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Abstract

This study is intended to shed light on teacher students’ thoughts about including pluralistic
approaches to build metalinguistic awareness in their pupils, in their future careers as English
teachers in Norway. Previous studies show that both teachers and teacher students lack
knowledge about multilingualism and teaching in a multilingual classroom. A lack of focus
on these topics in teacher education might be to blame for this, and needs to be addressed, as
multilingualism is becoming increasingly relevant with the new national curriculum placing a
larger emphasis on this that the previous. Pluralistic approaches are ways to teach language
that includes more than one language. Done correctly, this will foster metalinguistic
awareness, which in turn will aid in language acquisition. There are also certain aspects of
metalinguistic awareness that can only be unlocked through pluralistic approaches. A majority
of teacher students do wish to include consider certain pluralistic approaches and consider
metalinguistic skills that can only be taught through such an approach as important. However,
most of them do not seem to be consciously aware of the link between MLA and
multilingualism, and their thoughts about including other languages stem from a wish to
validate pupils with L1s other than Norwegian, rather than for language learning itself. A few
students also hold ideas about teaching English in a monolingual approach, which is not at all
compatible with the objective of the English subject in Norway. These are notions that will

subconsciously inform their teaching in the future if the teacher education does not intervene.
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Introduction

The inspiration for this project comes from personal experiences with teachers who did not
know how to teach English to pupils whose first language is not Norwegian. “They don’t
speak Norwegian properly yet, so we can’t teach them English” seems to be a common theme.
This has also been confirmed by people working in teacher education, whom these teachers
turn to in asking for advice on how to teach English to these multilingual pupils and how to
make use of multilingualism in their teaching (personal conversations communication). This
makes teaching English to pupils with other L1s than Norwegian difficult, but it also could
affect how English is taught pupils with a Norwegian L1 as well, as including other languages
and pluralistic approaches are beneficial in the development of MLA, which in turn benefits
language learning. Research shows the same: teachers report that they do not feel prepared to
teach English to their multilingual pupils and their knowledge of the phenomenon is lacking
(Dahl & Krulatz, 2016). One of the explanations that have been suggested is that the topic is
not being covered properly in teacher education and that teacher students also seem to

struggle with the term multilingualism and what it entails (Surkalovic, 2014).

Furthermore, research indicates that metalinguistic awareness and multilingualism are closely
linked and that they mutually benefit each other. This indicates that applying a pluralistic
approach to teaching English, an approach that is based on the inclusion of other languages to
differing degrees, might benefit all learners and not just the multilingual ones (it could also be
argued that the “monolingual” Norwegian speaking pupils learning English are in fact also
multilingual as they are learning English). That is not to say that a teacher would be expected
to know or be able to speak all the languages represented in their classroom, that would be
considered a superhuman feat after all. Neither is it to say that English needs to take a
backseat or share the spotlight with other languages. The target language remains English.
However, if teaching English through a pluralistic approach might improve learners’ ability to
learn and English as well as provide the tools they need to aid them in the learning process of

languages other than English as well, it surely is worth exploring



Arguments for including pluralistic approaches can also be found in the national curriculum,
both current, LKO6, and the upcoming from the Fall of 2020. Currently, competence aims
from year 2 all the way through to year 10 expect the pupils to be able to compare English to
their own first language, so not including other languages is not really an option. Only a few
learners will do this intuitively, however. Most pupils need to be given the tools to be able to
do this. The upcoming curriculum is even expected to put a larger emphasis on

multilingualism.

The teacher students of today will be the teachers of tomorrow. According to teacher
cognition theory, their thoughts and opinions subconsciously influence how they approach
teaching. Thus, looking into what they think about a topic that is becoming increasingly
relevant might provide an insight into how this could look in the future. This study explores
student teachers’ thoughts about applying pluralistic approaches in their future English
teaching careers to promote pupils’ metalinguistic awareness. To try and figure this out, one
main research question has been formulated: What are Norwegian teacher students’ thoughts
on promoting metalinguistic awareness through pluralistic approaches in their future English
teaching career? as well as three sub-questions: How do Norwegian teacher students of
English understand multilingualism? What thoughts do they have on using pluralistic
approaches in their future English teaching career? And To which degree is there a
difference between the thoughts of first- and second-year students on the topic of pluralistic

approaches to promote MLA?



1. Theoretical Framework

The following chapter will provide the theoretical framework upon which this study is built. It
covers the topics metalinguistic awareness and multilingualism and how they are connected.
Provided in this chapter is also a summary of relevant education policy documents, as these
present the expectations that are put upon teachers and act as a guide with expressed goals.
While LKOG6 is no longer used as of 2020, this was the curriculum used when this study was
conducted and the curriculum the respondents should know about. The two previous studies
briefly mentioned in the introduction will be presented to provide a context for the study.
Finally, the topic of teacher cognition is covered, as this becomes relevant whenever the

subject matter is pre- and in-service teachers’ thoughts and opinions in any shape or form.

1.1 Metalinguistic awareness

In the language learning process, we eventually start paying attention to language and our
own language acquisition, developing metalinguistic awareness (from here referred to as
MLA). Jessner (2006), refers to Malakoff when defining MLA as allowing “the individual to
step back from the comprehension or production of an utterance in order to consider the
linguistic form and structure underlying the meaning of the utterance” (p. 41). As such, a
highly metalinguistically aware individual, might find it accessible to see language “from the

outside” and subject it to abstract thought as well as creative and playful manipulation.

Gombert (1993) argues that metalinguistic awareness is a category of metacognition, which in
psychology is described, in short, as the individual’s ability to control, monitor and assess
their own thinking and cognition and their conscious awareness of these processes (Proust,
2010). As to exactly how these processes work is a topic of debate among the experts and is

not covered by the scope of this study, as that is several studies in itself.

Metalinguistic awareness, or knowledge, as Gombert (1993) refers to it, can further be
divided into the three categories: metaphonolgical knowledge, metasyntactical knowledge and

metasemantic knowledge. Together, the three subcategories make up the individual’s



“knowledge of the nature of the linguistic information” (p. 578). Metaphonological
knowledge describes the knowledge of the phonological units, the sounds of a given language
or language variety. Metasyntacical knowledge is comprised of the knowledge of syntax, the
sentence structure in a language and finally metasemantic knowledge is the knowledge of the

relationship between the word and its’ meaning in an utterance.

1.2 Multilingualism

Due to its nature and use in several fields, multilingualism has proven to be difficult to define
and there is no single definition. Jessner (2006, p. 10) claims that the study of multilingualism
has only just begun and that it is a topic of heated debate. Indeed, there seems to be little
agreement among the experts as to what makes a person multilingual. She points to the
arbitrary nature of the many definitions of multilingualism and refers to Skuttnab-Kangas,
who has identified four different categories based on the different criteria used to define the
term. These four categories are: origin, under which multilingualism is defined as a
developmental phenomenon. Competence, which uses linguistic competence in two or more
languages as the defining factor. Function, which considers the role that use of language plays
within the community or to the individual. The final category is social, psychological or
sociological, which takes the speaker’s attitude towards and identification with two or more

languages into account.

The only aspect that seems to be the common denominator seems to be that it is distinct from
monolingualism. Which, as the term implies, has to do with one language. Other than that,
there seems to be some disagreement in terms of a specific number of languages and whether
bilingualism (two languages) falls under the category of multilingualism. Some researchers,
mainly those working with third language acquisition, find it useful to separate the two terms,
using bilingual for users of two languages and multilingual for users of three or more. Today,
the mainstream stance on the definition in terms of a number of languages, however, is to use
multilingualism as the generic term, which covers both bilingualism and beyond (Cenoz,
20013 p. 7).

10



In a 2008 article by Li (as cited by Cenoz, 2013), a multilingual individual is defined as
“anyone who can communicate in more than one language” (p. 5). In this definition, Li does
not differentiate between active (speaking and writing) and passive (listening and reading)
communication. Cenoz (2013) also highlights the definition provided by the European
Commission in 2007, which states that multilingualism is “the ability of (...) individuals to
engage, on a regular basis, with more than one language in their day-to-day lives” (p. 5).
These two definitions both accept two or more languages as a criterion for multilingualism,
but they also highlight another area of debate when it comes to defining the term, which is
competence. In the first definition, where there is no difference between passive and active
communication, there is little requirement for competence other than being able to at the very
least understand more than one language, without necessarily being able to produce it. The
definition used by the European Commission does not necessarily put any requirements on
competence either, however the use of “on a regular basis” and “in their day-to-day lives”
might imply that there is a demand for a certain level of competence in order to be considered
multilingual. According to Dewaele (2007, p. 104), early definitions of the term bilingual
were restricted to mean that a person needed to have acquired the two languages as mother-
tongues and with perfect mastery of them both in order to qualify. At the very least native-like
control over the two languages was a requirement. This is highly problematic as it excludes a
large portion of people who would otherwise be considered multilingual and it could also be
argued that if «native like» mastery is a criterion, then very few people could truly be

considered multilingual.

Finally, Some also distinguish between the terms multilingualism and plurilingualism, where
multilingualism is used to describe the societal phenomenon in which several languages
coexist within a community and plurilingualism is used to describe individual
multilingualism, where a person knows more than two languages (Krulatz, Dahl & Flognfeldt,
2018. p.11). For the sake of this study, the two terms will be used interchangeably. The
reasoning for this is that “plurilingualism” is a relatively new term and most of the theoretical
framework this study is based on uses the term “multilingualism” to also mean
multilingualism within the individual. This study will also be using the term multilingual as a
generic term to also cover bilingual, in order to include those learners with a monolingual
background in the process of acquiring English. L1 will be used to describe the first language

11



an individual learns, while L2, L3 etc will describe languages learned after this, for
simplicity’s sake, although these terms are not as straightforward, as people can be learning
several languages simultaneously rather in succession and even have more than one L1
(Krulatz, Dahl & Flognfeldt, 2018. p. 42). It might also be worth noting that research suggests
that there might be a difference in language learning process, depending on if the individual is
drawing from two languages in learning a third language or if the person is drawing from
more than two languages in the acquisition of another. This will be explained later in the
chapter.

1.3 MLA in multilinguals

While metalinguistic awareness is something that most possess to some degree or another,
studies have been conducted that indicate that multilinguals surpass their monolingual peers
in certain areas of MLA and that it at the very least appears to be different in nature between
the two (Jessner, 2006. p 42). The role MLA plays in multilingualism cannot yet be fully
explained in all its complexity (Jung, 2013), however, research does suggest that there is a
connection between the two and that multilingualism might be a driving factor in the dynamic
relationship between MLA and literacy (Roehr-Brackin, 2018, p. 41.). Simply put, that is to
say that some early metalinguistic abilities aid in the process of learning how to read and
write, while the ability to read and write further develops MLA. For a bi- or multilingual
learner “increas[ed] levels of L2 knowledge potentially result[] in larger and more lasting
effects on metalinguistic (and literacy) development” (Roehr-Brackin, 2018, p. 41). Based on
the idea that multilinguals seemingly possess an increased sense of MLA, Jessner (2008)
coined the term “M-factor”, which is a term used to encompass everything that distinguishes a
multilingual system from a monolingual system. A key component of the term is
metalinguistic awareness, which develops in the multilingual learner from increased language
learning experiences and contact with language, which in turn influences further language

learning (Jessner, 2008. p. 12).

1.4 From a monolingual approach to a multilingual approach
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According to Cenoz and Gorter (2013 p. 591), there has been a tendency to isolate language
when teaching English as a second language. Separating English from the other language(s) in
the learners’ or the curriculum’s repertoire has been a way of emulating the monolingual
native speaker of English in order to achieve the (mostly) unattainable goal of native like
command of the language. Teachers are often expected to use exclusively English, and to
pretend to be monolingual, avoiding referencing the first language or any other languages.
Based on personal experiences, this can be observed in the English classrooms with teachers
who pretend they do not understand when a pupil addresses them in Norwegian and in
statements such as “we only speak English in English class” when this occurs. As Ceonz and
Gorter (2013) put it: this “monolingual ideology encourages students and teachers to act as if
they were monolingual speakers of English so as to achieve the unreachable goal of speaking
English as if they did not know other languages” (p. 593). In a society where monolingualism
has been the norm, multilinguals have mistakenly been considered several monolinguals in
one, and as such, their linguistic competence has been measured against the monolingual
standards of native speakers (Jessner, 2006, p. 10). This is problematic according to Cook
(1999), as multilinguals and monolinguals are inherently different. The multilingual’s
linguistic competence equals the sum of all their languages combined, and each language

should not be considered separately.

Hard boundaries between languages in education is an artificial concept, as the multilingual’s
reality consists of soft boundaries, where speakers tend to combine elements from different
languages (Cenoz & Gorter, 2013, p. 592). Scholars suggest that these soft boundaries need to
be applied in education as well, by involving all the languages available to the learner. It is
argued that such an approach could improve the efficiency in language teaching, as it allows
for the plurilingual learner to draw on and develop their metalinguistic awareness and use all
the resources at their disposal (Cenoz & Gorter, 2013, p. 596). Softer and more fluid
boundaries between languages in teaching English as a second language is a requirement if
the aim of the subject is to encourage multilingualism in the speaker. This is also the case for
the current Norwegian national curriculum (kunnskapsdepartementet, 2016), and even more

so in the upcoming one (kunnskapsdepartementet, 2018).
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1.5 Multilingualism and MLA in the Norwegian National Curriculum

Emphasis on multilingualism is found reflected in the current Norwegian national curriculum,
the Knowledge Promotion (LKO06). In the chapter on the purpose of the subject of English in
Norwegian schools, it is explicitly stated that “Learning English will contribute to
multilingualism and can be an important part of our personal development”
(Kunnskapsdepartementet, 2016. p 1). This suggests that multilingualism is something to
strive for and that it is something that might be of personal value to the individual. A
softening of the boundaries between languages is also touched upon in the competence aims.
As a matter of fact, from year 2 and all throughout a pupils’ mandatory education, he/she is
expected to be able to compare English vocabulary and structures of the English language to
his/her own native language. After year 2, the pupil is expected to be able to “find words and
phrases that are common to English and one’s native language» (Kunnskapsdepartemntet,
2016. p. 6), after year 7, he/she is expected to be able to «identify some linguistic similarities
and differences between English and one’s native language» (p. 8). These aims cannot be
achieved without softening the boundaries between languages. Furthermore, the latter one
quite clearly links these goals to MLA in its wording, as making comparisons and identifying
linguistic traits is a metalinguistic ability. However, MLA is not mentioned in the Knowledge
Promotion specifically. Although, it is implied in the purpose chapter, where it is stated that
awareness “of the strategies that are used to learn a language, and strategies that help us to
understand and to be understood, the acquisition of knowledge and skills becomes easier and
more meaningful” (Kunnskapsdepartementet, 2016, p.1).MLA is also implied under one of
the four main subject areas, language learning, which focuses on the processes involved in
learning a language and seeing relationships between English, one's native language and other
languages. It covers knowledge about the language, language usage and insight into one's own
language learning. “The ability to evaluate own language usage and learning needs and to
select suitable strategies and working methods is useful when learning and using the English

language” (Kunnskapsdepartementet, 2016. p. 2).

Finally, the new curriculum, Fagfornyelsen, currently in development and planned to be set in
motion in the Autumn of 2020 is expected to expand further on the multilingual aspect from

the current one. It is still being drafted, however, UDIR have released the three “core

14



elements” of the English subject curriculum, one of which is “language learning”. In

describing this core element, UDIR suggest that

“[k]nowledge about English as a language system (sounds, vocabulary and sentence
and text syntax) combined with language learning strategies will give the learner both
choices and opportunities when they communicate and interact in English. Language
learning involves seeing connections between English, their own language and any
other language the learner might know. Knowledge about language learning enables
the learner to use multilingualism as a resource” (Kunnskapsdepartementet, 2018. My
translation).

This explicitly states a connection between MLA i.e. language learning and multilingualism
as well as identifies multilingualism as a resource as opposed to the slightly vaguer
terminology used in the Knowledge Promotion, where multilingualism is described as
something that might contribute to personal development rather than used as an actual

resource in language learning.

1.6 Pluralistic approaches

The link between MLA and multilingualism indicates that it might be beneficial to approach
language learning in a way that takes advantage of the symbiotic relationship between the
two, wherein increased MLA nurtures language learning and language learning further
develops the metalinguistic awareness in a learner. This might be achieved by softening the
boundaries and moving away from the compartmentalised view of language teaching
(Candelier et al, 2012, p. 8) as mentioned earlier in this chapter. Several specific didactic

approaches have been developed with this in mind.

The term pluralistic approaches refers to a didactic approaches that involve several, i.e. more
than one, language varieties and cultures, as opposed to singular approaches, which only take
into account one language or culture in isolation (Candelier et al, 2012.). This is not a new
phenomenon, but rather something that has been emerging in the field of language teaching

over the past 30 years. Candelier et al. (2012, pp. 6-7) point out four distinct pluralistic
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practices. The first of which, the intercultural approach will not be discussed here. While the
cultural aspect is also a crucial part of language learning, the focus of this study is that of the

linguistic aspect. As such, only the linguistic oriented approaches will be explained. These are
the integrated didactic approach, intercomprehension of related languages and awakening to

languages.

1.6.1 Integrated didactic approach

The integrated didactic approach is according to Candelier et al (2012) the most common one
out of the three. The idea behind this method is to help the learners “establish links between a
limited number of languages” (p. 6), which are ones taught within the school curriculum. The
approach aims to use the language of education as an aid in the acquisition of a first foreign
language e and then these two languages will later work as a foundation in the acquisition of
a second foreign language. Ideally this will establish a mutual support between all three
languages. Put in a Norwegian context it would be using Norwegian to help the pupils acquire
English as their first foreign language. This could be achieved by looking for similarities in
structures and transparent words, i.e. words that sound and mean the same in both languages.
When the pupils then go on to learn a second foreign language of their choice in secondary
school, normally French, Spanish or German, the links already established between
Norwegian and English would then be used as an aid in acquisition. This notion is found
reflected in the national curriculum. Being able to compare ones native language and English
is a recurring theme in the competence aims for English throughout both primary and
secondary levels (Kunnskapsdepartementet, 2016). Using both English and Norwegian is not
specifically mentioned in the curriculum for foreign languages. However, two of the
competence aims do mention examining “similarities and differences between the native
language and the new language and exploit(ing) this in his or her language learning”
(Kunnskapsdepartementet, 2016, p. 6) as well as exploiting ones experience of language
learning in order to learn a new language. This might imply English as one possible
experience of language learning for the pupils that only speak Norwegian and English as well

as any other language the pupils might have learned.
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1.6.2 Intercomprehension between related languages

Learners working on two or more languages from the same linguistic family simultaneously
was an approach mostly used with adult learners in the 1990s (Candelier et al, p.7). One of the
languages is the learners’ mother tongue, language of education or previously acquired
language. The idea is that the learners use their knowledge of an already acquired language to
learn a related language. Reading and listening, the receptive skills, are the main focus in this
approach.

1.6.3 Awakening to Languages

The Awakening to Languages approach might be considered the most “extreme” one out of
the three mentioned here. This is because it includes up to several dozen “languages which the
school generally does not intend to teach” (Candelier et al., 2012 p. 7) in some of its learning
activities. That is not to say that these languages are the focus of such an approach. Rather,
the focus is on the language of education and/or other languages that may learned in school,
such as English in the context of this study. However, the approach is not limited to these
languages only, and other linguistic varieties - from both the learners environment and from
all over the world — are incorporated. The idea behind it, initially, was to introduce pupils to
linguistic diversity and to recognize the languages of pupils from diverse language
backgrounds. Candelier et al (2012) also suggest that the awakening to languages approach
also might be used to support language learning in general rather than the learning of a

specific language.

1.7 FREPA

In order to provide teachers with resources, the FREPA project was started by the European
Centre for Modern Languages, a branch within the council of Europe in order to provide
teacher trainers and educational leaders with tools to aid them in implementing pluralistic
approaches to their teaching. The project has gathered an extensive database of online

teaching materials as well as a training kit for teachers on how to use these resources
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(Candelier et al, 2012, p. 5). A central part of the project is the document FREPA. A
Framework of References for Pluralistic Approaches to Languages and Cultures.
Competences and Resources (From now shortened to FREPA), which is what will be used for
this project. In this document, the creators of the project have attempted to put together an
extensive list of competences and resources that a language learner might develop from
pluralistic approaches (p. 13). Three main categories have been identified: skills, knowledge
and attitude. These have been divided into overarching sections, which have been further
broken down into more detailed descriptors, describing these resourcles. A thorough
explanation of how the document is structured is provided in chapter 2. It might also be worth
noting that this not only includes what someone might learn in terms of linguistic knowledge,
skills and attitudes but also knowledge, skills and attitudes towards culture. For this thesis,

however, only the part about language is relevant.

In FREPA, the knowledge and skills descriptors particularly are closely linked to MLA. In the
explanation for the choice of knowledge resources, it is stated that “the elements of
knowledge presented as resources in the list correspond in the main to explicit metalinguistic
knowledge. (...) They are the result of observation and a more or less conscious analysis of
some formal characteristics of language (Candelier et al, 2012, p. 64). MLA is also
prominent in the list of skills resources, where the first categories are connected to
observation and reflection, which are metalinguistic skills (Candelier et al, 2012 p. 77). With
this, FREPA draws a link between pluralistic approaches and MLA. The authors even go as
far as to claim that in order to develop quite a few of these resources, a pluralistic approach is
in fact necessary (p. 24). In other words, it could be said that pluralistic approaches should be

considered in order for learners to develop certain metalinguistic abilities and skills.

1.8 Teacher Cognition

Presenting teachers and teacher students with questions about their views and thoughts on
teaching matters is paramount to understanding the goings on in classrooms in terms of what
is being emphasised and in which way. It turns out, teachers are, somewhat subconsciously,
influenced by their cognition in their teaching. This teacher cognition, or sometimes referred

to as teacher knowledge encompasses all kinds of cognitive constructs (Borg, 2006, p. 38),
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such as their knowledge of the subject they are teaching as well as their thoughts, views and
opinions and more deeply rooted beliefs about teaching and learning. This all comes together
and guide teachers in their thinking and behaviour in their classroom. As difficult it is to study
something as elusive and “unobservable” as cognition, extensive research in the field of
teacher cognition has been done for the past few decades. The broader field of teacher
cognition has been narrowed down into smaller sub-fields such as teacher cognition and
language learning. Teachers might not even be aware about all this “cognition” going on in
the background, informing their teaching as they make decisions, both in the planning phase

and in the classroom.

1.9 Previous studies: students and teachers

As mentioned in the introduction, Surkalovic (2014) conducted a study where she examined
to which extent the teacher education in Norway prepares the students to teach English to
multilingual pupils and pupils with L1s other than Norwegian. She based her research on the
fact that the Norwegian national curriculum contains competence aims that require pupils to
be able to compare English with their native language. This fact, she claims, seems to be
ignored in the English teacher education, which does not consider the multilingual perspective
in its guidelines. Surkalovic points out that, while the students are expected to be considerate
of the cultural and linguistic diversity in the classroom, what is expected of them in terms of
knowledge described in the guidelines for the programme is not necessarily consistent with
this. The students are expected to be able to compare English and Norwegian and otherwise
are only required to have knowledge about the target language rather than knowledge about
language and language learning in general. Surkalovic perceives this as a weakness with the
programme, as a more general approach to language is crucial in a multilingual classroom. In
order to examine whether or not this lack of multilingual focus in the teacher programme is
reflected in the students’ knowledge of the topic, Surkalovic conducted a questionnaire with a
total of 94 teacher students of English, both from the GLU 1-7 and 5-10 programme and from
years 1-4. The results from the study showed that the students did not know much about the
language situation in Norway and that they had little general knowledge about language and
strategies with which to approach the many different languages they undoubtedly will meet in

their future teaching careers. That is to say there is a lack of metalinguistic awareness that
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might help them help their students to learn English in a way that meets the requirements of
the competence aims in LK06, where the students are expected to be able to compare their
native language and English. This is not necessarily an innate ability within the pupils,
although with a certain degree of MLA they might be able to do it without being shown how,
perhaps especially if their native language and English are related. For the most part,
however, if the teacher is not able to provide their pupils with strategies on how to do this, the
pupils cannot be expected to be able to intuitively figure this out on their own. It is not a
matter of expecting the teacher to speak every language of every pupil they encounter, which
would be a superhuman feat, but rather to have enough general knowledge about language
and language learning to be able to show their pupils how. This is not something that is only
relevant for teachers with pupils who have native languages other than Norwegian, as pupils

who are Norwegian native speakers are not exempt from these competence aims.

Finally, while Surkalovic’s study uncovered that the students lacked knowledge about both
multilingualism and MLA, it also showed that the majority of the students (85%) who
participated think that it is important that they, as English teachers, know about languages
other than Norwegian and English. Although, she does point out that it is worrying that 13%
of the respondents think that English and Norwegian suffice, considering the competence
aims in LKO06.

A similar study was conducted by Dahl and Krulatz (2016), where they provided a
questionnaire to 176 in-service teachers as well as conducted interviews for more qualitative
data with four teachers. In their study they explored whether Norwegian English teachers felt
prepared to teach English as a third language. In the context of this study that meant teaching
English to pupils with L1s other than Norwegian. Their study showed that while a majority of
the teachers, 62%, felt that they were somewhat prepared to teach English in a multilingual
classroom, only a few had relevant education to this specific topic. The research also
uncovered that even though the teachers felt they were somewhat prepared for this task, they
also wished for more knowledge about it. In their article, Dahl and Krulatz point out the
specific responsibility the English teacher has in supporting multilingualism (p. 3). They base
this statement on the national curriculum, which states that part of the English subject is about

learning how to learn a new language and making connections between English, the learner’s
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L1 as well as other languages. However, Dahl and Krulatz argue that while the teachers from
their study feel up to the task, they might not realize the complexity of it. They suggest that
this is based on a lack of education on the field which also is reflected in the teachers’ wish

for further knowledge about the topic (Dahl and Krulatz, 2016 p. 13).

1.10 SUMMARY

As it turns out, multilingualism is difficult to define, but can be summed up as competence,
such as either passive or active communication to some degree, in two or more languages.
This is closely linked to metalinguistic awareness, which allows an individual to see language
from the outside and think about language in abstract ways and even play with it. There is
research that suggests that multilingual individuals outperform their monolingual peers when
it comes to MLA. A higher sense of MLA allows a learner to acquire languages and new
aspects of language with greater ease, which in turn aids in the process of becoming
multilingual. The two feed into each other and are mutually beneficial. Due to this, it might be
worth adopting pluralistic approaches to language teaching and include languages other than
the target language, which is the language that is being learnt. This could be considered a way
to teach a language that exploits this relationship between MLA and multilingualism, and
tearing down the artificial boundaries between languages, as in reality these boundaries are
softer, rather than teaching English with a monolingual approach. FREPA has been developed

as a framework for applying pluralistic approaches.

Furthermore, multilingualism is seen as a goal in the Norwegian educational system. Recent
research, however, suggests that both teachers and student teachers do not have sufficient
knowledge to teach English with multilingualism in mind, and thus are losing out on the
potential beneficial relationship between MLA and multilingualism. Teacher cognition theory
suggests that a teacher’s knowledge and thoughts about a topic are subconscious influencers

of what is being taught and how it is taught.
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2. Method
This chapter will provide an explanation of the methods used to gather and analyse the data

for this study. Firstly, a brief introduction of the qualitative, quantitative and mixed methods
will be given in order to categorise this study. The participants of the study and questionnaire
as a method will be introduced before going into detail on how the questionnaire was
constructed, administered, and subsequently analysed. Finally, validity and reliability as well
as potential issues with the chosen methodology will be discussed.

2.1 Qualitative dimension

There is a certain qualitative aspect to this study. A qualitative research approach is
explorative in nature and attempts to understand “the meaning individuals or groups ascribe to
a social or human problem” (Creswell & Creswell, 2018. p 4). In analysing the data, the
researcher goes from the specific to general themes. In this process the researcher has to
interpret the data in order to extract meaning. In this project, the quantitative dimension is
reflected in the two research questions How do Norwegian teacher students of English
understand multilingualism? And What views do they have on using a pluralistic approach in
their future English teaching career? In order to answer these questions, the participants’
answers to items 1-5 in the questionnaire (Appendix 1) were subject to qualitative content
analysis in order to extract overarching themes. These five items in the questionnaire were in
the form of open-ended questions in order to get a deeper understanding, required for
qualitative research. The participants were asked to reflect on the topic of plurilingualism and

give explanations for their opinions.

2.2 Quantitative dimension

This study also has a quantitative dimension. Quantitative research provides numerical data
that can be subject to statistical procedures (Creswell & Creswell, 2018. p. 4). The number of
participants in this study makes statistical tests and analysis a viable option. The quantitative

aspect is specifically reflected in the two research questions: What are their opinions on
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promoting metalinguistic awareness through a pluralistic approach in their future English
teaching career? And To which degree do the pre-service teachers themselves possess
metalinguistic awareness? These are attempted answered by a Likert scale (item 6. See
appendix 1) and two linguistic tests (Items 7 and 8, see appendix 1), respectively, which
produce quantifiable data. The data extracted from items 1-5 have also been quantified to

some degree.

2.3 Mixed method

Considering that this study is approached both qualitatively and quantitatively, it could be
labelled as mixed methods. Mixed methods research involves collecting and integrating both
qualitative and quantitative data. The idea behind this approach is that the two forms of data
in combination will yield greater insight than what they can on their own (Creswell &
Creswell, 2018. p. 4). This study attempts to answer research questions of both a qualitative
and a quantitative nature, as stated above. Furthermore, in analysing the data, both qualitative
content analysis and some simple statistical analysis have been conducted. It is therefore
argued that the methods approach chosen for this study classifies as a mixed methods
approach. The mixed methods dimension of the project is mirrored in the questionnaire that
was developed, which includes both open-ended questions for qualitative content analysis as
well as a quantifiable Likert scale item and two linguistic tasks. In choosing both a
quantitative and qualitative approach, the items in the questionnaire shed light on each other

and provide a deeper insight into the topic.

2.4 Questionnaire

In order to answer the research questions, the chosen means for data gathering was a
questionnaire. A questionnaire was chosen because it is both time efficient and allows for
gathering data from larger groups of people at the same time (Dornyei, 2003 p. 9), as well as
versatile, allowing for both open-ended and closed questions. A questionnaire is appropriate
for this study due to the mixed method approach. The quantitative aspect requires a larger

group of participants and the qualitative aspect requires open-ended questions. choosing a
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questionnaire meant that both the quantitative data and the qualitative data could be gathered

from a larger group of participants simultaneously.

When designing a questionnaire, there are potentially a few pitfalls. There is for instance little
chance to correct respondents’ mistakes or clarify misunderstandings (Dornyei, 2003. p.11).
Great care was therefore taken when constructing and before administering the questionnaire
to make sure that the questions were as clear as possible and that they left little room for
interpretation. Of course there is always the possibility that the respondents are not entirely
honest, in order to give what they might consider to be the “desired” answer (Ddrnyeti, 2003 p.
9). In order to avoid this, effort was made to make the questions as neutral and unbiased as
possible. This involved formulating the questions in such a way that a desired answer could
not be perceived. An example of this is item 5 (see appendix 1). In the first draft of the
questionnaire this question was “Think about your future career as an English teacher. Would
it be important to you to teach in a way that would support your pupils in learning languages
other than English?” In the final version, the word important was removed, as it made the
question loaded. The participants were also told beforehand that there were no right or wrong
answers. While the questionnaire is in English, in order to avoid potential issues with
expressing themselves in a second language, the participants were told that they could answer
in either English or Norwegian, whichever language they felt the most comfortable with. This

was also stated in writing in the introduction of the questionnaire (appendix 1) as well.

2.4.1 Constructing the questionnaire

The questionnaire can be divided into four sections. Part one consists of the first five items,
which are open-ended questions. These ask the respondents to reflect on their opinions on
multilingualism and on using a pluralistic approach in their future careers as English teachers.
These will attempt to answer the research questions How do Norwegian teacher students of
English understand multilingualism? And What views do they have on using a pluralistic

approach in their future English teaching career?

Part two of the questionnaire is item six, which is a Likert scale. The participants are
presented with six statements to which they had to indicate their level of agreement. This item

sets out to answer the question What are their opinions on promoting metalinguistic
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awareness through a pluralistic approach in their future English teaching career? The
statements in item six are all borrowed, with permission, from A Framework of References
for Pluralistic Approaches to Languages and Culture, shortened to FREPA (Candelier et al,
2012) and relate to metalinguistic awareness in different ways. These statements have all been
carefully selected based on a few criteria. In order to explain how these criteria were chosen, a
description of how the framework is constructed is necessary.

The framework itself is created as an aid for educators and education policy makers, and sets
out to describe a set of resources, which are developed by the use of pluralistic approaches to
teaching, according to the creators of FREPA (Canderlier et al, 2012, p. 17). The framework
divides these resources into the three categories knowledge, skills and attitudes. For the sake
of this project, only knowledge and skills were considered, as attitudes, while also an
important part of language learning, do not relate to the definition of MLA used in this study.

The category Knowledge is further divided into two sections: one section with resources for
language and another section with resources for culture. Only the resources related to
language were considered as, these reflect explicit metalinguistic knowledge (p. 64). These

are further categorised into seven sections:

- | Language as a semiological system

- Il Language and society

- 111 Verbal and non-verbal communication

- IV Evolution of languages

-V Multiplicity, diversity, multilingualism and plurilingualism

- VI Similarities and differences between languages and VIl Language and acquisition.

The resources for Skills have a similar categorization into sections. These are as follows:

- | Can observe/analyse
-1l Can recognise/identify

- Il Can compare
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- IV Can speak about languages and cultures

-V Can use what one knows of a language in order to understand another language or
to produce in another language

- VI Can interact

- VII Ability to learn

This “list begins with categories connected to metalinguistic observation and reflection and
ends — apart from the category of Ability to learn — with categories related to the actuality of
situations of communication” (Candelier et al, 2012, p. 77). From the Skills resources, only

the ones related to MLA were considered.

Further, a description of what knowledge and skills for each resource entails is provided.
These descriptors are further hierarchically structured, with one general descriptor on top and
more specific descriptors underneath. An example of this can be found in Knowledge section
IV The evolution of languages. Descriptor K4 reads: Knows that languages are continuously
evolving. A subdescriptor of this is then K4.1, which reads Knows that languages are linked
between themselves by so-called “kinship” relationships / Knows that languages belong to
language families. Then there is K 4.1.1, which reads Knows about some families of

languages and of some languages which make up these families (Figure 2.1).
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Figure 2.1: Hierarchical structure of descriptors. From FREPA pages 26-27

K4

Knows that languages are continuously evolving

K 4.1

Knows that languages are linked between themselves by so-called
“kinship” relationships [ knows that languages beleng to language
“families™

K411 | Knows about some families of languages and of some languages which

make up these families

K4.2

Knows about the phenomenon of “borrowing” from one language to
another

K421

Knows about the conditions which bring about linguistic “loans” {situations
of contact, “lexical / terminological® needs linked to new “products /
technologies®, swings of style...)

K422

Knows what differentiates a linguistic “loan” from linguistic “kinship™

K423

Knows that certain “loans™ have spread across a number of languages
(taxi, computer, hotel...)

Finally, each descriptor is marked with a key (fig. 1), of which there are three different levels
(Figure 2). A blank key symbolizes that resorting to pluralistic approaches is useful to develop
the resource. A partially coloured in key symbolizes that resorting to pluralistic approaches is
important to develop the resource. Whereas a completely coloured in, green, key signals that
the developers of FREPA consider resorting to pluralistic approaches essential in developing
the resource. The descriptors K 4.2, K 4.2.1 and K 4.2.2 are all marked with partially coloured
in keys, whereas descriptor 4.2.3 has been given a green key (figure 1). According to this,

then, the knowledge that loan words have spread across a number of languages, is something

O

that the developers consider improbable to obtain without a pluralistic approach.

Figure 2.2: Key rating scale for descriptors. From FREPA page 17

O==

The contribution of pluralistic | for resources which one can probably not attain

approaches is ESSENTIAL

without pluralistic approaches.

@_—m. The contribution of pluralistic

approaches is IMPORTANT

for resources which can be attained without
pluralistic approaches, but much less easily.

@)_—lﬂ' The contribution of pluralistic

approaches is USEFUL

for resources which can be attained without
pluralistic approaches, but for which the
contribution of such approaches seems useful
enough to be worth mentioning.
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When deciding which descriptors to go with for the questionnaire, several factors came into
play: which sections to choose from, the hierarchical levels of the descriptors, and the keys. In
order to relate it to MLA sections IV, VI and VII from knowledge were chosen and from
skills, sections 111, V and VII as these were deemed to be the most relevant. Three different
sections were considered for both knowledge and skills in order to avoid similar or
overlapping descriptors. Descriptors on the highest tier were too broad and general while
some of the lowest tier descriptors were considered too narrow and specific. Within the
context of a Likert scale, it would have been difficult to consider a statement either too
general or too specific. Lastly, in order to reflect the link between MLA and plurilingual
approaches, only descriptors with green keys were considered. Having applied these criteria,

the descriptors that were finally selected were the following:

- K 4.2.3 Knows that certain “loans” have spread across a number of languages (taxi,
computer, hotel).

- K 6.5 Knows that each language has its own phonetic/phonological system.

- K 7.2 Knows that one can build on the (structural / discursive / pragmatic) similarities
between languages in order to learn languages.

- §3.7.1 Can compare sentence structures in different languages.

- S 5.6 Can identify one’s own reading strategies in the first language (L1) and apply
them to the second language (L2).

- §7.3.2 Can use knowledge and skills acquired in one language to learn another.

These were for the most part kept true to their wording in the questionnaire, with the
exception of K 6.5, where the original wording was altered, as it was perceived it might lead
to comprehension problems. “Phonetic/phonological system” was replaced with “sound

system”. In K 7.2 the bracketed text was removed as it was deemed redundant.

The questionnaire also has two MLA tasks, however this will not be considered in this study,
as it proved difficult to tie in with the remaining questionnaire items and theory in a way that

is within the scope of this study.
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2.5 Pilot

Before conducting the actual questionnaire, a pilot questionnaire was performed in order to
see if the questions would work as intended. Ten teacher students with language study
backgrounds (English, Norwegian and sign language) participated in the study. The
questionnaire remained mostly unaltered after the pilot; however a change was made to the
instruction for the first task. For the pilot, the instruction had read: Look carefully at how the
sentences are structured, and try to write the following sentence in this language. This was
changed into (...) and try to translate the following sentence into this language. The change
was made to make the instruction clearer, as two of the pilot participants had translated the
sentence from English into Norwegian instead of into the made up language. (The change
made may not have expressed what the participants were supposed to do clear enough, as
some of the participants in the actual study made the same mistake). The order of the
questionnaire was also changed after the pilot. For the pilot the two tasks were the last two
items, preceded by the personal questions, this order was changed for the final edition of the
questionnaire, as Christoffersen and Johannessen (2012, p. 136) suggest placing these
questions at the end of the questionnaire. Lastly, the printing for the pilot had been two-sided,
this was changed to one-sided for the study, so as to not risk any missed questions when

turning the pages.

2.6 Participants

The questionnaire was administered in two different groups of English teacher students
attending the 1-7 teaching program at a Norwegian university college. In total there were 13
males and 41 females in the two groups. The first group (Participants 1-31) was a class of first
year students towards the end of their very first semester who had recently returned from their
first teaching practice experience. Group two (Participants 32-54) was a class of second year
students at the beginning of their fourth and final semester of English. This group had recently
returned from teaching practice as well. Both groups have through their education briefly
learnt about CLIL, content & language integrated learning, which is related to
multilingualism. This might have affected answers from some of the participants in the

second group. The two groups were chosen out of convenience because they were accessible.

29



2.7 Administering the questionnaire

The classes were visited during a lecture as agreed with their lecturers. They were given a
brief introduction of the study by the researcher and asked to participate. The participants
were presented with a consent form (Appendix 2) for them to sign, which was read out loud
for them as well. It was also stressed that participation in the study was voluntary and
anonymous. The respondents were allowed to answer the questionnaire in either English or
Norwegian, whichever language they felt the most comfortable with. The first group were
visited in the middle of a lecture, in which one of the topics of the lecture was etymology of
words and loan words, which might have affected some of the answers. The second class was
visited at the beginning of their lecture. Both groups have through their education briefly
learnt about CLIL, content & language integrated learning, which is a teaching method related
to multilingualism. This might also have affected answers from some of the participants in the
second group. In addition, after having analysed the data from the first group before
administering to the second, a decision was made to ask the students of the second group to
read the questions carefully. This is stated in the questionnaire itself, however a few
participants seemed to have misinterpreted some of the questions. Otherwise the presentation

and administering of the questionnaire was identical in both groups

2.8 Analysing the questionnaire

The questionnaires were scanned and turned into a PDF-format so that they could be coded
using NVivo 12 Pro, a software designed for qualitative data analysis. Using the program for
coding makes the data more manageable than doing it on paper, as all the codes are structured
into nodes. These nodes can also be put into hierarchical structures, by creating so-called
parent and child nodes (Edhlund & McDougall, 2017 p. 141). This links related codes and
allows for sub code categories. This makes all the coding readily accessible and provides an
overview of all the codes in the entire data set. Additionally NVivo allows for visualization of

the data through maps and graphs.
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First, all 15 items in the questionnaire were coded. This was done by highlighting the area of
each individual item in the document and putting into a Node. This procedure was repeated
for every questionnaire, ending up with one Node for every item. Each Node containing 54
codes. These then became the highest level of parent nodes in the hierarchy of Parent Nodes
and Child Nodes. The next step was then to code the participant answers. This was done
differently depending on the type of questionnaire item.

The answers to each of the open-ended questions were analysed to look for themes. These
were then categorised and put in Child Nodes, structured under the relevant Parent Nodes.
Overarching themes were further turned into Parent Nodes with Child Nodes of their own. An
example of how all of this was done is the first item in the questionnaire, which asked the
participants to explain their understanding of the term “multilingualism”. The item itself was
coded as Q1 and turned into a Node. This was done for all the questionnaires, resulting in one
Node labelled Q1 with 54 codes, one for each questionnaire. One recurring theme in the
participants’ definitions was how many languages one speaks in order to be considered
multilingual. A Child Node to Q1, labelled number of languages was created. This then
became an overarching theme and Parent Node to several Child Nodes: More than one, Two
or more, Several etc. Nothing was coded into the Parent Node itself, but the codes from the
Child Nodes were Aggregated into it. This way the number of codes in the Parent Node
equalled the sum of codes in all its Child Nodes (Edhlund & McDougall, 2017. p 137).

A value was assigned to each response option. “Strongly agree” was given a 5 and “strongly
disagree” was given a 1. The options between were valued at 4, 3 and 2 respectively. The only
respondents that had any answers ranked at 1, strongly disagree, were respondents 2 and 44.
However it might be worth noting that their answers to the rest of the questionnaire suggest
that they got the order of the scale the wrong way around. They were otherwise very positive
in their answers to the open questions and the Likert scale answers do not seem to make sense
in relation to these. In order to compare the two groups’ answers, the Mann Whitney U test
was applied, as the answers in a Likert scale are non-parametric, meaning there is no fixed
value between an answer that is “strongly agree” and one that is “agree”. Non-parametric tests
rank the data by assigning numbers, the lowest score is given a rank of 1 and so on. There are

several non-parametric tests, but the Mann Whitney test was chosen, as it allows for
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comparing two groups (Field, 2018). Each answer valued at 1-5 was put into two tables, one
table for each group. These were then put into an online Man Whitney calculator

(https://www.socscistatistics.com/tests/mannwhitney/), which calculated the data. From this, a

p-value is derived. The difference between the two groups would be significant at a p-value of
<.05. This same procedure was then done for each of the six Likert scale statements.

2.9 Reliability and validity
Reliability increases with number of participants. The number of participants in this study was

54, and if the questionnaire was to be conducted with a different group from a similar
demographic or with the same group within a 2-3 weeks timeframe they should be able get
the same results in order to test the reliability. Another way to test the reliability of the results
could have been to have another researcher analyse the questionnaires and see if they came up
with the same categories as the ones presented in this thesis(Christofferesen and Johannessen,
2012, p. 23). This was not possible to do within the scope of this thesis, thus reliability was

ensured by the number of participants.

Content validity was ensured by administering the questionnaire in a pilot study before going
ahead with the actual study. This way it could be decided whether or not the items in the
questionnaire answered what they set out to answer. Thus, the pilot gave an indication which
items worked as they were and which did not. Any items that needed to be altered before the
administering the questionnaire were altered. In this case, the pilot provided the answers that
were expected, and did not need much altering. The only items that were in need of altering

were the tasks, however these have been omitted from this study.

2.10 Ethics

As no personal information that could be traced back to a single person was gathered in the
questionnaire, the project is exempt from reporting to NSD. To ensure anonymity, the

questionnaire was distributed in paper format rather than online, as an online questionnaire
could have been traced back to the participant via an IP address. All participants signed an

informed consent form on a separate sheet of paper. This consent form was also read out loud
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to them and it was made sure that they understood that participation was entirely voluntary
and that not participating would have no ramifications for them.

2.11 Limitations

There are certain limitations linked to this being a mixed methods study. While there are
benefits of combing the two method paradigms, there are also drawbacks. As a mixed
methods study cannot be considered an in-depth quantitative or qualitative study. If this were
desired, methods of solely quantitative or qualitative properties would have been applied.
However, what it does do is provide data that are both qualitative and quantitative in nature,
which makes it possible to have a more nuanced look at both dimensions than would have

been possible with just using either method.

As previously mentioned, there are certain pitfalls regarding using a questionnaire as a data
gathering tool. While an effort was made to work around most of these in the construction of
the questionnaire as described in 2.4, some are harder to avoid. There is for instance the
disadvantage of unreliable and unmotivated respondents (Dérnyei, 2003. p. 10). This became
evident, as two respondents left all of the open-ended questions blank and only responded to
the Likert scale. A few respondents did not answer these questions as detailed as desired,
despite being asked to do so. Additionally, regardless of having worked toward making the
open-ended questions as clear as possible a few respondents did not answer the questions
asked of them. When answering the “why”’ questions some respondents rather answered
“how”. This could have been avoided by asking the open-ended questions in interviews or
group discussions in addition to or instead of the questionnaire itself. This would have
allowed for correcting misunderstandings and probing for more detailed answers, however at

the expense of number of participants and thus a qualitative dimension.
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3. Findings and Discussion

Presented here are the categories that emerged in the analysis of the qualitative questions from
the questionnaire (Items 1-5) as well as the results from the Likert scale (Item 6). Each of the
categories are briefly explained followed by a few examples. A discussion follows each item
presented, where the results are considered in light of the theory presented in chapter 1. It is
important to note that there is a difference between number of respondents and number of
codes, as most respondents provided answers that fell under several categories. Examples are
transcribed as is, errors and occurrences of Norwegian in the respondents’ answers have not

been corrected. Examples of whole answers given in Norwegian have been translated.

3.1 Item 1: Please explain what “multilingualism” is.

Three main categories have been extracted from the respondents’ answers to the first item in
the questionnaire, “please explain what multilingualism is”. The emerging categories largely
reflect the definitions of the term multilingualism, which will be further discussed later in this
chapter. The three categories are as follows: Number of languages, where the respondents
mentioned a specific number or in some way tried to quantify languages. Some of the
respondents also mentioned one or more competencies as criteria for their definition of
multilingualism, these answers are coded under the category Competence. The last main
category is Context, which was coded for whenever the respondents mentioned a context or
situations in which multilingualism may occur. A fifth category was titled Other. These are
answers that do not belong in the other categories, are too few to make up categories of their

own yet might be worth investigating.

3.1.1 Number of languages

70 % of the respondents mentioned a number of languages as a part of their definition of the
term multilingualism. The category number of languages can further be divided into four

subcategories, the two largest ones being Several languages and More than one. These were
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registered 22 and 15 times, respectively. Two smaller subcategories were two or more, which
was registered three times and more than two, which was registered only two times.

(Insert table or graphic representation)

Examples several languages:

Respondent 10: “Multilingualism is that you know and speak several languages”
Respondent 25: “You know multiple languages”

99%¢¢

Respondent 53: “Multilingualism is a term that means “several languages

Examples: More than one

Respondent 6: “Multilingualism is having more than one language (...)”
Respondent 12: “The use of more than one language”

Respondent 50: “(...) & beherske mer enn ett sprak” Translation: “To master more than one

language”

Examples: Two or more

Respondent 8: “to be able to speak two or more languages (...)”

Respondent 30: “To be able to speak, read and understand two or more languages”

Respondent 42: “At man far opplering i to/eller flere ulike sprak(...)” Translation: “That one

is taught in two/or more languages”
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Examples more than two

Respondent 40: “(...) I believe it is more than two languages”.

Respondent 43: “Multilingualism is when a person is fluent in more than two languages”

3.1.2 Competence

33 of the respondents (61%) mentioned competence or ability in some form or another as part
of their definition of multilingualism. This category was the largest in terms of individual
codes, with 55 separate codes. The most frequent subcategories were ability to speak with 21
registered codes and ability to use, with 13. Some respondents also mentioned understanding
as a criterion in their definition of multilingualism. These were coded as Ability to understand
and in total, this code was registered six times. A few respondents also mentioned Fluency,
which was coded four times. Ability to communicate was coded five times. Literacy coded
four times. This can further be divided into two subcategories reading and writing.There was
also one respondent (52) who brought up being able to “(...) use several languages as well as
any other”, which was coded at Balance. Finally, one respondent (54) brought up being able
to express oneself: “Det & kunne bruke flere sprak for & uttrykke seg” Translation: “Being able

to use several languages to express oneself”. This was coded as Ability to express.

Ability to speak
Respondent 11: “(...) I think it means being able to speak more than one language”.

Respondent 13: “It means that you can speak more languages”.

Ability to use

Respondent 4: “(...) at man bruker mer enn ett sprak (...)” Translation: That one uses more

than one language.

Respondent 38: “Using different languages (...)
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Ability to understand
Respondent 17: “That you can talk/understand multiple languages”

Respondent 42: “En forstaelse av flere sprak” Translation: An understanding of several

languages.

Fluency
Respondent 44: “(...) a fluent speaker in several languages”

Respondent 8: “to be able to speak two or more languages fluently”

Ability to communicate

Respondent 48: “A bruke flere sprak pa en mate som gjor deg forstitt” Translation: Using

several languages in a way that makes you understood.

Respondent 47: “(...) kan bruke flere sprak og kommunisere pé flere sprak™ Translation: Can

use several languages and communicate in several languages.

Literacy
Ability to write
Respondent 26: “To be able to speak, write and understand multiple languages”.

Respondent 21: “At du kan flere sprak skriftlig og muntlig” Translation: That you know

several languages written and oral.

Ability to read

Respondent 30: “To be able to speak, read and understand two or more languages”.
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3.1.3 Context

Some respondents provided a context for multilingualism in their definitions. This main
category was coded from eleven individual respondents. The subcategories found for this
category were Personal, which was coded where the respondents specifically mentioned
people or person and at a total of seven times. School, which was coded whenever the
respondents linked multilingualism to the classroom or a school environment. This was coded
a total of five times. Grew up with was coded where someone mentioned that someone is
multilingual if they have grown up with several languages. Daily life was registered two
times. The two respondents used being surrounded by several languages in daily life as a
criterion for being multilingual. Finally, registered only one time each were the categories
global, group, situation and work.

Personal
Respondent 9: “When a person speak more than one language”

Respondent 4: “Det kan vare at en enkelt person kan flere sprak (...)” Translation: It might

be that a single person knows several languages.

School
Respondent 46: “For example students who speak different languages in one classroom”

Respondent 49: “Multilingualism is a tool you could use in the classroom”

Grew up with:

Respondent 22: “At du har/kan flere sprak, vokst opp med flere?” Translation: That you

have/know several languages, grew up with several?

Respondent 43: “(...)when a person is fluent in more than two languages from a young age”
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Daily life:

Respondent 4: “At man bruker mer enn ett sprak i det daglige”. Translation: That one uses
more than one language in daily life.

Respondent 43: “The person is also surrounded by both languages (...)”

Global:

Respondent 35: “A term describing a set of multiple languages, often correlating to a globalist

society”

Group:

Respondent 6: “Multilingualism is having more than one language, either in your personal

reportoir or in a group”

Situational:

Respondent 3: “When more than one language is used either in a situation, a conversation

(..)

Work:

Respondent 4: “Eller det kan vare at personene (...) pa jobben osv har forskjellige morsmal”

Translation: Or it might be that the people at work etc have different mother tongues.

3.1.4 Other

There were also a few answers that do not fall into any of the above main categories, which

still might be worth mentioning here.
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Two respondents, both of which from Group 2, brought up CLIL (Content Language
Integrated Learning) in their definitions of multilingualism:

CLIL

Respondent 45: “”Multilingualism” er at man kan lere noe pa flere sprak eller at flere sprak
blir brukt til a leere bort”. Translation: “Multilingualism is that one can learn something in

several languages or that several languages are used to teach’.

Respondent 51: “Multilingualism is when one is using language and topiclearning
simultaneously. For example learning math in English can be usefull to learn mathematical

terminology in that language”.

MLA

One respondent (50) mentioned awareness of language in their definition: “A vaere bevisst p&
flere sprak”. Translation: To be aware of other languages. Yet another respondent (47)
alluded to MLA when explaining the term multilingualism, while not using the specific words
metalinguistic awareness, the respondent brought up some aspects of the term in their
definition: “Man kan kanskje se likheter og ulikheter mellom sprak og samtale om hva some
er spesielt for et gitt sprak”. Translation: “One might be able to see similarities and
differences between languages and have conversations about what is special to a given
language”. The same respondent also mentioned both knowledge of and about languages. The

aspect of learning languages came up twice.

Finally, three respondents reported that they did not know or were unsure of the meaning of
the term. Twelve respondents provided a translation of the term into the Norwegian

“Flerspraklig”, of which did not elaborate further.
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3.2 Discussion ltem 1

The three main categories that emerged from the answers to item 1 in the questionnaire,
number of languages, competence, and context all largely reflect definitions used in the field.
Looking back to a few different definitions presented in the theory chapter, these are all
important aspects of multilingualism, as well as aspects that there seems to be some
disagreement over in the field.

The category Number of languages reflects the discussion of whether a bilingualism falls
under the same category as multilingualism, or if a distinction should be made between the
two. However, as explained in the theory section, it is mostly those who study third language
acquisition who find it useful to separate the two terms, and outside of that particular field,
bilingualism is widely accepted as a form of multilingualism. This division, while
unnecessary, of bilingual and multilingual into two different categories is found in the

respondents’ answers.

Number of languages is also the largest category that emerged in terms of how many of the
respondents provided answers that fell into this category. 70% of them gave answers that
included a number or a quantity of languages in their definitions of multilingualism. This is
perhaps not hard to fathom, as the term itself implies quantity, the first part of the word being
“multi” after all. As such, it is not difficult to understand that this is what most people will
come up with when asked to define the term. Even someone who has never heard the term
before would be able to make an educated guess as to what it entails from the word alone.
There does, however, seem to be some disagreement among the respondents in terms of how
many languages are a defining factor, with subcategories ranging from several, as the largest
category, to more than one as the second largest. The latter would include bilingualism to be a
parth of the defenition, whereas the former is an unspecified quantitiy, defined as more than
two, but fewer than many (Documentation, n.d) . and as such, bilingualism is considered as
something other than multilingualism under this definition. The same applies for the answers
that fell under the two smaller subcategories, two or more which includes bilingualism and

more than two, which again, excludes bilingualism from the definition.
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While the differing ideas on how many, ie more than one, two or more and more than two and
the vague «several» reflect the use of multilingualism and how difficult it is to define the
term, as mentioned in the theory chapter. It might also be an indication that the students do
not know much about the topic and that they only have a vague understanding of the term.
Furthermore, nearly a third of the group failed to mention any form of quantification at all
which might be an indication of lack of knowledge about the topic.

The second category competence, which also happens to be the largest in terms of number of
codes (55), is reflective of another dimension that is brought up frequently in the field of
multilingualism and is one of the four different categories of definition put forth by
Skuttnabb-Kangas, mentioned in the theory section. It is, as described in the theory chapter,
yet another element that the experts cannot seem to agree on. The question is how well an
individual needs to be able to speak a language in order to be considered multilingual. Or
indeed, if being able to speak a language even should be a criterion at all, and that simply
reading and listening suffice as Li (as cited by Cenoz, 2013. p. 5) argues. The answers from
the questionnaire that fall under the Competence category, are further divided into
subcategories, where ability to speak, ability to use and ability to understand were the three
largest. These are all defining factors that are difficult to measure, which could potentially
cover anything between speaking or understanding a few words and phrases in a language
other than the L1 and native like control in both or all languages accessible to an individual.
They do, however, reflect the dichotomy between active and passive communication. Ability
to understand can arguably be considered passive communication if understanding can be
considered simply as language comprehension either in its spoken or written form. Ability to
use and ability to speak, on the other hand, is about language production. The same can be
said for the Literacy subcategory that emerged from the questionnaire, albeit a smaller
category with 4 codes. Reading and writing are examples of passive (the former) and active
(the latter) communication. The students seem to consider the active forms of communication
as a form of multilingualism over the passive forms. If only the active forms of
communication are considered valid forms of competence for multilingualism, this could

potentially exclude certain pupils from being viewed as multilingual when they in fact are.
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Furthermore, citing the ability to read criterion for competence in order to be considered
multilingual would rule out young multilingual pupils who have not yet learned to read or
write in any language or even those pupils who have only learned to read and write in one of

their languages.

Another subcategory under competence, although as one of the smallest subcategories, with
only four respondents mentioning it. If fluency is considered a criterion for multilingualism,
this rules out pupils just starting out with learning a language. Some might never «achieve»
multilingualism with the bar being set to fluency. Especially if «fluency» is to be considered
as native like mastery of a language. This is, as stated in the theory section, an outdated notion
that is no longer applied in the field (Dewaele, p. 104). As such, the view that someone must
be perfectly fluent in multiple langauges in order to be viewed as a multilingual could
possibly be problematic in a classroom setting, as pupils’ multilingualism could be
overlooked or simply not reckognized as multilingualism due to the pupils not being «fluent».
Fortunately, there was only a handful of students who brought up fluency.

The third main category that emerged from analysing the questionnaire was Context. This is
the smallest of the three main categories. The answers that fell into this category reflect the
dichotomy of the term multilingualism as both a societal phenomenon and as a personal
phenomenon. The respondents considered school and work as arenas in which
multilingualism can occur, however in a group of 54 future teachers only five of them
considered multilingualism in a classroom context. This might be problematic, as they are
guaranteed to encounter multilingualism in the classroom and are required by national
curricula, both current (LK06) and future (fagfornyelsen), to utilize it in their teaching.
Furthermore, respondents cited growing up with or knowing several languages from a young
age as a criterion for being multilingual, which excludes learners who acquire an Lx later in
life. Again, as with the issue of native-like fluency, the notion that someone needs to have
acquired two or more languages as mother-tongues in order to qualify as multilingual is

outdated and no longer considered a requirement for someone to be considered multilingual.
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Two respondents alluded to MLA in their responses. These respondents were both from the
group of second year students. While they did not use the term metalinguistic awareness, their

answers suggest that they clearly see that there is a link between MLA and multilingualism.

Another two respondents mentioned CLIL, without using the term, content and language
integrate learning, a way of teaching non-linguistic subjects in two languages. While this is
not necessarily in itself multilingualism, Candelier et al (2012, p. 7) suggest that it can be
combined with the three pluralistic approaches they present in FREPA. However, the two
students who answered both belong to the group who have learned about CLIL and seem to
confuse this method of teaching with multilingualism.

3.2.1 Summary of item 1

In summary, the respondents understanding of multilingualism fall under the three categories
number of languages, competence, and context. However, within these categories the
responses are in disagreement, especially in terms of how many languages a person needs to
know and to which degree to be considered multilingual. These differing answers reflect
differing definitions of the term, where there are some disagreements. The students’ answers
might also imply a lack of knowledge or a vague understanding of the term. Very few
respondents link multilingualism to the classroom, where they are guaranteed to meet it.
Fewer respondents still made the connection between multilingualism and MLA, which is
another side to the coin and an important connection to make to be able to use multilingualism

as a resource in language teaching and learning.
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3.31tem 2

According to the Norwegian National Curriculum (LK06) “Learning English will
contribute to multilingualism”. Thinking back to your own school experience, do you

agree?

The respondents were presented with a yes/no option that they had to indicate before they
were asked to explain why they did or did not agree with the statement. In answering yes or
no to the second item of the questionnaire, According to the Norwegian National Curriculum
(LK06) “Learning English will contribute to multilingualism”. Thinking back to your own
school experience, do you agree? 47 out of the 54 respondents agreed. Only 6 respondents
disagreed and one respondent left this item blank. Reasons for both agreeing and disagreeing

were varied.

Yes
Learning another language

21 of the respondents who agreed to the statement argued that when someone learns English
in school it is an addition to their first language(s), and as such learning English will

contribute to multilingualism. (Bilingualism)

Aid in later language learning

10 respondents also mentioned that learning English will also contribute to later language

learning and as such would contribute to multilingualism in the long run.

Similarities between languages

Five respondents mentioned that learning English and languages in general will be of help
when learning other languages, especially for those languages that belong to the same

language family. Plurilingualism!
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Communication

Another 11 respondents brought up the fact that learning English will allow you to
communicate with people from all across the world and make yourself understood by and
understand people with different native languages.

Respondent 37: | learned a lot of English at school, it was the only arena where | got to speak

it and practice pronouncing.

Respondent 50: Ja, fordi min egen skolegang er hovedgrunnen til at jeg har lert sprak
utenom mitt morsmal, og skolegangen dyrket min interesse for sprak Translated: Yes, because
my own schooling is the main reason that | have learned languages other than my own mother

tongue, and school cultivated my interest in languages.

Other

There were also some reasons given for agreeing that were only coded once each. One of the
respondent (48) brought up that learning one language might create motivation to learn other

languages as a contributing factor to multilingualism:

“Det bidrar til at elevene blir mer komfortable med & snakke et annet sprék enn morsmalet
sitt. Dette igjen vil bidra til at elevene fgler mestring og kanskje blir motivert til a lzere enda
flere sprak” Translation: It contributes to making the pupils more comfortable with speaking
a different language than their mother tongue. This will in turn contribute to a sense of

accomplishment for the pupils and they might be motivated to learn more languages.

Finally, one respondent (1) reported that in learning English, they had gained insight into

other languages and cultures.
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Four of the respondents who checked the box for yes did not provide any explanation as to

why they agreed with the statement.

No
Insufficient English teaching

Three informants reported insufficient English teaching as the reason they felt that learning
English in school did not contribute to multilingualism in their own personal experience. Two
of them brought up grammar as the sole focus of their English education in school. Closely
linked to the grammar centred education for these two respondents was the lack of emphasis

on oral English.

Respondent 46: “Grammar and writing were the main focus during my education. There was
little to none oral English in class” This respondent also argued that most of the teaching was

done in Norwegian.

Respondent 27: “Faget besto mest av grammatikk enn muntlig engelsk” Translation: The

subject consisted mostly of grammar rather than oral English.

Another respondent (26) reported that they only learned “basic” English in class

Learned English elsewhere

Two respondents also disagreed to the statement due to having learned English elsewhere

other than in school, but without elaborating on where they did learn English.
Respondent 26: “I learned more outside the classroom”

Respondent 27: “(...)Jeg personlig har lert engelsk gjennom andre kanaler” Translation: I

personally have learned English through other channels.
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Other

Respondent 43 argued that someone who does not live in a society in which English is spoken
outside of school is not multilingual even if their education has made them a fluent speaker of
the language.

Another respondent (19) who disagreed with the statement brought up the lack of use of
English in other subjects as a reason: “I don'’t feel that there was a big emphasis in the other

subjects on English. We had an English class and thats about it really”.

Finally, respondent 4 argued that when everyone learns English in school it leads to resorting
to English while meeting people with different native languages than oneself, rather than

learning from each other’s languges.

3.4 Discussion Item 2

The majority of the respondents agreed (Find percentage) with the statement that learning
English in school contributes to multilingualism when they were asked to consider their own
experience. Out of the ones who answered yes, 21 (find percentage and how many times it
was coded for) provided answers that fell into the learning another language category, stating
that because they are learning an additional language in school, it contributes to
multilingualism. This indicates that they consider knowing two languages falls under the
category of multilingualism, rather than distinguishing between bilingual and multilingual
(See how many in item one compared to item 1). It also could suggest that a majority of
students consider the learning process itself a part of multilingualism, and that native like

fluency is not necessarily needed to achieve the status of multilingual.

Some of the respondents who answered yes (percentage) also brought up both MLA as well as
some pluralistic aspects. They suggested that learning one language will also be helpful when
learning other languages later in life, thus contributing to multilingualism. These answers fall

under the category lifelong language learning. The students who provided these responses
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argue that learning English enables learners to make connections between languages,
especially between those that belong to the same language family, and that this promotes
multilingualism. This is one of the arguments made by those who advocate for pluralistic
approaches in language learning, as described in FREPA. While simply enabling the learners
to make connections between English and languages they will learn later in life is not in itself
a pluralistic approach, as this would include involving those languages in teaching, the idea
that learners can build on languages they know to learn related languages is the idea behind
the integrated didactic approach. The answers that fell under the lifelong language learning
category indicate that students are already considering both MLA aspects as well as elements
of pluralistic approaches in relation to multilingualism, without necessarily being aware of

these terms and applications thereof.

Furthermore, 11 of the respondents who answered yes considered communicating in English
as a means to bridge the gap between people with different language backgrounds. Thus,
enabling them to communicate despite different language backgrounds and contributing to
multilingualism in that sense. This idea might be linked to the societal aspect of
multilingualism, where people live in a society where several languages are represented and
can communicate through a lingua franca. However, interestingly, one respondent (4)
considered the opposite to be true. They argued that when everyone speaks English with each
other they cannot learn from each other’s languages and as such learning English in school
not only does not contribute to multilingualism but inhibits it. This view could perhaps be
linked to a monolingual approach to teaching English, where L2 speakers of English are
emulating a monolingual speaker without influence from their other language(s). When two
people with different language backgrounds then meet, both pretending to be monolingual
English speakers, they would not be able to learn from each other’s languages. However, with
a pluralistic approach to teaching English, it might be more acceptable and readily available
for the speakers to draw from all their languages in meeting with others and thus perhaps

exchanging knowledge of language.

Other reasons reported from those who disagreed with the statement were insufficient
teaching and having learned English elsewhere. These reasonings do not conflict with the

notion that learning English in school contributes to multilingualism, rather they report the
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education itself to be the issue in the statement. Those who felt that they had not been given
sufficient English teaching in school report that there was a focus on grammar, rather than
oral communication skills and that their teacher had only used Norwegian in English class,
thus they could not use the language for communication. This implies that they consider there
to be some requirement for competence. They consider active communication skills,
specifically speaking, to be superior to grammatical competence in contributing to
multilingualism. Those who reported that they had learned English in other arenas possibly
still consider learning English as a contribution to multilingualism, but that they just do not
consider school a vital part of their personal English education.

Lastly, other reasons reported for disagreeing to the statement seem to be based on a
misunderstanding of or a lack of knowledge about multilingualism. Respondent 19 seems to
be getting multilingualism mixed with CLIL. Whereas respondent x seems to be confusing the
two dimensions of multilingualism in their answer that since English is not spoken outside of
school in Norwegian society (which in itself is debatable) they do not consider learning
English to contribute to multilingualism. This would be an example of multilingualism as a

societal rather than individual phenomenon.

3.4.1 Summary item 2

The majority of the respondents agree that learning English in school contribute to
multilingualism, either because they are learning a second language and thus are becoming
multilingual, or because they argue that learning another language makes it easier to learn
additional languages. These statements reflect MLA aspects as well as aspects of pluralistic
approaches. The students who disagree with the statement seem to either not have a complete
understanding of the term, i.e. getting it mixed up with CLIL and considering multilingualism
as solely a societal phenomenon, or consider their own school experience to be the problem
with the statement rather than learning English itself. Furthermore, active communication,
specifically speaking, seems to be valued by the respondents. This goes for both those who

agreed with the statement, who consider learning English as contributing to multilingualism
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because it allows them to communicate with others, as well as those who disagree who report

a lack of “oral English” the reason.

3.5ITEM 3

The third item of the questionnaire asked the participants to consider their future teaching
career, and whether or not they would teach in such a way that prepares their pupils for
learning languages other than English. 46 of the 54 respondents answered yes, while 4
answered no. Two respondents did not check either box and yet another two respondents
answered ambiguously, i.e. checking both boxes or between the boxes to presumably indicate

a both yes and no answer.

Yes
Lifelong language learning

Out of the 46 Yes-responses to this question, 20 respondents gave answers that fell into the
main category Lifelong language learning. This emerged a total of 27 times and was coded
for every time there was a mention that including other languages could somehow be of
benefit to learning other languages in other areas of or later in life. This category can be
further divided into three subcategories, Aid in later language learning, Strategies, Make it
easier, which were coded a total of 14, 7 and 6 times respectively. Further, another
subcategory emerged from the subcategory strategies, as the specific strategy of comparisons

and similarities seemed to be repeated by the respondents more so than any other strategy.

Aid in future language learning

14 of the respondents brought up that their pupils will have to learn another language in
addition to English at some point either later in life, in secondary school or just in life in

general.
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Respondent 35: “(...) prepares them for 8" grade where they get to learn a new language”

Respondent 22: «Ettersom de kommer til & leere flere sprak senere i skolen» Translation:
Since they will learn new languages later in school.

Respondent 50: «Ja, det kommer til & oppsta situasjoner i fremtiden hvor elevene kommer til &
fa bruk for andre fremmedsprak» Translation: Yes, situations in the future will arise, where

the pupils will have to need other foreign languages.

Strategies

The sub category Strategies also emerged from the answers from seven of the respondents.
These respondents all mentioned strategies as a tool for language-learning that their pupils
could apply when learning other languages.

Respondent # 4: “Jeg ville brukt strategier som de kan bruke nar de seinere kanskje skal lare
et nytt sprak”. Translation: | would use strategies that they can use when they later might

learn a new language.

Respondent # 11 “I would teach them the techniques to learn English, so they would have a

process to learn other languages”.

Respondent #54 “That would be my goal. To let the pupils (...) find their way of learning a
new language, by teaching them English”

Comparisons, similarities and differences

Eight of the respondents also mentioned strategies, but provided more concrete examples in
their answers. More specifically, the strategies that were brought up were comparisons,

similarities and differences.

Respondent #1
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“I would encourage them to see connections in languages (similarities) as | myself have

found it very rewarding.”

Respondent # 40

“(...) make them see similarities and differences between them”.
Respondent # 14

“If I could prepare them for learning other languages I would, maybe make

comments/compare with other languages”.
Make it easier

6 respondents who answered yes, explained that they think that teaching in a way that
prepares their pupils for learning other languages will make this process easier for them.

Respondent # 19 “It might make it easier for the pupils to pick up different languages”.

Respondent # 28 “Engelsk gjor det f.eks lettere d leere spansk da mange ord ligner”.

Translation: English makes it easier i.e. to learn Spanish, as many words are similar.

Respondent # 21 “Vil legge et grunnlag for hvordan man leerer seg nye sprdk, noe som gjor
det lettere for elevene & laere og velge et nytt sprak pa ungdomsskolen”. Translation: Will
make a foundation for how one learns new languages, something that will make it easier for

the pupils to learn and to choose a new language in secondary school.

Value

10 respondents answered that they would want to teach in way that prepares their pupils for
learning other languages because knowing languages and knowing how to learn languages are

both important in one way or the other and a valuable skill to have.

Respondent # 16 “It’s important to be able to understand multiple languages”.
Respondent # 14 “I think it “riches” your life to be able to speak more languages”:

Respondent # 35 “Learning how to learn languages is a great life-skill”.
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Only two of the respondents specified exactly what they considered important about learning
and knowing languages. Respondent # 3 reported the importance of being able to work
together on improving the world, where language in general and multilingualism plays an
important part: “It is important to be able to communicate with the world so that we can work
together, and make a better world together. Language (multilingualism) is crutial for this to
work”. While respondent # 3 put the importance in a bigger perspective, respondent # 12 put
it in a more personal perspective and considered the individual’s personal possibilities in the
job market: “In the work marked it is high valued to speak different languages. So if | manage

in a way to prepare my pupils for other languages I will do that”.

Wake interest

5 respondents wanted to wake an interest for language in their pupils and open them up to

language learning in general.

Respondent # 52: “(...)hopefully create an interest for more than English and Norwegian”

Respondent # 48 “(...)kanskje vekke en livslang interesse for sprdak™. Translation: Perhaps

awaken a lifelong interest for language.

Respondent # 14 “(...) to get them interested in other languages.

MLA

One respondent (#51) specifically mentioned MLA as a reasoning for wanting to teach
English in a way that prepares pupils for learning other languages: “If you teach the pupils

English in a analytical way, they will have a greater “metaspraklig” understanding”.
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A by-product of learning English

2 respondents reported that they think that by learning English, the pupils will as a result also
gain the tools and knowledge of how to acquire other languages.

Respondent # 42: “Jeg tror man automatisk forbereder elevene til andre sprak nar de laerer seg
engelsk”. Translation: | think one automatically prepares the pupils for other languages when
they are learning English.

Respondent # 7 “Just by learning English they would learn how to understand other

languages”.

No

75% (3) of the respondents who answered no were from the group of first year students, while

25% (1) of them was from the group of second years.

Prioritize English

Out of the four respondents who answered no to the question, all of them said this was

because they want to prioritize English (and Norwegian).

Respondent # 13: “I think that in their first year in school, they should just focus on learning

Norwegian and English, but in middle school they can choose a third language”.

Respondent # 15 “As I've seen in practice, the students needs to focus on English during the

little time they actually have English at school”.

Respondent # 30 “My main focus would be English, but they would get the tools to use

similar strategies to other languages ”.

Respondent # 40 “I want to! But I don’t think I will prioritere det, to be honest. But it is a

dream!”
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YES & NO

Two of the respondents(#24 and #31), both from the group of first year students, provided
ambiguous answers to the questions by either crossing off both boxes or crossing off between
them, indicating both yes and no. The answer provided by respondent #24 reflected the
notions that came up in answers from respondents who answered yes or no, specifically from

the strategies category. Respondent #31 indicated that they had not considered the issue.

Respondent # 24: “Ja og nei. Jeg vil inkludere laerestrategier osv. men det er ogsa viktig a
fokusere pa det aktuelle spraket”. Translation: Yes and no. | will include learning strategies
etc. but it is also important to focus on the language in question.

3.6 Discussion Item 3

The majority of the respondents do indeed wish to teach in way that would prepare their
pupils for later language learning. It is then reasonable to suggest that they also consider
multilingualism to be a positive effect of learning English and thus it is something they wish
to aim for. As a matter of fact, the largest category, which was coded for x times/by x
respondents, that emerged from the yes-answers is lifelong language learning. The students
answered that they wish to teach English in a way that supports language learning throughout
life. The x subcategories that fell under lifelong language learning are all related to both
MLA and pluralistic approaches to some degree. The students wish to teach English in a way
that aids later language learning for their pupils, and consider the fact that most of their
students likely will go on to learn additional languages later in their education. This implies
that the students consider learning a language a way to make the acquisition of additional
languages more accessible. Some of the students even explicitly stated that it will make it
easier. The students also mentioned that teaching in such a way will provide their pupils with
strategies. Some students also mentioned more specifically strategies such as comparisons,
similarities, and differences, however there was only one who used the word “metaspraklig”

(metalinguistic). In order to utilize a previous language learning experience as an aid in
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further language learning, some level of MLA is required. Some of these metalinguistic skills,
such as the knowledge that “one can build on the (...) similarities between languages in order
to learn languages (Candelier et al, 2012. P 30).” can only be obtained through pluralistic
approaches according to Candelier et al. That is to say that if this is the way the students wish
to teach in the future, a pluralistic approach could be necessary in order to fully set their
pupils up for future language learning.

Some of the strategies that were brought up are strategies that are indeed used in certain
pluralistic approaches. Making comparisons and identifying similarities and differences are
key elements particularly in the integrated didactic approach, where the learners are taught to
establish connections between the language of education and a target language through
comparisons. Acquisition of a second foreign language then can then draw on these links
already established between the language of education and the first foreign language, in this
case English. Teaching pupils strategies such as comparing languages and looking for
similarities would prove difficult without including other languages with which to compare.
Again, if this is how the students wish to teach English, they need to include other languages.
However, two respondents who provided answers that fell under the By-product of learning
English seem to consider that these strategies will come to the pupils automatically as side
effects from learning English. While there is research that suggests that MLA increases in
multilingualsm, it is not a given that all pupils will make the connections autonomously,
especially not if English is taught in a monolingual way, i.e. pretending to be native speakers
with no previous (or simultaneous) language learning experience to build on. The learners
could possibly go on to learning another language with the same monolingual approach if
they are not made aware of the resources they already possess in the form of already having

acquired one or more languages.

The desire to teach English in a way that prepares the students for learning other languages
implies that most students place a value in multilingualism and waking interest in language,
which are both main categories that were coded for Item 4. This is in tune with what is
expressed in the national curriculum, both current (LK06) and upcoming, that multilingualism

is desired and should be utilized as a tool in the English subject.
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There were also 4 respondents who answered that they would not want to teach English in a
way that prepares the pupils for further language learning. All of them stated that they would
rather prioritize English, which is the only category that was coded for the four respondents
who said no, suggesting that they think that teaching in a way that prepares the pupils for
learning languages in general and teaching English are not compatible and that such an
approach would take away from learning English. This wish to focus on the target language is
also reflected in one of the two ambiguous answers. Research on the other hand suggests that
teaching English in a way that prepares for general language learning, through encouraging
MLA by looking at structures and making comparisons between languages would also be of
benefit in the English learning process. Furthermore, there is an explicitly stated goal in LK06
and the upcoming curriculum that the purpose of learning English is to encourage
multilingualism and prepare the pupils for learning languages other than English.

3.6.1 Summary Item 3

Most students wish to teach English with later language learning, and thus multilingualism, in
mind, which is one of the stated intentions of the subject in the national curriculum
(LKO06).The majority of the reasons for this can be linked to MLA, such as making language
learning easier for the learners through providing strategies, such as making comparisons and
building on similarities. These are strategies that cannot be learned without including other
languages in the process, although a handful seem to believe that these strategies will appear
as a side effect of learning English. Other reasons provided indicate that the students place a
value in being multilingual and they wish to inspire their pupils and wake interest in learning
other languages. Those who do not wish to teach in a way that prepares their students for
future language learning wish to rather focus on English and not include other languages. This
is a monolingual approach to teaching English, which might create hard boundaries between
languages. Rather than making it easier to learn other languages by using the skills learnt
from learning one language, learners might go on to learn other languages with the same

monolingual approach and not utilizing what they have learned from previous processes.
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3.71TEM 4

The fourth item of the questionnaire asks the respondents whether or not they would include
other languages in their English teaching. 64, 8% (36) of the respondent answered yes, while
27, 7 % (15) answered no. Of the respondents who answered no, 80% (12) were from the
group of first year students while 20% (3) were from the group of second year students. 5, 5%
(3) of the respondents provided ambiguous answers, all of which were from the first year
group. This ambiguity was indicated by ticking off both boxes or between them, as with the

previous question. One respondent (# 27) did not check either box.

Yes

X respondents answered yes but did not answer the why/ why not question. From the answers
of the respondents who answered yes, three categories emerged. These were Multicultural

classroom, Aid understanding and comparisons

Multicultural classroom

This category was coded for a total of 11 times from 11 different respondents. 45,4 % of the
responses from this category come from the group of first year students, students, while the

remaining 54,6% come from the second year group.

Respondent # 17: It is important to be aware of other cultures, especially in a multicultural

classroom.

Respondent # 46: As most classrooms today are multicultural, it is only natural to include all

languages spoken.

Respondent # 52: Absolutely. In a multicultural classroom, it is important and useful to use

more than the “basic” languages. This will help both the pupils and the parents to feel seen.
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Aid understanding

This category was coded for a total of 8 times and was mentioned by 8 different respondents,
6 of which were from the first year group while the other two from the second year group.
The respondents indicate that they would use other languages, presumably Norwegain, if

there is something the pupils do not understand and when clarification might be needed.

Respondent # 21: “Bare hvis de ikke skjonner det” Translation: Only if they don’t understand
it.
Respondent # 5 “If a pupil does not whatsoever understand the word after trying to explain it

in different ways. Otherwise, English would be the preferred language”

Respondent # 54: “Norwegian will be used to words that are difficult and to help their

understanding”.

Comparisons

8 of the respondents, all of which from the group of second year students, who answered yes
brought up that they would use other languages in order to compare and look at similarities

and differences between them.

Respondent # 51: “In small parts, so I could have the pupils think about similarities and

differences

Respondent # 33: “Making students aware of the similarities in different languages can

contribute to a deeper understanding of languages in general”.

Respondent # 42: “Man kan sammenligne med andre sprak, se pa likheter/forskieller,
opprinnelsen til de ulike sprakene og snakke om hvorfor de er blitt som de er blitt».
Translation: One can compare with other languages, look at similarities/differences, the origin

of the different languages and why they have become the way they have become.
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Other

Respondent # 45: “Det kan hjelpe elevene a forsta systemer og hvordan sprakene er bygd
opp” Translation: It can help the pupils understand systems and how the languages are

constructed.

Respondent # 40: “I think I would definitely connect English to other languages of similar
origin. Languages like Spanish have some similarities in words for example. = Increase

metacognitive thinking.”

Another two respondents answered that they would like to include other languages, but not if

it would confuse their pupils.

Respondent # 54: “If there is a way to help the pupils get a better understanding of the English
language by including other language, then I would like to. But if it will only cause confusion

it is better to leave it out”.

Respondent # 1: “Yes, but maybe not at a very early stage, as they might confuse the

languages with each other”.

No
Do not know any other languages

Out of the 15 respondents who answered no, X reported that this was because they do not
know any languages other than Norwegian and English and therefore could not include other

languages in their teaching.
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Respondent # 16: “I do not know any other languages myself. | would include a L3 if | knew

29

onc .

Respondent # 38: “I only know a little bit of Spanish”.

Time

3 respondents blamed the lack of time for English for not being able to include other

languages.

Respondent # 14: “Maybe not so much, because of what I understand is that we get so little
time to teach English in school, that I don’t want to use that time on anything else than

teaching English”.

Respondent # 19 “We don’t have enough English at school to be focusing on other

languages”.

English only in English class

4 respondents, all of which were from the group of second year students, answered that the
only language that should be present in English class is strictly English, and maybe

Norwegian.

Respondent # 6 “I think it is important for the students to be exposed as much as possible to
the English language when they are learning English, because they won’t learn as much about

actually using English by just reading glossary or learning grammar”.
Respondent #15: “English only in English class”.

Respondent # 22: “Fordi da skal de leere engelsk. Kanskje norsk Translation: Because then

they are learning English. Maybe Norwegian.

Respondent # 30: “Mainly English. But Norwegian if nessesari”.
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Confusion

Another category that emerged in the analysis of the questionnaires was confusion. The
respondents said that they do not want to include other languages in English class as it might
confuse the pupils or they might get the languages mixed up. Out of the 15 respondents who

answered no, 3 mentioned confusion as a reason.
Respondent # 26: “Probably not, as I think it would be confusing”

Respondent # 28 “Nei, det tror jeg ikke. For det kan vare forvirrende, men det kan ogsa veere
inkluderende og tilpasning for elever fra andre land dersom lareren tar inn deres sprak”.
Translation: No, I do not think so. Because that might be confusing. However, it might also be
including and adapted learning for pupils from other countries if the teacher incorporates their

languages.

One language at a time

Another category that emerged, which might be linked to confusion, is one language at a

time.

Respondent # 36: Fra 1-7 klasse tror jeg de har nok med a fokusere pa ett sprak om gangen.

Translation: From grades 1-7 | think they have enough focusing on one language at a time.

Respondent # 53: “Many already struggle with English.”

Yes & No

The three who answered ambiguously each reported a different reason, however their answers

are all linked to at least one of the above categories for both Yes and No.

Respondent #11: “Maybe not, but I’'m unsure. Because I’ll be a teacher for the youngest kids,

they might get confused, but it might be easier with the older kids.
Respondent #31: “Besides from Norwegian, probably not”

Respondent # 8: “Yes and no. I would draw some links between English and other languages,

for example if some words are similar”.
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3.8 Discussion Iltem 4

While the majority of the students wish to teach with future language learning in mind, there
were fewer of the students wish to include other languages when they teach English.
However, there was still a majority. Reasons for wanting to do this seems mainly to be
informed by an awareness towards a multicultural and thus a multilingual classroom and a
wish to make pupils with different language backgrounds feel included. This is reflected in
answers such as the one from respondent #52: Absolutely. In a multicultural classroom, it is
important and useful to use more than the “basic” languages. This will help both the pupils
and the parents to feel seen. While making pupils feel seen and included is important, these
answers do not necessarily take the language learning aspect itself into consideration. Rather
they reflect a sensitivity towards the fact that there are several languages represented in the
class from a validation perspective. However, herein lies an implication, perhaps, that other
languages would only be included in the case that there were no other languages present in the
class other than Norwegian, in which case Norwegian would be included only as a means to
explain in the instances that the pupils do not understand instructions and information
conveyed to them in the target language. It can also be seen in the light of the study conducted
by Krulatz and Dahl, where the teachers considered themselves prepared to teach English to
multilingual pupils although it is uncovered that most do not have the competence to do so.
Most respondents in this study consider the multicultural classroom as a reason for including
other languages, but only a few respondents bring up metalinguistic strategies, such as
comparisons. These respondents are in fact describing pluralistic approaches as a means to

increase MLA in the learners.

Those respondents who do not wish to include other languages seem to be informed by a
monolingual approach to teaching English, with statements such as “English only in English
class”. They do not wish to confuse their students by including other languages and claim that
there should be a focus on one language at a time, although this goes against the idea of
pluralistic approaches and softer boundaries between languages as a way to increase MLA,
which in turn makes language learning easier. The students also indicate that they cannot
include other languages because they personally do not know any other languages. However,
not knowing other languages does not mean they cannot be included. The pupils themselves

can be a resource for this, for instance. Furthermore, when it is expected of the students to be
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able to compare their native language to English and that their multilingualism should be used
as a tool, not including these languages in teaching is not an option.

3.9Summary item 4.
Most of the students wish to include other languages, mostly as a way to validate the pupils

from other language backgrounds, rather than for the sake of learning language and increasing
MLA. This can be related to two previous studies. One by Surkalovic, where teacher students
thought that they should have some knowledge about languages other than Norwegian and
English, and one where teachers said they were prepared to teach English with
multilingualism in mind, while the study showed they might not know how to. However,
some MLA aspects are also considered as a reason to include other languages, and in a way
that can be linked to pluralistic approaches such as including other languages to compare and
look at similarities between them. Reasons for not including other languages come from an
idea that English should be taught in a monolingual way and that including other languages
might confuse the pupils or remove the focus from the target language. The students also
think that they cannot include other languages because they themselves do not know any.
According to the national curriculum, both current and upcoming, however, other languages
need to be included in the English subject to meet certain competence aims and to fulfil the

stated purpose of the subject to promote multilingualism.

3.10ITEM5
The 35 respondents who had answered yes to the previous question were asked to answer

which languages they would include and to explain why. The two biggest categories that
emerged from the analysis of their answers was Norwegian and Pupils’ languages. Both of
these were brought up by 17 respondents. Other languages that were brought up specifically
were French, German and Spanish, which were mentioned by 6, 10 and 12 respondents
respectively. Other languages were mentioned specifically as well, but were less frequent (See

figure below for the full picture).
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In the analysis of the respondents’ explanations for why they would include Norwegian in

their English class, a few categories emerged:

To explain

Four respondents said they would use Norwegian to explain something to the pupils if there

was something they did not understand.

Respondent # 54: “I would include Norwegian when nedvendig, to help the pupils understand

words if explanation, pictures or other don’t work”.

Respondent # 22: “Norsk, hvis de ikke skjonner det pa engelsk™. Translation: Norwegian if

they do not understand it in English.

“Our L1”

Another four respondents who would use Norwegian expressed that they would include it

because it is the first language of the class, or the language that most of the pupils have as
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their first language. This indicates that they might not consider that their classroom most
likely will include pupils who have L1s other than Norwegian or that pupils with Norwegian

as their L1 might even be a minority in some classrooms.
Respondent # 13: “I would include our first language, Norwegian”.

Respondent # 9 “Our L1, Norwegian”.

Comparisons

Four of the respondents also mentioned using Norwegian in English class in order to make

comparisons between the two languages.

Respondent # 9: Because it can help some students to see the similarities and differences

between Norwegian and English when learning English.

Respondent # 41: Norwegian and other mother tongues to see similarities”.

Pupils’ languages

17 of the respondents reported that they would incorporate all the languages represented in the
classroom when teaching English. The largest category that emerged in analysing their answers
as to why, was comparisons. As with Norwegian, the respondents who answered they would
include all the languages in the classroom in order to compare them with English and to look at
similarities and differences between the languages. All the respondents in this category are from
the group of second year students. Another category that emerged was validation, where the
respondents said they would include all represented languages to make the pupils with L1s other
than Norwegian to feel validated in the classroom. MLA was another category, which was

brought up by two respondents.

67



Comparisons examples

Respondent # 39: “sett pd likheter mellom engelsk og kanskje morsmalet til en elev”

Translation: Look at similarities between English and maybe a pupil’s mother tongue.

Respondent # 43: “All languages that the pupils in the class speak, because it could help the
students to understand English if they could relate it to their native language”.

Respondent # 46 “Any languages spoken by pupils in the classroom, to draw comparisons”.

Validation examples

Respondent #46: “Any language spoken by pupils in the classroom (...) to “validate” the

pupils’ language”.

Respondent # 47: “De som er representert i klassen. For & bruke ressursene som er
tilgjengelig, for a lgfte frem kunnskapen som er i klassen”. Translation: The ones represented
in the class. To use the available resources and to show the knowledge that exists within the

class.

example

MLA

Respondent # 37: “The ones that are familiar to single pupils (...). This helps building

“metaspraklig forstaelse”.

German, French and Spanish

Three languages that were mentioned specifically were German, French and Spanish. X
respondents answered they would include Spanish, x respondents answered French and x
German. These have been grouped together here because the reasoning for why these three
would be included were very much the same and two or all three of them were brought up
together on several occasions. The categories that emerged from the analysis were Secondary

school L3, Number of speakers and Language family.
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Secondary school L3s

2 of the respondents used the fact that German and Spanish are common languages offered as
foreign languages in upper secondary school within the Norwegian school system as a reason
for including these languages in their English teaching. This is reflected in the answers to
question 3, (would you teach in a way that prepares your pupils for learning languages other
than English?) where quite a few of the respondents said that they wish to prepare their pupils

for future language learning and especially language learning in secondary school.

Examples:

Respondent # 17: “Spanish and German, because those are (...) relevant with the thought of

learning languages in high school”.

Respondent # 37: “Snakker selv spansk, noe som noen elever kommer til & velge som
fremmedsprak pa ungdomskolen” Translation: 1 myself speak Spanish, something that some

pupils will choose as a foreign language in secondary school.

Language family

Finally, x respondents explained that they would include these three languages because they
have some words in common and similar syntax, due to being related languages. This is again
reflected in the answers to question 3, where a few respondents said they would teach in a way
that would allow for making comparisons and drawing on similarities (and differences) between

languages.

Examples:

Respondent # 40: “I think | would definitely connect English to other languages of similar

origin. Languages like Spanish have some similarities in words for example”.
Respondent # 51 “l would include Spanish, as this is built up similarily sentence wize”,

Respondent # 37 “Maybe German, since it has a lot in common with English and Norwegian™.
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Respondent # 46 “Languages with similarities. English/French, English/Norwegian,

Norwegian/English”.

Number of speakers

3 of the respondents who brought up German, French or Spanish also used the fact that these
languages have several speakers all across the world as a reason. Implying that being able to
communicate with people from all over is an important aspect of language learning to some of
the respondents. This is also reflected in question 3, where communication was brought up as

a reason for teaching with language learning in mind.

Examples:

Respondent # 8 “German and Spanish. Because (...) these languages are some of the most

commonly spoken all across the world”.
Respondent # 12 “Maybe German, French or Spanish. Many people speak them”.

Respondent # 17 “Spanish and German. Because those are most common”.

3.11 Discussion Item 5

Out of the languages that the students wish to include in their teaching, Norwegian and
languages represented in the classroom are the most frequent ones. The reasons for wanting to
include these languages are somewhat overlapping, such as using the languages to make
comparisons. This is in line with the competence aims found in LKO06, where the pupils are
supposed to be able to compare their native language(s) to English, and as such a necessity in
order to fulfil the requirements set forth by the Norwegian government.Through including the
pupils’ languages, the boundaries between languages will be softened, as opposed to with a
monolingual approach. Making comparisons might also increase the pupils’ MLA, as this is
defined as a metalinguistic skill by Candelier et al (2012) which in turn may act as a catalyst in

the language learning process. This MLA aspect itself was brought up by two of the respondents
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as a reason for wanting to include the pupils’ languages. Including languages that the school
does not intend to teach, which will most likely be the case when every language represented
in the classroom is included, is a pluralistic approach often referred to as “awakening to

languages”, which is meant to display linguistic diversity to the learners (Candelier et al, 2012

p. 7).

A wish to validate the pupils who speak languages other than Norwegian and English was also
provided as a reason to include every language represented in the classroom. However, this
does not seem to be with language learning in mind, as much as it is a wish to make these pupils
feel seen and included.

There are also two reasons for including Norwegian that does not necessarily equate to language
learning. The first one being using Norwegian to explain when the pupils do not understand a
task and to ensure messages are being understood. The second reason is Norwegian being “our
L1”. This is a bit problematic as it does not take into account the other L1s that will most likely
be present in a classroom and assumes Norwegian as everyone’s L1. It is not the biggest
category that emerged, however with 7,4% of the respondents answering this it is big enough
to bring up as a concern. This is also where teacher cognition comes in. As Borg points out,
these are the kinds of thoughts that might, subconsciously, infer how the teacher works. If these
types of misconceptions are not addressed through teacher education, it could potentially affect
several pupils encounter with the English subject. These pupils might lose out on the
opportunity to draw on their L1s to learn English and increase their MLA. They might have to
learn an L3 entirely through an L2, which denies them of the potential benefits of including
their L1.

Other languages the respondents wish to include are German, Spanish and French. Some of the
reasons for wanting to include these languages can be linked to pluralistic approaches as they
have certain elements of certain approaches. Including languages that are related can be likened
to the intercomprehension between related languages approach (Candelier et al ref). The
purpose of this approach is that the learners learn more than one related language

simultaneously. While this is not necessarily the goal here, the idea behind it remains the same
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in that languages that belong in the same linguistic family lend themselves to comparisons due
to similar traits. Furthermore, the students report wanting to use German Spanish and French
because these are languages the students possibly will go on to learn later in their education,
which can be compared to the integrated didactic approach. Again, while it is not entirely the
same, the idea behind it is comparable, as the aim of the integrated didactic approach is to create
links between those languages taught within the school curriculum. These answers also reflect
answers to item 3, where the students said they wanted to teach with future language learning
in mind because their pupils would likely learn more languages later in their education. Finally,
another reason for including these three languages is the number of speakers. This might reflect
the value the students put on the ability to use language for communication purposes, as seen
in items 2 and 3, as when there are more people who speak the language, there are more people

to communicate with.

3.11.1 Summary ltem 5

Students wish to include various languages for various reasons. Those who answered that they
want to include Norwegian want to use it to explain when there is something the pupils do not
understand and not necessarily for language learning. However, they also wish to use it to make
comparisons, which would be including it in a pluralistic way and in agreement with certain
competence aims and the purpose of the subject. The same can be said for wanting to include
every language represented in the classroom. Another reason for this is the wish to make the
students with L1s other than Norwegian to feel seen. Some students seem to not consider the
fact that they likely will have pupils with other language backgrounds and used the term “our
L1” about Norwegian, which is problematic. Students also wish to include Spanish, German
and French because these languages are related to English and because the pupils likely will
encounter at least one of them later in their education. These reasons can be related to the
plurarlistic approaches intercomprehension between languages and integrated didactic
approach. The number of speakers of these languages is also a reason given, which highlights

the value the students put in communication.
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3.12ITEM 6

Table 3.1: Likert scale distribution

Q1 Q2 Q3
firstyear secondyear firstyear secondyear Firstyear second year
Strongly agree 10 15 22 22 19 18
agree 14 4 6 0 10 4
neutral 4 3 1 0 1 0
disagree 3 0 1 0 0 1
strongly disagree 0 1 1 1 1 0
Q4 Q5 Q6
firstyear secondyear firstyear secondyear firstyear second year
Strongly agree 12 10 12 11 5 8
agree 12 7 13 11 16 8
neutral 4 6 5 0 6 6
disagree 2 0 0 1 3 0
strongly disagree 1 0 1 0 1 1
Table 3.2: Percentages for both groups combined
Questions TOTAL s::'lgely Agree neutral Disagree strongly disagree Total
Question 1 54 46,29 % 33,33% 12,96 % 5,55 % 1,85 % 100 %
Question 2 54 81,48 % 11,11 % 1,85 % 1,85 % 3,70% 100 %
Question 3 54 68,51 % 11,11 % 25,92 % 1,85 % 1,85 % 100 %
Question 4 54 40,74 % 35,18 % 18,51 % 3,70% 1,85% 100 %
Question 5 54 42,59 % 44,44 % 9,25% 1,85 % 1,85% 100 %
Question 6 54 24,07 % 44,44 % 22,22 % 5,55 % 3,70% 100 %
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Figure 3.1: Diagram showing results from both gro
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Table 3.3: Percentages for Group 1 (first year students)

Questions TOTAL s::'lg;y Agree neutral Disagree strongly disagree Total
Question 1 31 32,25% 45,16 % 12,9% 9,67 % 0% 100 %
Question 2 31 70,96 % 19,35 % 3,22 % 3,22% 3,22% 100 %
Question 3 31 61,29 % 32,25% 3,22 % 0% 3,22 % 100 %
Question 4 31 38,7 % 38,7 % 12.9% 6,45 % 3,22% 100 %
Question 5 31 38,7 % 41,93 % 16,12 % 0% 3,22 % 100 %
Question 6 31 16,12 % 51,61 % 19,35 % 9,67 % 3,22 % 100 %
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Table 3.4: Percentages for Group 2 (second year students)

Questions TOTAL s:;'lg;y Agree Neutral Disagree strongly disagree Total
Question 1 23 65,21 % 17,39 % 13,04 % 0% 4,34 % 100 %
Question 2 23 95,65 % 0% 0% 0% 4,34 % 100 %
Question 3 23 78,26 % 17,39 % 0% 4,34 % 0% 100 %
Question 4 23 43,47 % 30,43 % 26,08 % 0% 0% 100 %
Question 5 23 47,82 % 47,82 % 0% 4,34 % 0% 100 %
Question 6 23 34,78 % 34,78% 26,08% 0% 4,34 % 100 %

Question 1: It is important that pupils know that certain “loan words” have spread across a

number of languages (for example, taxi, computer, hotel).

For the two groups combined, 46,29 % of the group strongly agree with the first statement,
while 33,33 % agree. 12,96% are neutral, while 5,55% disagree and 1,85% strongly disagree.
When taking into accord the results from the Whitney-Mann U test, the p-value of these
results is .0.68. the result is significant when p < .05. The difference between the two group is

not significant.

Question 2: It is important that pupils know that one can build on similarities between

languages in order to learn languages.

Looking at the two groups together, 81,48 % strongly agree with the statement, while 11,11%
agree. 1,85% answered neutral as well as disagree, whereas 3,70% strongly disagree. Results
from the Whitney-Mann U test show a p-value of .14, which shows that there is no significant

difference between the two groups, as the result is significant at p < .05.
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Question 3: It is important that pupils can use knowledge and skills acquired in one
language to learn another.

Combined, 68,51 % of the group strongly agree with this statement, while 25,92% agreed.
1,85% of the respondent are neutral, disagree and strongly disagree. Again, the difference
between the two groups was not significant, with a p-value at .30. The difference would have
been significant at p <.05.

Question 4: It is important that pupils know that each language has its own sound system.

Of the whole group of 40,74 % of the respondents strongly agree, 35,18% of the respondents
agree with this statement while 18,51% of them are neutral. 3,7 % of the group disagree and
1,85% strongly disagree. The difference between the two groups for this statement was not
significant, with a p-value of .81. A p <.05 would have indicated a significant difference

between the two groups.

Question 5: It is important that pupils can identify one’s own reading strategies in the first

language (L1) and apply them to the second language (L2).

42,59 % of the respondents strongly agree with this statement, while 44,44 % agree. 9,25 %
are neutral, while 1,85 % both disagree and strongly disagree. Yet again, the difference
between the two groups is not a significant one, with a p-value calculated at .32. A significant

difference would have been indicated by a p <.05.

Question 6: It is important that pupils can compare sentence structures in different

languages.

24,07% of the group as a whole strongly agree to this statement, while 44,44 % agree with the
statement. 22,22 % of them are neutral while 5,55 % disagree and 3,70 % strongly disagree.
However, the results from the Whitney-Mann U test again indicates no significant difference
between the two groups, with a p-value of .31. The difference would have been significant at
p <.05.
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3.12 Discussion Iltem 6

When viewing the two agree-categories together, most of the respondents agree rather than
disagree with all six statements in the Likert scale. However, some tendencies can be pulled
from the answers to the questionnaire, when looking closer at the distribution between the two

agree-categories.

Both of the two groups agree the strongest with the 2nd Likert scale item, It is important that
pupils know that one can build on similarities between languages in order to learn
languages. The respondents seem to value the potential of being able to draw on other
languages as a means of learning languages. This correlates with the findings in their replies
to the open-ended questions in the questionnaire. In answering item 3, which asked the
students if they wish to teach English with future language learning in mind, 85% of them
answered yes. Looking at similarities between languages as well as making comparisons
between languages are both closely linked categories that emerged from the analysis several
of the other open-ended questions. Interestingly, however, the least agreed with statement in
the Likert scale is item 6, It is important that pupils can compare sentence structures in
different languages. with only 25% of the respondents strongly agreeing and 6% disagree.
The majority of the respondents still do agree with this statement when looking at the two
agree categories combined, however, to a lesser degree than they agree with the other five
statements in the Likert scale. While it could be argued that they are related (as building on
similarities between languages arguably requires comparisons to be made between them),
differ in that item 2 is defined by FREPA as a knowledge resource and item 6 is a skill
resource. There is a difference between knowing something and having the skill to apply this
knowledge. The first one could also be interpreted as any similarities between languages such
as similar words as well as any grammatical feature and syntactical structures while the other
specifically implies sentence structure, which arguably requires a higher level of MLA than
looking at similarities in words. While both are considered by FREPA to be linked to MLA,
the skill to do something and the knowledge that it can be done also require different forms of

MLA. Furthermore, the second item states the purpose to learn other languages, while item 6
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is more of a general statement. Knowing that one can use similarities between languages to
learn another might be considered by the students as more useful than simply being able to
compare sentence structures in other languages. However, being able to compare sentence
structures in pupils’ own languages is an explicitly stated aim in LK06 and as such is
something the pupils need to be taught in order to fulfil the requirements posed by the

curriculum.

The second most agreed with statement in the scale, is the third one: It is important that
pupils can use knowledge and skills acquired in one language to learn another. This
statement is linked to the second one in that it emphasises that experiences from a language
learning process can be applied to learning another language. Again, this is found reflected in
the open questions where some respondents have answered that they would want to prepare
their pupils for future language learning, and specifically include languages that they will

encounter later in their education

The third most agreed with statement is the first statement: It is important that pupils know
that certain “loan words” have spread across a number of languages (for example, taxi,
computer, hotel). This is also the statement where the two groups differed the most and the
only statement where the results from the Whitney Mann U test suggest that the difference
between the two groups is significant. It is the second least agreed with statement in the group
of first year students and the third most agreed with statement in the group of second year
students. In FREPA, this descriptor is under the evolution of languages section (Candelier et
al. p. 27) and is one of the “green key” descriptors. That is, the developers of the framework
consider this to be knowledge that cannot be acquired without a pluralistic approach to

language teaching.

Statement number five It is important that pupils can identify one’s own reading strategies
in the first language (L1) and apply them to the second language (L2) is the fourth most
agreed with. In FREPA it falls under section V of skills Can use what one knows of a

language in order to understand another language or to produce in another language and is
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another of the “green key” descriptors, which means that pluraltistic approaches are essential
for the skill to be developed.

4. Conclusion

Following are the conclusions that might be drawn from this study in the form of answers to
the research questions posed in the introduction. Finally, some suggestions for further
research are made, as this is just one approach to the topic and it might be worth delving

deeper into.

What are Norwegian teacher students’ thoughts on promoting metalinguistic awareness

through pluralistic approaches in their future English teaching career?

A majority of students seem to be positive towards promoting MLA through pluralistic
approaches. However, there is a possibility that they might not be consciously aware of a
connection between the two. They bring up several strategies such as making comparisons
and looking at similarities between languages, as well as aspects of pluralistic approaches and
the idea of teaching for future language learning endevours, indicating that they have an idea
of this connection. However, only a few students make this connection consciously and use
the term metalinguistic awareness. Most of them also wish to include other languages in their
theaching, however this seems to mostly be inferred by an “inclusive” teaching approach in a
multicultural and multilingual classroom rather than from a language learning perspective
where including other languages can increase MLA. They want the pupils with different
linguistic backgrounds to feel seen and validated, (which is also very important), rather than
seeing the language learning benefits that also come with including other languages.
Furthermore, the majority of the students agree with all six statements in the Likert scale,
which are statements about the importance of certain metalinguistc skills and knowledges that
are best taught with a pluralistic approach according to FREPA. Based on this and the fact
that the respondents are already prepared to use aspects of pluralistic approaches in their

teaching, it would perhaps not be unreasonable to suggest that they also would be open to
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using pluralistic approaches to promote MLA if they were to be made aware of this
connection. The minority who do not wish to include other languages or only want to include
Norwegian to provide explanations seem to be informed by a monolingual approach to
language learning and wish to only use English in English class. This approach, however, is
outdated, bereaves the learners of the potential MLA benefits of including other languages
and goes against the national curriculum’s stated purpose of the subject to foster

multilingualism and to use multilingualism as a tool.

How do Norwegian teacher students of English understand multilingualism?

Most students have at least a basic understanding of the term multilingualism and only a small
percentage do not know the term. The aspects they bring up are number of languages,
competence and situational, which are aspects commonly used in the several definitions of the
term. There does seem to be some disagreement among the students, however, about
bilingualism vs multilingualism. While bilingualism is widely accepted under the term
multilingualism in the field, around half of students make a distinction between the two.
Furthermore, a requirement of competence to a certain degree is brought up, where active
communication skills are valued, however they do agree, for the most part, that the English
subject in schools contributes to multilingualism. Students also consider the individual vs
societal dichotomy of multilingualism, but only a small percentage relate multilingualism to a
classroom context as well as relate the term to MLA, which is something that should be

addressed by the teacher education.

What thoughts do they have on using pluralistic approaches in their future English teaching

career?

Most of the students are open to teaching with future language learning in mind as well as
including different languages in their teaching of English as is required under LK06 and the

future curriculum. A few of the students also mention aspects of specific pluralistic
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approaches such as making comparisons and looking at similarities and differences between
languages. Those who are more sceptical seem to be informed by outdated “monolinguistic”
notion to teaching English and that including other languages might confuse the pupils or take
away from learning English.

To which degree is there a difference between the thoughts of first- and second-year students
on the topic of pluralistic approaches to promote MLA?

There does not seem to be any significant difference between first- and second-year students,
as the majority of both groups think that promoting MLA skills and knowledge to which
pluralistic approaches are essential is important. However, it seems like a majority of both
groups are not consciously aware of the relationship between MLA and

multilingualism/pluralistic approaches.

4.1 Suggestions for future research

In order to get more in-depth information regarding student teacher’s opinions on the subject
matter, it could be interesting to collect data in the form of interviews from a smaller sample
group or even a discussion group. This could provide a deeper insight into where these
opinions come from and why the students think as they do. Another interesting approach
would be to present a similar questionnaire to a group of in-service teachers to gauge the
opinions from currently practicing teachers rather than from students who only have weeks’
worth of classroom experience. The results from such a study could be compared with the
results from a study such as this one. A similar study could be conducted on a group of
teacher students, where they get follow-up questionnaires throughout their student years as
well as into their teaching careers to see how, or if at all, their opinions change throughout the

course of their education and practice.
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.
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2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you

agree?

E Yes
|:| No

Why/Why not?
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
[ ] No

Why/Why not?
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4. Would you include languages other than English in the English classroom?

|§| Yes
[] No

Why/Why not?
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5.Xf your answer to question 4 was yes: Which languages would you include and why?
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6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that e English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to i
learn another. /

...know that each language has its own sound system. @ O o O O

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (1.2).

...can compare sentence structures in different languages. @] ® 0] O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Minn _ inw \ e Siake




2. Here are a few numbers in Chinese:

1 yi

2 er

3  san

4 si

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: |4
Ershiwu: A5
Sanshisan: J -/

Try to write down the following numbers in Chinese

Example: 13: shisan

15: ‘7\‘\/1\ W) '\/L
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PERSONAL QUESTIONS

1. Gender:
Male [:I
Female

Self-identified [ ]

2. What is/are your first language/s?

NOC L Lc )\LL\\

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 2

~

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 ) er UROIOW, @ O O O O

Language2 _ Tino \J'\,'J\\, \

Language3 1T~ no

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

L 1 \
anguage L)*m M’“’\/"ff ) )(_ oo

Language 3 ® Sc,\mbol @ o Ckh-'\ﬁ
Language 4

Language 5

6. Would you like to learn any additional languages?

[z] Yes
[] No

7.1f your answer to question 6 was yes: which languages and why?
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.
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2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you

agree?

Yes
[] No

Why/Why not?
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[\] Yes
|:] No

Why/Why not?

<}j wwdd ke “1ZD bat wot Sere ki t{)/é:ééf@f 51&2 JV’?@U}%@W

frv A a,ﬂ/adwe art. differewt o8 ot _frou 0 Jy‘fa!:f%w;
ned 1o Jeacto @%a‘m ab aun Lo Bt pgrecdd bv& tor

4. Would you include languages other than English in the English classroom?

E Yes
D No

Why/Why not?
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5.1f your answer to question 4 was yes: Which languages would you include and why?
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6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. @ @] O @) ®

...can identify one’s own reading strategies in the first
language (I.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. @) @) @] @) Q




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
! the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Mf A (WU béﬁ‘fﬂ.[{/(




2.Here are a few numbers in Chinese:

1 yi

2 er .

3 san

4 si

5 wu

10 shi

11 shiyi
12 shier
20 ershi

23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: 4 -
Ershiww: 2 5

Sanshisan: éa :

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Shtwv

24: ershis|




PERSONAL QUESTIONS

1. Gender:
Male |:|
Female

Self-identified [ ]

2. What is/are your first language/s?

5’|bauf4$£7 '

3.In how many languages are you able to carry out a conversation? (Anything from

——

ordering something at a restaurant to having an academic conversation) A

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all

confident confident
Language 1 S{DCLLLK KJ @ O O O O
Language 2 gf'u;;,f,(((_( (v @ O O o O
Language 3 Pmm g/u—ﬁd/e/ O ® o O O
Language 4 Mo+ Wﬁﬁcﬂfuj ®@ O O O O

Language 5 ’é{"ﬂi’f Lz - O o @ O O




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

L 1

B Scleoo/ / Juo mde
L 2

M | Sanool /SHravelli ug
Language 3 -

Mran /
Language 4 )4/ B L
blre

hanguage> Moo ad)

6. Would you like to learn any additional languages?

IE ¥Yes
El No

7.1f your answer to question 6 was yes: which languages and why?

Frevdt, Haliau |, Cauwges Hileey Arw oy Sureds ctucl.
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either Enelish or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism?” is.

W nean Neve Ehan ane (_Cu’\gbusbg’e,_ UD waeeh B bker
“ A sdevation | o COVIVESSAEL g

. o
b(ﬁ C P@FESC}-'V\. A ge/r\er'a,&

2. According to the Norwegian National Curricalum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

E{l Yes
[ ] No

Why/Why not?

By learning  Englesihv | Vorwegian PUPLLS  Ceorn  a

N ongage ond  Ccorn  Naey Contrtlocoee Cn
2O (e y - S N

fovrelg GuUage CONVErsSa e omms by WY Cngire

LMQ%&“@G o e Ctorn




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
[] No

Why/Why not?

U wd at eont e 65 umpoftomnme
0ble  eo  commnccasce ekt Ehe woreh 3o
thct  we con WO Cogtiner | oncl Make  a
o er : :
eLt wor el tagetier, Language oy aruecan
g-er{‘ Ehis o ok g
(mateclanguatesm)

() be

4. Would you include languages other than English in the English classroom?

[ Yes
[] No

Why/Why not?

Agacn | U ol d Cry Leppesscaily n  a
MUl cul ey

ooy | ren | ot el :
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S.If your answer to question 4 was yes: Which languages would you include and why?

Othner EVvon myg pupls  lovmguegen | oo et un clinde
germon ) frensn ond spanisin .

A b Poure >
wotld  gpeck neese =ee) o
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6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a

number of languages (for example, taxi, computer, hotel). © ® © © O

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one langunage to
learn another.

...know that each language has its own sound system. @] ® O O o

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. 9] ® O © O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

7 the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Mun C0LA . HEESLOKL,.




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san

4 si

5 wu

10 shi

11 shiyi

12 shier

20 ershi

23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: jof
Ershiwu: 95
Sanshisan: 2%

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Zih(:u)u

24: sl sl




PERSONAL QUESTIONS

1. Gender:

Male L]
Female <]

Self-identified [_|

2. What is/are your first language/s?

NoOTWegdlowy cng € GLLin

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) ‘ (

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 Nowwegimn ® © 0 o o

Language 2 S, eclesn

Language 3 F-Ing Lloslm

Language 4 ﬁpoxn P

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list

them in their order of importance,

Language 1 W‘(’Eﬂ | seloal

Language2 | ellcng, TV, feendn ) fomeiy

3
Language feunctss © Scinect Eelleng
Languaged | chical
Language 5

6. Would you like to learn any additional languages?

D4 Yes
[ ] No

7.If your answer to question 6 was yes: which languages and why?

U ke lavguages ool want o @opn oowe

TOMOTE 3PN e
- %—eﬁcv\

- cEodloun

- germoun

Thene  are alsp o
Loute (e
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

Florsg@tliahel ex ab Al er flore spedth B\ stede, Dot kan

vere at en enkelk cerson ban o sofk tdan lowtand at
man ke ware e\mg Cmmf\ \\iteﬁé?&%% B@e%\rmpa

+ P
on wed wosl wor oq tusk $8€ sowt lower beage
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?g Sob\’)'(’/n osN har ‘%JB\L\]Q&LBG' aetond

2. According to the Norwegian National Curriculum (LK06): “Learning English will

contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes
No
Why/Why not?

Jeo bplor dab fprec Bl st man gc over Bl § snalde
(’/v%els\(-  wepte wed PISONLC SEw S kan vsm\a,

v stedek %@rat wan \—6\!\5\4]‘«2_ Lprer 8 Werdrduey weorsedl.




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[X] Yes
[] No

Why/Why not?

9@ muLJcSE- 'ow.\d? S’tr&becx_e)f sowv cLo. \CQV\ \ovu\,\te__

v war de sednare k—%}«u&(\e s\al \pere &b \aﬁﬁta?Q\G Vet
nlgipe deb ealdore. %&m

4. Would you include languages other than English in the English classroom?

Yes
D No

Why/Why not?

Viss woen ar elveme. War et awet momwdl enn m\(
Yandet u-@re— "&L\CB &%‘V\W\L\%M stulckeoen § S?“gm
Jesde  wie de_ \%Wf\, eiten dok e~ V\-U‘VS\Q
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S.If your answer to question 4 was yes: Which languages would you include and why?

Nm)(\ b, andue vv\mW\%L Som .yv‘,mms YMdasen dorseorm ‘103

bell wede deh. Torat elovene skall se te\lor
s N

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that ene can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

-..know that each language has its own sound system. @ O Cc O O

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

..-can compare sentence structures in different languages. ® Q O O @]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
1 the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min Snw betsiaks




2. Here are a few numbers in Chinese:

yi
er
san
si
wu

L, T N PG T AN TS

10 shi

11 shiyi

12 shier

20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: _ |4

Ershiwu: 95

Sanshisan: ﬁ&;’bﬁ

Try to write down the following numbers in Chinese

Example: 13: shisan

15: _Shiwu

24 Brohast




PERSONAL QUESTIONS

1. Gender:
Male []
Female

Self-identified [ ]

2. What is/are your first language/s?

N W‘?@ﬁa n

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

B

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 NW%Q&V\ ® O O O O
Language 2 Ev\s Wl o & O o O
Language 3 ST\)&MQ\\ O © O O @
Language 4 (Aexvaan c O O O @&
O O O O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 ’fam‘\\ﬂ schoo\;TV

Language 2 Tawtloy sdnoc, TV Wwteamnet

Language 3 School

Language 4 &;\f\col_, P‘am&hj
Language 5

6. Would you like to learn any additional languages?

] Yes
[] No

7.1f your answer to question 6 was yes: which languages and why?

Spamtsh Leamn wmove, and be able to have weore
wm&ﬁ,\@'“sﬂ be. wn. t‘DoA‘

Geras  Sawme as s?awks\\, and 4o undosta nhmere %&\umﬁ
o Lownsts.

GMU@,&E would be cﬁvea‘t +o bnewr wmere Lanf)uacbes, doesnt
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever
vou are most comfortable with.

1. Please explain what “multilingualism” is.

Morlimooalismig Lonen a PErsSON S

S Ble to SPeak meore i
oo
ana | Or: one \ahgua%eﬁ-‘

SR
NALIAR Con
: S\sE
ONys bb*"’buoeo\ Mméafit}k\oorom or
&
'&(\%‘OSCB@‘

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

E Yes
[ ] No

Why/Why not?

LQB("hﬁr\ & '

: A NS Nevped  me 1o Comarm .

n Enabsn 2nor ®lso, Since SOMQMLLgcabe

IN GNGlish e Simily o NDWS\‘N\@M
/

I V\e\pea mMe I by
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=Y e T voceioy |-




2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

K[ Yes
[] No

Why/Why not?

Organizing Hne opics in enalish W)
re\Suank s oI help ENR pop
Yo houe =~ OVervieus of how khe
\'3\%0;_3.@ (s ComSbyocied. S\YY\‘\\E"*

\ S g be 2eplicekle VN Dthen
{3: Wave., . SoMme Tnalid, Weos e
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4. Would you include languages other than English in the English classroom?

g@ Yes

[] No
Why/Why not?
I X Eremn cased )
O”"-ta— KM\—% o —pPUfU
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5.Xf your answer to question 4 was yes: Which languages would you include and why?

(ne 9 o )

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a

number of languages (for example, faxi, computer, hotel). & © o O ©

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O 0 O W™
...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2). \?’ © o © ©

...can compare sentence structures in different languages. o &L o O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe fo be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

f the fish have seen

Min baka betsiaki You have seen the fish

You  the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Cin b=y k el




2. Here are a few numbers in Chinese:

1 vyi

2 er

3 san

4 si

5 wu

10 shi

11 shiyi

12  shier
20 ershi

23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: 1N

Ershivi: L

Sanshisan: 20 &

Try to write down the following numbers in Chinese

Example: 13: shisan

15: 51«\{@\3

24: _ 5 S0




PERSONAL QUESTIONS
1. Gender:
Male %
Female
Self-identified [ ]

2. What is/are your first langunage/s?

Worssguaic & darmil (Tamo>

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) :))

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

K o o o o

Language 1 hc&ﬂu@_)im

Language 2 f ggg;, dn o o W © ©

Language 3 Taand O o ¥ o o

Language 4

Language 3




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

Language | —TW ( M)

Language 2 e ,7‘0iirfl\ﬂ55
WMVM (Hetosot, darrdir, TV h
Language 3 | 7 T T ngliin coerre|) St
a@jﬁﬂd C g%gtrf { Mm al A,__-?M; )
Language 4 1
Language 5

6. Would you like to learn any additional languages?

[] Yes

\@No | Siready need 7O wore o Ehe
\orovmese T Weve lezneo To Voediiceolkde”
W 50 el L SAort Peome g s lefoy)
7.1f i : Fr=1 \ANey
.If your answer to question 6 was yes: which languages and why? et . \u,/




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

MLAU@UU’\@LLQ/UW i‘g ﬂCU\/W‘\(J ymoYe “({l/\o\m oYL

\O‘V\SMQQLi ebher o Yo personak ceportonr of
W a grodpe.

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[X] Yes
I:I No

Why/Why not?

ogee becoum s \eoe Mf\g Tngusde  comn el o
become  a  comnuunicetionod “aridoe!  ushaun
“ou e “t'CLU(LV\Cj usthle 80meone. who  doesntt
Speale Your sk av\g\,gagsz;‘




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[E Yes
I:l No

Why/Why not?

Knowing how t0 Underdtomol | reack ov speale
More thane e laaguoge (s olae helpfuy .
Ut commuuunleading ewtd leoral mn { NS -
tondl othe ccA/L:‘chgca& J °

4. Would you include languages other than English in the English classroom?

[ ] Yes
[Zl No

Why/Why not?

[ Think s Emportant for M‘ csbuctents fo
be expoaed asn muclt asd possiele RO Hhol
ﬂ“:!”bgbt,_slx(, [am.auouﬁe, claan, "CT/LQ,Zj ore. (t‘im—{’“m"ma
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5.If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages

in order to learn languages. B © © o ©

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. & O O Q O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

---Can compare sentence structures in different languages. el O O @) O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
Vi the jaguar have seen

En baka betsiaki I have seen the fish

g the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min Al bebaioded




2.Here are a few numbers in Chinese:

yi
er
san
si
wu

(O R S

10 shi

11 shiyi

12 shier

20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: [ 4

Ershiwu: &5

Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

15: _ Shuusta

24: exshion




PERSONAL QUESTIONS

1. Gender:
Male

1]
Female |Z|
Self-identified [_]

2. What is/are your first language/s?

NgYWng"cw\/

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language | Ensa ol B o o o o

Language 2 Q@M © o o ®w O

Language 3 /Noviu chi;"a e X o o o o0

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 ﬁl’\%w\/ L (v dchoo\ /ot hUMf/(t(\ti’/(Vuyt)

Language 2 \ N
R Spanisi - (n schnool
Language 3

Norooegion . foumuly /n School

Language 4

Language 5

6. Would you like to learn any additional languages?

[E' Yes
[:I No

7.1f your answer to question 6 was yes: which languages and why?

French ounot  Gerrman bicause ;%i: vert
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! | am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in cither English or Norwegian, whichever

vou are most comfortable with,

1. Please explain what “multilingualism” is.

/Vlu(rL} mgans Mo Than ono / a//zc?{ [ fﬂg(/fat[ Y7 /mlgup{ﬂ,a/ S
'l"hl Woﬁf [/10”[' Fﬂg!ﬁ%éf’ Wigoins  wilgye Hlafi ofé [<M7a‘5{7-¢.

Th@%][m | (;«,@[muﬁ, [‘% (s d&doﬂ( /maa//'nﬁ Wich s
YLLkM ofne /al’&jﬂv‘ﬂ?’@

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

X] Yes
[ ] No

Why/Why not?

Becaysg [\_(ZCZ/’VII‘I/[ Moz lan hal [

7 guages nalps Loy
M, otéooffoﬁ% [W{jwofjgf/%ﬁj m@hy o/ﬁ @
ML@ V’&t/M 0]L «QGMA /ymgulaﬁ-@ sy, 7/'/’112 S L




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[X] Yes
[ ] No

Why/Why not?

4. Would you include languages other than English in the English classroom?

IX_] Yes
|—__—| No

Why/Why not?

/Vaf Wey/afm , @ [t W"/[ /’le@%y e [/w,go/w/
SO 2 [zoIL(/l/@é




5.If your answer to question 4 was yes: Which languages would you include and why?

oo s Y

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages &
in order to learn languages.

...can use knowledge and skills acquired in one language to f&
learn another.

...know that each language has its own sound system. ;Xz O O C 0

...can identify one’s own reading strategies in the first &
language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. O Qﬁ O 0 O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: /V]l‘ﬂ 7 O‘$+S OIJ'L}




2. Here are a few numbers in Chinese:

[ I N SR o

10
11
12

20
23

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: 14
Ershiwu: J_{’f(ﬁf

Sanshisan: 3 3

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

shiwd

24: o 51




PERSONAL QUESTIONS

1. Gender:
Male Iz_—!
Female I:]

Self-identified [_|

2. What is/are your first language/s?

ﬂ/ommjfbm

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) ﬁg

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all

confident confident
Language 1 /VOI/ Wt’vﬁ/;(/[/[ % o o O O
Language 2 En&q[ff’yh Pl O C O 0
Language 3 S y,rﬂan:‘gh O o o & O
Language 4 Ddﬂl%h o O O }i@ 0

Language 5 9 uﬁg/ ;5 L\ o o 0 o O




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 ﬁt m _a/ T‘V
Language 2 96&]0@[/ IVL%M/VLV?L

Language 3 S h a0 { '

Language 4 TV

Language 5 TV

6. Would you like to learn any additional languages?

[ ] Yes
No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either Enelish or Norwegian. whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Yes
]:| No

dilfrenk Jongpoqo e wilh ot casivr Jor Whe waodd
b commuoneate




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[l Yes
[ ] No

Why/Why not?

g,

4. Would you include languages other than English in the English classroom?
B Yes
No

Why/Why not?

Yer and. No
har Linguonpe, o owal Y rome. st octf
e




5.If your answer to question 4 was yes: Which languages would you include and why?

barman angl. Spavis
re W&,\ ooy St parodor 008l Hese
ey Bamerk comrenly sy
mu\m%

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

..know that one can build on similarities between languages
in order to learn languages.

--can use knowledge and skills acquired in one language to
Iearn another.

...know that each language has its own sound system. @ O @] C O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. ® o) O O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki 1 have seen the fish

7 the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar; | n




2.Here are a few numbers in Chinese:

1 i
2 er
3 san
4 s
5
10 shi
11 shiyi
12 shier
20  ershi
23 ershisan
Using this list, try to write the following numbers:
Example: shisan: 13
Shisi: | 4
~
Ershiwu: 2§

Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

1 SbA‘;M!z

24: E"JJ\A}'\;/




PERSONAL QUESTIONS

1. Gender:
Male
Female

[]
Self-identified [_]

2. What is/are your first language/s?

lerwegun

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 J[mm BB e & @

Language 2 E nqhbb 2 © D C Q

Language 3 Sﬂﬁlg,& o o © L

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 F;VW
Language 2 !“40*'2}6’, T V . M

Language 3 4 l e

Language 4

Language 5
L

6. Would you like to learn any additional languages?

[] Yes
No

7.If your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

W/ hen o person speak more han one Longuoge.

2. According to the Norwegian National Curriculum (LX06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

m Yes
|:, No

Why/Why not?

>/e.fp. I leacned.  both Engt.‘sh and. f\:rUW"Wae?Q(\,O.nCL oot
0‘; these LO‘“QUC*@% hdpﬂcﬂ- me  when L lecened Spo\ntgh
in Bth. c-drcxde_




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[\ Yes
[] No

Why/Why not?

y(’,é, becavse we Liwe in oo mult -cultural  society In
oo aloloq,trzgd_ wordk  where many people  want  to

Learn new Lcmg voges.

4. Would you include langnages other than English in the English classroom?

Yes
[] No

Why/Why not?

ot

1 woutel  nclude Momveghn IF ik is necesary-




"3

3.If your answer to question 4 was yes: Which languages would you include and why?

Our 11 Norwegion o Becowse it can help ssme  students
to e the similoeibies and o tf ferences betuveen Noruoea?cm

ancl Ergush, when Lec;\rnmg Engush-

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another. ® O ©c © ©

-..know that each language has its own sound system. @ ®) @) QO O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

---can compare sentence structures in different languages. O ® @) O 0]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct,

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You  the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min _ tau betsioks.




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san

4 i

5 wu

10 shi

11 shiyi

12 shier
20  ershi

23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: 14
Ershiwu: 15
Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

24




PERSONAL QUESTIONS

1. Gender:
Male

[
Female [V]
Self-identified [ ]

2. What is/are your first language/s?

Nor wegian

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 Norwzgrcm °© ° 0 ©o 0

Language 2 Ena Lish

Language 3 Sprm sh : © © © @ O

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1
FQM:E‘} ; school
Language 2
S choo L, toavelling aleoad , TV, tnternet
Language 3 >
School,
Language 4
Language 5

6. Would you like to learn any additional languages?

[ 1 Yes
[V No

7.If your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! 1 am simply interested in your thoughts
and reflections on the topic. Should you need more space 10 write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

HQHR ‘\}qm\i\%m ﬁ ok Yov lenows  and. %@6&«\5‘; SeuLrok
(Q.r\ct\uc:\c%e%a

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Zl Yes
D No

Why/Why not?

wWe e o \eom Q[\%\A%\\ v St o e C@OC)d\L
e &k Of\Cg\ (Gf\g'.\d@-i\& oéf\m L,)g(,rks')"ﬁ, k;;%o\— we Sy\ou\o\

\ :
O30 gek tnovt engligh e schae), evfeciedly e
V- \0 epode




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes

|:|No

Why/Why not?

Hoas wngotkon Yo vpow mq,\;%‘f\ Jout olso leasnn

howw iAo
Vhek

iderelprmail. b oneskop™ to obec people-
\$ st he NN nguee . o ewloe

4. Would you include languages other than English in the English classroom?

IXI Yes
r__] No

Why/Why not?

Hf | Vo W@ s iW’\f“:}m“*\«"‘;“: ¥ ek

= kY

Credac i audd, AN T AN D uapaatd

c)‘é»{f’ﬁm TR0 BSE %;;z‘% >

Y \ﬂ Y .
1 %M.:/C}U\Qk WA ‘:@ e ee !’\ Mg‘g,» A gﬁmgf ?ﬂ"};@ ‘)‘ﬂﬂ e d@
6 Jm {S ai{‘:} ‘%} 3)“& s{i ; }e\“ : m“f} {w - /Mﬁm}*”&’f . %({ w}/ )
\’L”%ﬂm\ﬁi’#}ﬁé‘fﬁlj !

F o
g




5.If your answer to question 4 was yés: Which languages would you include and why?

sesl. , S0 W sl elerde

ey olso e

\ o
[ SR
o

Ve }\ﬁfw \mz@?} (‘

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
: : o o o X o
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages %%
in order to learn languages.

...can use knowledge and skills acquired in one language to w%
learn another.

...know that each language has its own sound system. 0] O O '&/ @]

...can identify one’s own reading strategies in the first o o o o
language (L 1) and apply them to the second language (L2). &

...can compare sentence structures in different languages. O 7@’ O O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
! ¢ A
I the jaguar~  ~ have seen

Eﬂn baka betsiaki I have seen the fish
] \
I the fish have seen
Min baka betsiaki You have seen the fish

4 i ¥
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: V\\“ bé‘?%m&% L1




2. Here are a few numbers in Chinese:

1 i

2 er

3 san -

4 si

5

10 shi -

11 shiyi

12 shier

20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13
Shisi: kl-:j\

Ershiwu: ”lmi

Sanshisan: 5%

Try to write down the following numbers in Chinese

Example: 13: shisan

15: s\f\g\]\flj

214 € ﬁW& G




PERSONAL QUESTIONS

1. Gender:
Male ]
Female P
Self-identified [ ]

2. What is/are your first language/s?
\\}MQ%Q&W\

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) (_7

4. Which Ianguages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
2 4 *\‘ﬁ# .
Language 1Q@W@(§3&W"“’m &4 o O C O

Language 2 C\{'\&%}LL@M \@/ o O 0O o0

M
Language 3 '™ ‘;\MV ©c O

'
Language 4 @m%&:w&m c 0O .3( O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 \grobhec Yorque o oo 8 Qrodh,

L age 2 ’ F I or
anguag @W&)ﬁ‘ﬁé%\é‘\% %&;@Z}@Jit r:’mﬁf”‘g\ \55{5 I .ﬁc—h(ﬁ@k

Language 3 ' ‘ :
R A A ﬁw&&\”ﬂ
Language 4 |

foem'lud, Wouellouno, z;:uigfm@ﬁ,\q%?f&“
Language 5 K ~

6. Would you like to learn any additional languages?

D Yes
@/ No

7.1If your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! 1 am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answeting with its corresponding number. You may answer in either English or Norwegian, whichever

yvou are most comfortable with.

1. Please explain what “multilingualism” is.

’{W\ é"mt et Luk é Jd"‘;'ﬁ& N’ frlarn Lﬁ’t[_.;mj ﬁ[,u
JH 3;’\"9‘{@ byl Hﬂrnw gl Z@Mjmj&,

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[¥] Yes
D No

‘Why/Why not?

‘M{ L-'tao\u\gc,fj;t a'gf?& byt E‘mywju ijm l"’wfm / fﬂm e;\jé},,

\{’ W& é;f@ to (M\V‘Lr\ N gwntl, WL\J [J kz: Y 9@%
N § -

l/MU‘f, VV\U\HQ{‘L %,ﬁnj%ﬁ?ﬁf £y DWM/ [amg{ E?g.r/\ (AR V‘CD\’(

i’o Wﬁ/bb% &%Vmghjp A el gy \M%&,h @ hﬂ«’ww’

gﬁ{nj (;fh/ \ t LS g:y\ﬂf(/y’ éf@p st 'ILo Ltfi(/m
e"ﬂ’ﬂﬂéf%/

3




* 2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

m Yes
[] No

Why/Why not?

| wonld bendh M Fhe fedhnigues ¥ lavn

E?\j fﬁq‘éé"/ 9 %wj u«gw(i an 'y 7,@%{@0@55 QL‘@ Mw
other {.ijjq to e jm

%Mﬁ"”f/ 4

e

4. Would you include languages other than English in the English classroom?

NJ] Yes

No
Why/Why not?

f%ﬁg&w m%, Lt o nn s Bwamﬂ, it“ [
a LMCM" ﬁd{ Yo jw‘“j fféi{ l%‘ﬁ{»g, 4—!%9 ij”‘*
jé‘{” ce:f\\%”\ﬂ* # ?/—vv’r H m(jﬁ\”}“ é,»(,_ msiw w‘“ﬁg {'W
@gm %‘y@"dgw




3.If your answer to question 4 was yes: Which languages would you include and why?

Mﬁy[ﬂ, &f\ﬁa [/N]{,r\ fw\dl rfC"\C% 14 m\uf LA TL

i
\/{r}mw@ H’ILSL % (@cﬁjbﬁ G H@c/ z\mti JW’ ﬁmjimﬁ\/ andl

l{\w‘ﬂ‘”lﬂ{ L-f/ L\&y\é’\ iﬂ Lot H"L G{Jﬁv\’hé{,\( )

fﬁ”\/

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to @
learn another,

...know that each language has its own sound system. '@\ O O O O
...can identify one’s own reading strategies in the first E§ o o o o
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. 0 o) O O C




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

7 the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this Ianguage:

You have seen the jaguar: M LA q nIA LrAs ; ﬂ\(/Z/i'




2. Here are a few numbers in Chinese:

1 vi

2 er

3  san

4 s

5 wu

10 shi

11 shiyi

12 shier
20  ershi

23 ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: [H
Ershiwu: ﬁ
Sanshisan: 42);1

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Yhiwn

24 Lrghsl




PERSONAL QUESTIONS

1. Gender:
Male
Female []
Self-identified [_]

2. What is/are your first language/s?

;)1/53 ¥ w"f‘,;jtrﬁm

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages? ‘

Very Not at all
confident confident
Language 1 /l/ §V Ul eam é O O 0 ©0
(v
Language 2 l:t ing lff l’\ 5 ©c O O O
q
Language 3 h"ﬁ s !/\ ¢ O O Q’ O

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

hanguoge | Norwegian (3 wy LJ

vaneonge? \E"*‘ﬂ[?'alm/ | lear £ o sthol angdl [yem Vg 5000a ] ine e
Language 3 leMlﬂ_, [ loant ot gchal J

Language 4

Language 5

6. Would you like to learn any additional languages?

Yes
D No

7.1 your answeyr to question 6 was yes: which languages and why?

S}/\W\'V\(sl/\, L"Loo\mﬂf—' é'tlg WFAL[j SjﬂWﬂﬂL K’"W{ NL}'V‘LI
Dateh, beemse lon T4 Dkl




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism?” is.

The wae 0§ More Yaon one longrragL. .

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

™ Yes
[ ] No

Why/Why not?

Youw gek ko comeawmicate Wikl peope You
maryy not  cowkd  bodle WAt oefoee




3.Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

]Z' Yes
:I No

Why/Why not?

W the wote Moxteed ik is wigh valied bo speat
d_d(lom,t \anguﬂ%(o. So i¢ \ ™Moncge v co
Woxy BO prepowc my Pwpils o okl
longvages | will co Elhak.

4. Would you include languages other than English in the English classroom?

g Yes
[] No

Why/Why not?

Hoybe (& thare e ang pupils ok specld
o diftecent languege | wowld try to
Mclwde them by Wb then Learn words

on  thelv lc:m@chj'C o the oHrier Pwm'{s‘




5.If your answer to question 4 was yes: Which languages would you include and why?

V'm not suat .

\'\wj\o& (veeman , Frenchh o0 Seenisha
MOU\Lj peo ple 5'06,6\.«\4. e

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a

number of languages (for example, faxi, computer, hotel). ® © © O Q

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O ® O O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L.2).

...can compare sentence structures in different languages. '®) O O @ O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I thejaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: V\;Y\ "\.V\\.\_ \QQES |_ M'I.A..




2. Here are a few numbers in Chinese:

S R S

10
11
12

20
23

yi
er
san
si
Wil

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi; VA

Ershiwu: Q}g

Sanshisan:@?_)

Try to write down the following numbers in Chinese

Example: 13: shisan




PERSONAL QUESTIONS

1. Gender:

Male [ ]
Female Xl

Self-identified [_|

2. What is/are your first langnage/s?

Notwegian

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) &?7

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

@ O O @] )

Language 1 \\JOMM}I‘A.OV\

Language 2 O(\O\u(,\.s\r\ C @ O O ©

Language 3 C’\o{*mm

Language 4

Language 5




“7

3. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1
Yowic
Language 2 :
sHes Schhoo Jrrab—dhhj
Language 3
S 60 l
Language 4
Language 5

6. Would you like to learn any additional languages?

& Yes
I___J No

7.If your answer to question 6 was yes: which languages and why?

SPQA;g\r\ . Freachh
Hw\b 6(060-(&0 thim
L e lw?ot,q,cy%




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

b veans ek YOU con spedie more \o\r\\t)v\O\S@

2.According to the Norwegian National Curriculum (LKO06): “Learning English will

contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Yes
[ ] No

Why/Why not?

W< learned Yo Spede Brgioh ang Notwre Gan,
We didint \opn iy oinee {ERNLE

C\E)@‘ DUk a
MIAR L ool UM Coutd ChoOse o AT
(

\o\r\jv\c&gﬁ’_[ \ Chove "D@O\G\\S\r\,




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[] Yes
No

Why/Why not?

VNI Yaak (n YhGe £ir yeor in oo
Jr\f\fiy Should 5\)\5\— Locus on \¢og r\'ﬂ\9 Uo(\w@hq
and E“S\b\ﬂ - buk tn ndelic schoeol hey
COn CNoD5e oL hicd \Qm\gu\o\ce'

]

4. Would you include languages other than English in the English classroom?

[¥] Yes
I:| No

Why/Why not?

Norwregion  +o Welp \nem  undersyand be trer
£ Wt e uyorkl r\g on éomﬁh\r\g
@k(ﬁ;cuu.




S3.If your answer to question 4 was yes: Which languages would you include and why?

\Wbb\\C\ (\”\C\UO\Q UNN@ Q\v.b‘r \O\nauo\ge[
NDFW‘CS}O\J\E

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree
...know that certain “loan words™ have spread across a
P X o o o o

number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages >
in order to learn languages.

...can use knowledge and skills acquired in one language to

learn another. ‘fﬁ O @) @] ®)

...know that each language has its own sound system. ﬁ o] o O O

...can identify one’s own reading strategies in the first l
language (L1) and apply them to the second language (L2). % © © 0 ©

...Can compare sentence structures in different languages. ®) O \@R O '®)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1.Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar:

Min taw e dsioned



2. Here are a few numbers in Chinese:

yi
er
san
si
WUl

L N

10 shi

11 shiyi

12 shier

20  ershi

23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: | Y

Ershiwu: ;2 5

Sanshisan: 3%

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Sy o

24: R.CaNIS




PERSONAL QUESTIONS

1. Gender;
Male

]
Female >
Self-identified [_|

2, What is/are your first language/s?

Nouweg on

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restanrant to having an academic conversation)

H

4. Which languages are these and how would you rate your overall confidence in these

[anguages?
Very Not at all
confident confident
Language 1 N Oﬂ%’ﬁgigﬁ ¥ o o o o0
Language 2 K r\g\ (Sk ¥ O o O o
Language 3 SL-U‘(’,O\Y NaY ® O 0 o ©
Language 4 ﬁ(p(,\f\ﬁ DALY c © §< ©c 0O
O O O O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

L 1

anguage ij()\m Ay, veOyunerc
L 2

anguage Scinool | £y
Language 3 ?C\W\‘ lY

|

L 4 ,

anguage HChool i eeavells NG
Language 5 )

6. Would you like to learn any additional languages?

&! Yes
D No

7.1f your answer to question 6 was yes: which languages and why?

Moype Tronce, because | Like \anguages




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

G fo 0 gpeal. muktp Le (a/nguao@? Thoct you
6}%1& were o oy (cu)cJuacje CMP\@;- Ufﬁ)

2.According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

E Yes
[l No

Why/Why not?

Rocouuse we leamed en@h}s% and s wes

@ vow langiacg for U, wk aﬂww&j
e aamed Nevncgian !




2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[Zl Yes
|:| No

Why/Why not?

£ | cowdd prepere Tum for Lo
Other lanquages | wewdd, mrewybe 1iohs
(oywmends” / Compare wiH, ot
lcmguacgvs, o FL Hrnn nderesfed 1
OTtgr Otmﬁua%é’& [ Hleon ”U%LHR\CMS (e
yowr Lijo fo be abl f Spcale - frore
lmgua%@ @

bedol)

Ve

4. Would you include languages other than English in the English classroom?

[] Yes

]ENO

Why/Why not?

miybe not 36 ymulh ¢ becouse of ot |
wndusSeund (5 ot we et 0 Ut
e Fo Yeach Lrefdh (n SUhedl Fhed

else Fagn %&obu\/\ﬁ P,V@JU&\A.

dord ward @y Use %a:ﬁ#ﬁﬂ@mwﬁi%%




5.1f your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to Ianguage
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages 9
in order to learn languages.

...can use knowledge and skills acquired in one language to w
learn another.

...know that each language has its own sound system. i}sﬂ O O O @]

...can identify one’s own reading strategies in the first ,}Q
language (I.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. O }&9 o © @)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I thejaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M iﬂ l ﬂ (/( &_{—S{@@




2.Here are a few numbers in Chinese:

L T

10
11
12

20
23

vi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: __ [

Ershiwu: B?,F)—

Sanshisan: 5

Try to write down the following numbers in Chinese

Example: 13: shisan

15: 6)/14[(/\/(/(,

24 QIS}/L(S?




PERSONAL QUESTIONS

1. Gender:

Male L]

Female
Self-identified [ ]

2. What is/are your first language/s?

Novweq fan

3.In how many languages are you able to carry out a conversation? {Anything from

ordering something at a restaurant to having an academic conversation) L’f

4. Which Ianguages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language 1 I\JO(‘UUQC{ f o /b" ©c o 0O o
¥

Language 2 Wuj% o % 0O O ©

Language 3 85)5%?}% © o6 o © K

Language 4 (ﬁ\@n (’,L\ © © © © %

Language 5




E]

€

3. Where did you learn these languages? Example: in school, family, travelling abroad,

TV, internet etc. If you learned these languages in several different contexts, please list

them in their order of importance,.

Language 1 nenAg , 3(/h@6’(( %&Wz{,} o1,

Language 2 (S‘Ch()—(ﬂ, WV@{/U}\g Cbb;ﬂéloﬂ/ hm / %7”’23 )
Language 3 MVQ/U/M 3 C(/bJ’DCLO(

Language 4 SC‘ h @f}/{r TI/

Language 5

6. Would you like to learn any additional languages?

H Yes

X o

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

Jj}n /qm? SUre. lqg U(/«%o’ Afﬁ(k/‘be /{ ,

2. According to the Norwegian National Curriculum (LLK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

M| Yes

|:|N0

Why/Why not?




2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[] Yes

/

ENO

Why/Why not?

As [ve seenin : mcfd(@/, the studepts needs
Lo Lo S o ‘ghf)/% pﬂ(//’f/hj’/ Lhe |it/o time ‘%ly
ﬂ.ﬂ"'lif/ﬂ/// ,}/ ne ¥ Ef/)////ﬂ’/) at sthosl .

4. Would you include languages other than English in the English classroom?

[[] Yes
[E No

Why/Why not?

Erglish onlyn Englih cliess




5.If your answer to question 4 was yes: Which languages would you include and why?

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree
...know that certain “loan words™ have spread across a
P o ®» 0o 0o o

number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to <
learn another.

...know that each language has its own sound system. O & o O @)

...can identify one’s own reading strategies in the first
language (I.1) and apply them to the second language (1.2).

...Can compare sentence structures in different languages. O g‘é O O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: /m in *hfﬂ JDC){S [ ﬂk ]




2.Here are a few numbers in Chinese:

[ N

11
12

20
23

Using this list, try to write the following numbers:

yi
er
san
st
wu

shi
shiyi
shier

ershi
ershisan

Example: shisan: 13

Shisi: ji;

Ershiwu; -1-5_

Sanshisan: 77 %

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Jh [l U

24:

e»'”ﬁ}n [si




PERSONAL QUESTIONS
1. Gender:
Male
Female ]
Self-identified [ ]

2. What is/are your first language/s?

/l/or Wé?/f:ﬁm

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) l)_'

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language 1 /% r\Wegion g O © 0O ©
/
Language 2 Z/’\W fl / f}) g O o O o
/
Language 3 D\US sidn O @ O 0 o
Language 4 \) d.lpﬁi neyg c ® ©O O O

Language 5 [<0 e n O ® 0O ¢ o0




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1

’fﬁ%m'/,y i shool

Language 3 ﬁnf /Jf fjh {C-A oo/

T ﬁf@m’{gm%&m@{
[nderie b

/ %{emef

6. Would you like to learn any additional languages?

Language 2

Language 5

A Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?

a5 M&U’\% /&Dﬁ% Wif’@fﬁ/{ }Dofjlﬁ/ﬁ‘




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism? is.

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes
[1 No

Why/Why not?




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

g]‘ Yes
[] No

Why/Why not?

Be comse ol The 34@3@% Uzabionn .
[+ Lmp Fand o be able v
under gdand e if{éﬁ;@ b Jren Gl gz,

4. Would you include languages other than English in the English classroom?

[] Yes
@ No

Why/Why not?




5.If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to @
learn another.

...know that each language has its own sound system. O @) @ O @)

...can identify one’s own reading strategies in the first
language (I.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. ®) O O @ O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En mu betsiaki I have seen the jaguar
1 thejaguar have seen

En baka betsiaki [ have seen the fish

7 the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: ML,\/I AL b_e/'(‘ 51'— ﬁvu




2. Here are a few numbers in Chinese:

L I P N

10
11
12

20
23

Using this list, try to write the following numbers:

yi
er
san
si
wWu

-

shi
shiyi
shier

ershi
ershisan

Example: shisan: 13

Shisi: 1Y
Ershiwu: Q’S
Sanshisan: 8 ) 6

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

S

m:@fﬁhié;




PERSONAIL QUESTIONS
1. Gender:
Male
Female L]

Self-identified [_]

2. What is/are your first language/s?

Um‘w«uﬁﬁ ve

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

A

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 N@(\W% X ® O o ©
ol
Language 2 ﬁ}}'cf C‘V ?u% @ O O O
7
Language 3 %ﬁ%w* 5 2?) o 0O o @
Language 4 o O O O
C O o O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

i} 1 | “
T [t parends gehwol, everyishere
.i é ‘A; uj

Language 2 7

| w@?my@% %"M'&

[Cars

Language 3

Language 4

Language 5

6. Would you like to learn any additional Ianguages?

[ ] Yes
E‘ No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! T am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. Yoy may answer in either English or Norwegian, whichever

You are most comfortable with.

1. Please explain what “multilin ualism? js,
p g

ok vow  con ol ondestand.  muliiple languages

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back te your own school experience, do you
agree?

Yes
[ 1 No

Why/Why not?

Vie  fleomt  zeyel wngs i iffere j&f’“@@f&?‘@ﬁ




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Y Yes
[] No

Why/Why not?

| Lk Aeaen 4y emm &‘E“E‘”‘&ﬁwﬁc@mﬁ y@r howo  Hhey
westyand  use e same  bechn igues

lecarn

4. Would you include languages other than English in the English classroom?

‘& Yes
[ ] No

Why/Why not?

s impor%@m bo e auwonm o cirer CUAt-wrey

Specially 1n g Multiggtuel  casstoom .

e

Leaen SOngs, i rthday Songs el .




3. 1f your answer to question 4 was yes: Which languages would you include and why?

sponish  cwad, Sermon, becowe Lhose o mast
COMMON and.  olve relewonk wikh ihe Hoteg hi

ot l‘ﬁﬂ-f’Mﬂg lCUﬂ%)Wg‘-@S fi sl-'{i@)’"‘ Sthoeoet

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a

number of languages (for example, /axi, computer, hotel), K © © © ©

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to

learn another, R C O © ©
...know that each language has its own sound system. o X O 0 O
-.-can identify one’s own reading strategies in the first

language (L.1) and apply them to the second language (L2). % © O © ©

-«-Can compare sentence structures in different languages. O '®) )8{ O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You  the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: 5"\'\\'\, E\bt’w‘éi GY




2.Here are a few numbers in Chinese:;

(o R U B N

10
11
12

20
23

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: (L]
Ershiwu: _ﬁ_
Sanshisan: @Z}_

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

__g]’ﬂ RAAY)

24: erdm,




PERSONAL QUESTIONS
1. Gender:
Male [
Female <]

Self-identified [_]

2. What is/are your first language/s?

[Vorruuegion

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

3

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language | ﬁlmrwsg:m X O 0 o o
Language 2 &Qﬂ&‘n R C O o0 o
Language 3 5;?&&;6}\ o O B’( O O
Language 4 © O o o o
© o o o o

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

L3 1
Anenage %mi\ﬂm{?r@rﬂfy&flhmd reading, swndern< /Ay

L“"“% ONC yET W dhe WS, Haveny , school, Tusheus find

Language 3 .
ghag shool, bravelong
Language 4

Language 2 e tved

Language 5

6. Would you like to learn any additional Janguages?

X Yes
[] No

7.If your answer to question 6 was yes: which languages and why?

French | bt rother e sponksh pefter.
Rk ldend e 1€ edm Lome Lo beerny, So

it will prokadiy vever hggpen




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

yvou are most comfortable with.

1. Please explain what “multilingualism” is.

oW A &@éfféwemt
/é X fj e, 9 &2 2

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

g Yes
[] No

Why/Why not?

L&%h&m@ iLV\ﬂLL-S‘/) Wﬂgé’j& o

Casie,, Lo tal to PeoPle
.3[!/\ arn 0@?&/‘ COMW(,CJ;S




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

B Yes
[ ] No

Why/Why not?

¢ oL Wf\@g e f'é ZW

._ e
S P NV Cauat, HWE(

4. Would you include languages other than English in the English classroom?

[] Yes
E No

Why/Why not?

MW@ 5&%‘/; £ hml/@ @7@%31 b
tnglist,  ag Sthool  To ke

K@Cw‘gcmg o] oOtheé, //0«»754/(@5@5




3. If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

-..know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

-..can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O ® @) O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

---Can compare sentence structures in different languages. O O ® 0] O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
Jjust write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
v the jaguar have seen

Ei baka betsiaki I have seen the fish

£ the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: [\/ \ i/ﬁq ,{/2'/’ €L f‘f@"ﬁj culc g




2.Here are a few numbers in Chinese:

1 yi
2 er
3  san
4  si
5 wu

10 shi

11 shiyi

12 shier

20  ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: | g

Ershiwu: & 5

Sanshisan: > >

Try to write down the following numbers in Chinese

Example: 13: shisan

15: Skag M

P Eféh L\S{;




PERSONAL QUESTIONS

1. Gender:
Male >4
Female ]
Self-identified [_]

2. What is/are your first language/s?

I\/‘Wﬂ Wé’ﬁjw &

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

:

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 M{,’f ™ W< foun ® O O O
[y
Language 2 EM i ¥ O o O
il
Language 3 -Flfﬂff;/? Ch o O O O
Language 4 o O O O
O O O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 o s o i

% fi LCV?/KS /fébm/n/ Loy
Language 2 o ~J

Ol pol /M-(:M‘ esS [ exumnes
Language 3

S5CL mol / i vied, o Frowce
Language 4
Language 5

6. Would you like to learn any additional languages?

Pd Yes
[:I No

7.1f your answer to question 6 was yes: which languages and why?

Vot wy sPecovee ngjwnge /

L/J g
“wt ot W by, g;)& /(ﬁ-@ Cool €0 ]Cf/f oW




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic, Shouid you need more space to write, feel free to write on the back of the
sheet with the question you are answering, In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

T’/LL @b,-'{i“,l)/ JO 5{6‘%/ usc \MLLH'WC_ /myw/aés
[1( Mukkt llrnﬁmhb# Yosswsaﬁ Wore  Hum  gne

l‘wawﬁw \rm,y (o Sfcef/@ o ULt

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

E Yes
%, No

Why/Why not?

| dows Feel  thte Hpe was 4 bj éffn/ﬁﬂfu"
(,}h He  ofte, Su%'ec&a on E{Ij/fz‘h~ We Gy

an LSMJ(DE\ Class  and  Jads aboot | 2
%




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning Ianguages other than English?

Yes
[T No

Why/Why not?

-

| Mj é mate P eaS | ¢, Fbr JJ/LL FU«F/‘!}

Pologe g0 ablash. Wit (g & et u"fa&u:zj gf@%’f?rf

}‘D 39{‘ P Uy df‘%f?f bk !tLVLJCL ﬁ»@s

4. Would you include languages other than English in the English classroom?

|:| Yes
IE] No

Why/Why not?

Prbarty bt
T s So il Hae -m Jﬁ&uﬂ

Sebodl S ysfo,
r E@U% k1 would

focus o Ly g




30

5.1f your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel),

...know that one can build on similarities between languages
in order to learn languages.

---can use knowledge and skills acquired in one language to
learn another.

.. know that each language has its own sound system. 0 @) @ O O

«-can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2). © ® © © ©

--.Can compare sentence structures in different languages. O g e O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki 1 have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min | Nw beksialei




2.Here are a few numbers in Chinese:

1
2
3
4
5

10
11
12

20
23

vi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: |

Ershiwu: 2.5

Sanshisan: 23

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

24

DNiwin

Evishg,




PERSONAL QUESTIONS
1. Gender:
Male X1
Female (]

Self-identified [_]

2. What is/are your first language/s?

/V GV‘W%.“ on

3.1n how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

Flaorir W\OW%;OM« and @gh‘ﬁ
(ol oreles Soma‘i«m% LA Spewnish

3

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 _ Aowweq: cn ®» O O 0o o
)
Language 2 E_-V‘lj[ i3 @ O 9] O O
Language 3 5 Hon s © O o e o
)
Language 4 © © o 0o o
Language 5 © ¢ o o o




7‘:-‘.

5. Where did you learn these langnages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 . .
LB Scheol / ot Nowme
Language 2
Ameri Lun S thied
Language 3 .
JL\;vn‘ow l/\:"l ine SGhOc'}[
Language 4 v
Language 5

6. Would you like to learn any additional languages?

]Kl Yes
[] No

7.1f your answer to question 6 was yes: which languages and why?

To be able bk Comneet  with imere Jeop i




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with,

1. Please explain what “multilingualism” is.

nf(.omp/&wﬁ

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

<] Yes
D No

Why/Why not?

Jeg Lan ’ ;
4 /"061/ tort f’j/jﬁ sk 1ot soma hay vt Sogt
“fjwfj L pdde ey




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
[ ] No

Why/Why not?

Jeﬁ U AL w/éf&i{/ fjm’? ( owrdre Sfxm}ft Ry
WUl Oj -E?M/ﬁ—(/ﬁcf/c/ Al /5,7' $or MHe AT

ﬂa/()f? v et (WO o e g,W

4. Would you include languages other than English in the English classroom?

<] Yes
D No

Why/Why not?

Desvnn man  fovtr ome o tag,d

fets. Mo oy o f%j//”?’%f/?" hor o
Sponsk J& fetn

/4//’./1/

"’/Vyb




3.If your answer to question 4 was yes: Which languages would you include and why?

Spansh fovcle ot e ot 2OV v S,{w;\/i'(d*
J% Lo, Wbt our Glimene TovSic 7y
-&mj@fﬂeflc,

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do You agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another,

-..know that each language has its own sound system. O ® O O O

.-can identify one’s own reading strategies in the first
language (1) and apply them to the second language (L2). 2 ® 2 © ©

--.Lan compare sentence structures in different languages. @) ® O O @]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En nu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki 1 have seen the fish

iz the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M L‘V\, U i‘ng LS A




2.Here are a few numbers in Chinese:

yi
er
san
sl
wu

L B W B N

10 shi

11 shiyi

12 shier

20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

shisi: Z4 14

Ershiwu: 7.5

Sanshisan: L{B

Try to write down the following numbers in Chinese

Example: 13: shisan

15: {; A AT

24: R Creppns;




PERSONAL QUESTIONS

1. Gender:

Male (]
Female D_ﬂ
Self-identified |:]

2. What is/are your first language/s?

WEFAE Norsi

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) =

>

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language 1 / \/mm/io @& O O 0 ©
Language 2 Ein ,{,hﬁ(/ @ O O O o©o
J
Language 3 (“p(u/z/ﬁ/f(, ’ ©C O O @ o
|
Language 4 O O O & p

Language 5 O C O O O




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

—
Lan 1
guage NO’U"')A(_,i - m I\JQ;Y%Q/
Lan 2 - . -
. ’E'Ir‘{f,e%/i(, , Sholl | ehnt -, Coslald immpelion
Language 3 ;
SW/L{/ ( S/é/()’(,(_ / Cite)
Language 4
Language 5

6. Would you like to learn any additional languages?

[] Yes
@] No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible —there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

Fler S?V‘&\Q&k'\g- At dan e vl sere
SE ’\/\wﬁf) o4 W»ij

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

B] Yes
D No

Why/Why not?

P

For mon lacrer o smelh 0oy skontv L
‘ﬁha-t%\( el




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[j Yes

DNO

Why/Why not?

Vil h’—@@ﬂ <+ gV kc:;r{) for

o oval e P~ G Ve rta 6»7;0_-3 f\Jub L.
Spreld  noe  goen CIG SR LS Y
*ﬁLS‘f" c\ve m At A [z\;& ¢ C Oy u{,L%L [ "V\j (Vay
503’;&\6 Y’Cﬂ u\wgﬁ\_.om‘&.&\g.\) \CJ)»-\

4. Would you include languages other than English in the English classroom?
[ Yes
[ ] No

Why/Why not?

% O A M (’ S CLL -\ \C ‘C/f_, %\ﬁﬁ. B e o ({\ A "%5




5.If your answer to question 4 was yes: Which languages would you include and why?

Morsk, for & bunne 3G det ol

! OE.1¢ VP w ok sl Lo et P gi?‘ftd,\f

6. Following are a number of statements about knowledge and skills related to language
and Ianguage learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another,

...know that each language has its own sound system. O @ O O O

...can identify one’s own reading strategies in the first
language (IL1) and apply them to the second language (1.2).

...can compare sentence structures in different languages, @ @) ®) O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
1 the jaguar have seen

En baka betsiaki I have seen the fish

s the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Y\i ™ VWA b"-(,-\ S CM\(\\




2.Here are a few numbers in Chinese:

yi
er
san
si
wu

L I - R T N TS

10 shi
[1 shiyi
12 shier

20  ershi
23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: | 4
Ershiwu: _Z_i
Sanshisan: ﬁ

Try to write down the following numbers in Chinese

Example: 13: shisan

15: 5‘/\_/\ S A

24 £ rsWosL




PERSONAL QUESTIONS

1. Gender:

Male ]
Female
Self-identified [_|

2. What is/are your first language/s?

N érﬁ\(

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

>

4, Which languages are these and how would you rate your overall confidence in these

languages?
Very Notatall
confident confident
Language 1 N O € L\ ® O O 0
Language 2 % NEA {,LSY, o @ O O
Language 3 T On V\SK c O o @
Language 4 G 0 o O
@] O O O

Language 5




5. Where did you learn these langaages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1| st lvoo\, Loy /Ly .

Language2 + __ LU vt U\/LV‘—% | \C e ~df
Language 3 SC oL \

Language 4

Language 5

6. Would you like to learn any additional languages?

[ ] Yes
?El No

7.If your answer to question 6 was yes: which languages and why?




£

MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian. whichever

You are most comfortable with.

1. Please explain what “multilingualism” is.

F\@(sp(é‘ﬁug. A do nac]fan Hee Spre K,
wkst ogp nedd Qlere

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

g Yes
D No

Why/Why not?

Foeor Tocdl do \acer Plece sprak oq oo
AN
‘lfﬁ\’ \eBere '-’suv\nS%c&p O\Cj 6‘9&(?&8&1’




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

<] Yes
[ ] No

Why/Why not?

todi dek hac de 6@& a8l yidece | ek,
eMre s 20 m de wnrmer Y & \are Llec e

Srak <emzre skeol\en

4. Would you include languages other than English in the English classroom?

[ Yes
121' No

Why/Why not?

Fode  da sal de larle eﬂéeﬂsk
%'&V\S\CXQ NGrs




3. If your answer to question 4 was yes: Which languages would you include and why?

Nosk | Twig de ikke 5\ﬁ<{sh\f\@( cet 03
&(\6@»651

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, axi, computer, hotel).

...know that one can build on similarities between languages
: : : ¢ o % o
in order to learn languages.

--.can use knowledge and skilis acquired in one language to &,
learn another.

-..know that each language has its own sound system, ) P o 0 O

-..can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2). © B © 0 ©

--.Can compare sentence structures in different languages. @) @] K o© O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what vou believe to be correct.

1. Here are three sentences in an unfamiliar language and thejr English translations:

En inu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Mh\(\ “\‘(\O b@(ﬁ \ &\&K




2.Here are a few numbers in Chinese;

yi
er
san
si
wu

S N VS B NG R

10 shi

11 shiyi

12 shier

20 ershi

23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: \U(

Ershiwu: E *2

Sanshisan: %)?)

Try to write down the following numbers in Chinese

Example: 13: shisan

15: “j\’\}\ Wl

24: A} 62




PERSONAL QUESTIONS

1. Gender:

Male ]
Female IZT

Self-identified [ ]

2. What is/are your first language/s?

Nocsx

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) L\

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language 1 MQTS\R ® O 0 o o
—
Language 2 )(_Y‘\G\ ())\;5‘(; & o0 o o o
J
Language 3 6?&?6\1 O o 8 o o

Language 4 W%\JSK © o o g o

Language S © © o© © 0




3. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete, If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 Trovlie , 6\‘@\6

Language 2 —_— i \— ke et Ctu

Language 3 ;
B Okole |, ‘reveln rg
Language 4
SHag o\l

Language 5

6. Would you like to Iearn any additional Ianguages?

[] Yes

g]No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

“ﬂﬂzf 5‘(5’3{’” A \(\\19 }'\Si.)i

Kan \
on whdey, “[”L@m %/{9/’ a;:i/f

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingnalism.” Thinking back to your own school experience, do you
agree?

[Z] Yes
[:l No

Why/Why not?

todo ke [eck }(m)( ol aedde

e -
JQQ\ 8 [;jt 'y LO\/WU CL%,,U G\ U (W /%L’*’L f,h\(;\’
.}‘{)}J'\ jUN\




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than E English?

[X] Yes
[ ] No

Why/Why not?

g )?\(,Llf Z’)y ((ié’(f,;j;“/%

L e,

4. Would you include languages other than English in the English classroom?

[ ] Yes
IZI No

Why/Why not?

b{:w\,u/) L (o A RAgw @f“m Q{RW
(A,
A NZT A N NOrWLSpan 0&/\& g, Sh,




5.If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do You agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages. Qé

-.-can use knowledge and skills acquired in one language to .
learn another, © G{ © © ©
...know that each language has its own sound system. 9 )] O 0 0

.-.can identify one’s own reading strategies in the first
language (I.1) and apply them to the second language (1.2).

---Can compare sentence structures in different languages. e) O ®) Q O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En nu

! the jaguar

En baka
I the fish
Min baka

You the fish

betsiaki I have seen the jaguar
have seen

betsiaki I have seen the fish
have seen

betsiaki You have seen the fish
have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this Janguage:

You have seen the jaguar: Mn Ny he [’5 (O )w’




2. Here are a few numbers in Chinese:

yi
er
san
si
Wl

L BN -

10 shi
11 shiyi
12 shier

20 ershi
23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: 1

Ershiwuw: L5

Sanshisan: _BL

Try to write down the following numbers in Chinese

Example: 13: shisan

155]\\\)(/()

24 'Qa[() !’\TJ 5\




PERSONAL QUESTIONS

1. Gender:

Male

]
Female Ed
(]

Self-identified

2. What is/are your first language/s?

Ne/"w) \ZTVaN

3.In how many languages are you able to carry out a conversation? (Anything from
ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language | \DAUper e, ® 0 o o o

Language 2 E[\‘ e \., {4;)’ Y

Language 3 ﬁ‘p@ n ',C,}\ © o o o g

Language 4

Language 5 o c 0 O o




3. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 ¢ %Mlhj als - LI’\DO\
Language 2 -

’Q,m{ "y \U,; S¢ ‘,r'\\ f)(‘\\
Language 3 <

é?ﬁh()()] , ‘Ef\avl./’? ” N y (\V}ﬁfoﬂ A Qm;[ L
Language 4 / / / -
Language 5

6. Would you like to learn any additional languages?

[ ] Yes
D_:_I No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

A vaere  Aler cpral ¥,

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

]E Yes
[ ] No

Why/Why not?

Ja, forai Sioten dag inkwderer

{lere Spralk ©g bidfaxr fH( ad

celevene. dermed +ar SR
(nNNSHle | Neso Pr dekte o
(Bere Sprate




3. Think about your future job as an English teacher: Would vou teach in a way that
also prepares your pupils for learning languages other than English?

‘\g Yes

|:|N0

Why/Why not?

Ja °g ner Jegq vil inkiudere lmrestrad egies
OSV. mMen clet er cgqsa Wi (7&) A Loy, Sece pg

det arctuw el e Spraweet.

4. Would you include languages other than English in the English classroom?

Q Yes

[ ] No

Why/Why not?

| Sma  m engcer, oo b dagW e etines

Somy O p pStor i arv o &(J gy Sllier enle (e

ruine s 3o plesrence L;;_,';)x%,r'”\f\_,;f,f =l




S5.If your answer to question 4 was yes: Which languages would you include and why?

Fre Mwe o :\“‘,P'i' a e S S@ o) el etcvene

[

Vil Mple P QL senwre | wdanni fj‘ﬁ'i(«;} PL i

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a &

number of languages (for example, faxi, computer, hotel). 2 ?(\ Q S

-..know that one can build on similarities between languages {

in order to learn languages. O )é © o O

-.-can use knowledge and skills acquired in one language to :

learn another. 2 % © Q e

...know that each language has its own sound system. O O R 0O O

...can identify one’s own reading strategies in the first 4

language (L1) and apply them to the second language (L2). S C >Q\ Q =

-+ Can compare sentence structures in different languages. O >é, o O O
R




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min_ betgaid] Inut







PERSONAL QUESTIONS

1. Gender:

Male ]

Female
Self-identified [_]

2. What is/are your first language/s?

N orw ey‘ i o

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) g

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 _po riue (J;] a i )&i =g g @
Language 2 % o © © O

Language 3 \S'pmjig"'ﬂ O O }gi O O
Language 4 © o o O O

Language 5 o C O o O

—_—




S. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 . — ‘ l
At home /Schoeol
Language 2 ) ) B e e
S‘C'%C@j [y '\q abro a_d / SCho U/
Language 3 ‘
Schoo |
Language 4
Language 5
]

6. Would you like to learn any additional languages?

E Yes

[] No

7.1f your answer to question 6 was yes: which languages and why?

Severedl New [owr \‘;J UagesS m Ce‘_ﬂ,{‘if’m(,ffyi
be cose  pf Hraved f_.%,r\(j on o

{he 1w poctence  of  globes 20N




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

Aou oW ULk phe \aunguases

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[R] Yes
[ 1 No

Why/Why not?




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

K. Yes
[ ] No

Why/Why not?

Becomae  votren Wit 10t 6Y\ﬂ3l'i%«v~, ASHA ¢oun
OAGD 1B whvadeies O AW YD RGN dfHas

4. Would you include languages other than English in the English classroom?

[M Yes
[] No

Why/Why not?

%66% VO e ol 4

MiBan 0F Wovily g Sovrensd, .




5.If your answer to question 4 was yes: Which languages would you include and why?

Breritan (o Il ofF mm@m lae cosngs
Lo \owomecto [ il o Engist

N Www

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

-..can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. g O ') O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

---.can compare sentence structures in different languages. o K c 0 o)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min Yoedad m&@_ TalSN




2.Here are a few numbers in Chinese:

Lh P ) N =

11
12

20
23

vi
er
gan
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: (4
Ershiwu: % £y
Sanshisan: fz) 3

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

Shadw

24: m&r\}g;



PERSONAL QUESTIONS

1. Gender:

Male ]

Female
Self-identified [ ]

2. What is/are your first langnage/s?

\, Or U ggeA~

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all

confident confident
Language 1 \JOmy ¢ Qﬂ' G & O O o0 o©
Language 2 E\’\cj\,( L\ O BL O 0O 0O
Language 3 &WM‘ O O Bw=¥ O

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Fenguage T g, oot oty T
Language 2 _—
W, seuool | wones
Language 3 . , -
Semoole TV /Elovy neem 10 ervnana, suuermd meg
Language 4 ~
Language 5

6. Would you like to learn any additional languages?

IZ] Yes
El No

7.If your answer to question 6 was yes: which languages and why?

Ve WM Enow mulbiple \onomaces  ww
COM COVWRaI. and ook o Yaa Sy
ec .




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! [ am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian. whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

To ke o W S(zwlfﬂ., Wt and ek ers tounel

ru A § oK \a,w ““’*3”5

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes

‘ No
Why/Why not?

We  oaly  lwermad bemic Eryuétﬂ and | arned
Pere gusido Yhe Lo vonm




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
[] No

Why/Why not?

] Fhonle woulek d\.mmmc/\ o~ b puld of- \“L"k

Pupta. | wouleh  wok Wernd gy COM S Yham

4 QW@ Ev\\;) Leslhh won
prp W St Jor
Wouleh o (sea i

C\:\.,(‘_{.l clh Buox
\mm/bbtﬁy aXhar \'M\? werg sty

4. Would you include languages other than English in the English classroom?

[] Yes

No
Why/Why not?

\pmbc\\o\& ey e | Y\ () would b cw{m.{&y




3.If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

-..can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system, @) @ o O @)

-..can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L.2).

-..Cafi compare senfence structures in different languages. O ®) & O @)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
Just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

7 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and fry to translate the following
sentence into this language:

You have seen the jaguar: //l %4 LN b@(b’\ oM




2.Here are a few numbers in Chinese:

L, S N % T NG QY

10
11
12

20
23

Using this list, try to write the following numbers:

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Example: shisan: 13
Shisi: {4

Ershivu: 2145

Sanshisan: |4

Try to write down the following numbers in Chinese

Example: 13: shisan

15;

ShiWA

24 ershie,




PERSONAL QUESTIONS

1. Gender:

Male ]

Female ]
Self-identified [ |

2. What is/are your first language/s?

Nofuﬁeg ‘Lcww

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 6

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

& D O O O

Language 1 Wor UJt\S; Lc,)-r'\

Language 2 En\cj)f s hh 9 O 0O o0

Language3 D pWS I,

Language 4 © 0 © © O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different congexts, please list
them in their order of importance,

Language 1 Y, MB V.

hanguage2 | o Indkernety Sroaaseling  alorocdh sches |
henguage 3 SChool

Language 4

Language 5

6. Would you like to learn any additional languages?

[] Yes
@ No

7.If your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian. whichever

you are most comfortable with.

1. Please explain what “multilingaalism?” is.

Flongpriddig.

2. According to the Norwegian National Curriculum (LK06): “Learning English will

contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes
& No

Why/Why not?

}:@W keiho medt o GrRIT cw, /{ D Crane g /t;.t..ﬂ,?"i w
L, @d@\ Dak \l\m@ﬁr (afr’g?«,..fi»*‘s i @fa } e Uoladyfer
W aee gevtnwg el \gve \bh%eko S Qi

i i
WMNOAL W o sl




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[] Yes
[] No

Why/Why not?

My v ke

4. Would you include languages other than English in the English classroom?

[] Yes

No
Why/Why not?

‘%w{( RM }mwu\ (8} 677’@«_ “F md,gm@ﬂewﬂﬁ%’,




S.If your answer to question 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to Ianguage
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupis... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, taxi, computer, hotel). ®

-..know that one can build on similarities between languages

in order to learn languages. ® © © © ©

...can use knowledge and skills acquired in one language to

learn another. ke O O O O

...know that each language has its own sound system. D O O O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (1.2).

~+-Can compare sentence structures in different languages. S O O 9) O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an untamiliar language and their English translations:

En nu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: @éq hans Tl en “gﬁf?‘,gyfﬁ;ﬁwgﬁ




2.Here are a few numbers in Chinese:

yi
er
san
si
wu

L O

10 shi

11 shiyi

12 shier

20 ershi

23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: 7/1

Ershiwuw: 96

Sanshisan: %%

Try to write down the following numbers in Chinese

Example: 13: shisan

15:_Fh i

24: Fynhiol




| PERSONAL QUESTIONS
g
|
] 1. Gender:
Male ]:]
Femaie IE

Self-identified [ ]

2. What is/are your first language/s?

e\j\i it ’st’i .

3.1n how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 3

L

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 (/U ook © o ©° ©
Language2 _Eing 18k © @ o0 o o
)

Language 3 f%g)g,wm/k, ‘/f.&uq bﬂ@ﬂua\,hf\df © ©0 0 o e

Language 4 © o0 © © O

Language 5 > © 0 O O




I Language 1 | A+ Nppe ; ﬁ*{?.ﬁaaﬁiéﬁ‘fg}%,rfw’-a-i’-ig"”fm,5;@*5?{2::%” e,

5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

-

Language2 |4+ Meones ,Schenf, books, TV, filans, z‘/f;w&ahg

Language3 | 9cinopl,

Language 4

Language 5

6. Would you like to learn any additional languages?

Yes
I:I No

7.If your answer to question 6 was yes: which languages and why?

%ﬁ v/ vere Alragprik Legr




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

Tieop@ugeer. o soem enoddas Jies eh
R s,

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

EI Yes
[] No

Why/Why not?

%C&(\ U Wm—!\ { Ucoedet
055 ‘f@@»\&iﬂ
QJOXV %t()((,\'e, Ot OCjBfl \y_ e oo & [CQ\S‘Qf W‘b[

Y gjare




2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

K] Yes
l___] No

Why/Why not?

FORR troe el e AL ¢ last e
KL Brgllsic gjer derfen. e & lax
SRS d. g o \iger

4. Would you include languages other than English in the English classroom?

[ ] Yes

No
Why/Why not?

| W‘ Al K e for gud- RSty
’PO(\/W @“C'\rc’ e st ‘CLK\CXJB& vare. {Mudaeng
0g 1 1Paxing o N o 0005 foed. darsgi
1EREEN Yo i duges et Cfym




5.Xf your answer to gquestion 4 was yes: Which languages would you include and why?

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel}.

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. @ O o O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L.2).

...can compare sentence structures in different languages. 0 (%) o O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
v the jaguar have seen

En baka betsiaki I have seen the fish

g the fish have seen

Min baka betsiaki You have seen the fish
You  the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Mfﬁ v e Aon C\X:\




2. Here are a few numbers in Chinese:

o L

10
11
12

20
23

yi
er
san
si
Wwu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: \4
Ershiwu: %
Sanshisan: 313

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

24

St w o

2 {ENIHA




PERSONAL QUESTIONS

1. Gender:

Male ]
Female
Self-identified []

2. What is/are your first language/s?

Tt

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

3

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language 1 TOGMWC © O 0o ©
Language 2 E\ 5(\¥ \S ® O o O
Language 3 5;4‘30.(\5\(_,_ o O o O
Language 4 Q Q o O
O O O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet ete. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 A\ IC, SOk ey
f@-‘ = s

Language2 6 lle, SKOI, TV leriestekd Vinre s, et
Language 3 S8 O\ g f6on\e ) TS

Language 4

Language 5

6. Would you like to learn any additional languages?

[] Yes
[Z\ No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number, You may answer in either English or Norwegian, whichever

You are most comfortable with.

1. Please explain what “multilingualism” is.

A\ Nt)\l 5V,

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[X Yes
D No

Why/Why not?




3. Think about your future job as an English teacher: Would You teach in a way that
also prepares your pupils for learning languages other than English?

E] Yes
[ ] No

Why/Why not?

4. Would you include languages other than English in the English classroom?

m Yes
[:] No

Why/Why not?




3

S.If your answer to question 4 was yes: Which languages would you include and why?

M N \/tj MONWR A )

6. Following are a number of statements about knowledge and skills related to language
and language learning, To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils. .. Strongly Strongly
agree disagree
" ¥ o o o o

number of languages (for example, taxi, computer, hotel).

-

...know that one can build on similarities between languages w
in order to learn languages.

---can use knowledge and skills acquired in one language to
learn another, ﬁﬁ

--know that each language has its own sound system. ®) . © O O

...can identify one’s own reading strategies in the first ;
language (L1) and apply them to the second language (L2). 2 % g © O

-_— 0

---Can compare sentence structures in different languages. O & @) O @]



TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki L have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: N\“h \O ‘QXD = ;g'gL:j l‘V\ \J



2.Here are a few numbers in Chinese:

1 vi

2 er

3 san

4 s

5 wu
10  shi
1T shiyi
12 shier
20  ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: n\iﬁ

Ershiwu: {]’_5__

Sanshisan:jg\

Try to write down the following numbers in Chinese

Example: 13: shisan

15;6\/) I \VYAV)

24: ‘QY“SLHS}



PERSONAL QUESTIONS

1. Gender:

Male ]X]
Female D
Self-identified [ ]

2. What is/are your first language/s?

N orwLgon

3.In how many languages are you able to carry out a conversation? (Anything from
ordering something at a restaurant to having an academic conversation) '}

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 N ()‘\{‘Wﬁ@\}/\h A o o o o

Language 2 I; b? \ 16[_/] %\ o 0 O C

Language 3 ()“Gf‘kmp\,\ﬂ e g © @ ot

Language 4
Language 5




3d

5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Eanguage 1 F@W’Vﬂ\\\\j ﬁd/)oo\ ) {r juehyn\,g ]
Language 2 \:"U\Vﬂ.\\\\’) b i W\SWV““\Q*'M / 4 gl’\OO\

Language 3 & Y5 5 0\

Language 4 —‘

Language 5

6. Would you like to learn any additional languages?

[] Yes
E No

7.1f your answer to question 6 was yes: which languages and why?




*

MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thou ghts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number, You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

To b’L QM-Q '{"O %}Q@L[(_ ) (rﬁ(,\é/& el L,u’\c%w
Sto to o Mo lc«r\guouggs.

2. According to the Norwegian National Curriculum (LK06): “Learning English will

contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

]E Yes
D No

Why/Why not?

Looke  bowle ad ™My e firdton




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[:] Yes
]ZI No

Why/Why not?

M ~oan focas  weowcl e Englinla,
ot M Lo el Gt Hee  tods

™ s Stwdlan Stredegles, +o
ofher (Oangy LagoS |

4. Would you include languages other than English in the English classroom?

[:l Yes
E No

Why/Why not?

MQL,L{\/U@ % Qh@tc@l«, bodl MNomuegieon




3.If your answer to question 4 was yes: Which languages would you include and why?

Norwegaoan

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a

number of languages (for example, taxi, computer, hotel). P e O o 0

...know that one can build on similarities between languages X
in order to learn languages.

-..can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O O #® O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

---Can compare sentence structures in different languages. O O XN O @]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
Just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
7 the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M (ntA L




*

2. Here are a few numbers in Chinese:

L B W B

11
12

20
23

vi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the follewing numbers:

Example: shisan: 13
Shisi: J4
Ershiwa: Q5
Sanshisan: i&

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

\SM AL

24 ershus]




m(:

PERSONAL QUESTIONS

1. Gender:

Male L]
Female X

Self-identified [ |

2. What is/are your first langnage/s?

NOPUU-e(ﬂC&r\

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

Z

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not atall
confident confident
Language 1 NO(‘( U@% WCUN :é O o O ©
Language 2 & hfj\ [,(f-)\(\ © B O o o
Language 3 HT?\,L\ CAm © ©o o ¥ ©°
Language 4 SPOU/\ Sh 0O o o X o
O O @) O O

Language 5




._\'€

5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

tenguage 1| fo iy, school, TV, intemet
Language 2 school, TV, adormodt |, intemet
Language3 |\~ | rowelling clnsed
tangieeed o elling pdoroac

Language 5

6. Would you like to learn any additional languages?

/@] Yes
[] No

7.1f your answer to question 6 was yes: which languages and why?

Hoddlen £ Spoonsh
Opourisn  for  travelling Hhe world  andt

Holion  becouuse O']L [ 5 bxcuuﬁﬂ




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

MUfﬁ’(iw%Umffm 1§ Whey Yob hade Selers
(4ng0as e,

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

]ﬂ Yes
D No

Why/Why not?

becesse Dy 9o hgve T lengorgos [ 6£ST




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

[] Yes
~<L
D No

Why/Why not?

| hevep\r Movgr  atodt r

4. Would you include languages other than English in the English classroom?

g Yes

DNO

Why/Why not?

@@5&&6 - yrétm Mﬁrwe%}ag/ )’\W{(M(ﬂg heT




5.1f your answer to question 4 was yes: Which languages would you include and why?

e

6. Following are a number of statements about knowledge and skills related to language
and Ianguage learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below,

It is important that pupils... Strongly Strongly
agree disagree

...Jmow that certain “loan words” have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O @ O o O

...can identify one’s own reading strategies in the first
language (1.1} and apply them to the second language (1.2).

...can compare sentence structures in different languages. O & O O @)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish

You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: / U) / | [f@T 5 / A2 l NE)







PERSONAL QUESTIONS

1. Gender:
Male W
Female |:|

Self-identified [_]

2. What is/are your first language/s?

N &ruwes iey

3.1In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 2_

4. Which languages are these and how would you rate your overall confidence in these
languages?

5 W
G OF

Very Not at all

confident confident
Language 1 K] o GZ’/Q (S/fgfb ® O O 0o o©
Langunage 2 Eh ﬁ / f'MSI,-\ & O O O ©O
Language 3 ECU—S_ f-ﬂ /i © © 0O O @
Language 4 © o O O o

Language 5 © o0 o0 0o 0o

b 59

.{/\(j\



€

3. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

CW&'O(

Language 1 me 119, GBI me S, £/ 0NAS. S oot

Language2 {100 51 ps, maviC S, €0g 15, P Ol Fomily S

Language 3 — - i ’
guag T@m,g@/ oyl he There

Language 4 ' ’

Language 5

6. Would you like to learn any additional languages?

E Yes

[ ] No

7.1f your answer to question 6 was yes: which languages and why?

KUSS

nroner'y Sa ) con CompronCare
With pusSegs Wien | 37 Fhere




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

o | ‘ oK. MO Ao ONE
o be padtiliccual 1D tﬂfoj (b(g\k\ MO hon
%g’ l&ﬂa UC‘«%L | N
' ' wenkana  Otferent  longuoes
Mb'&t\hmcjuaubm S ypetkang O 3 v s

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

K] Yes
D No

Why/Why not?

H}(jm 1S5 ot

tt {i&) A New ld’-njucr.(cje, 7[cr L,

m\/ (mt (wuag .and thigelore
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
|:| No

Why/Why not?

B_m not St l“O”U U Would do —“’UJ ot (F
theee Ty such uy | ubeddde e n
v casSroom

4. Would you include languages other than English in the English classroom?
X Yes
|:| No

Why/Why not?

(hpnding on  the WMW if thee ove
faowe= pupils Wit othelanuages | weldd
mcmm Them . [9 {5
Ths il contilectes o the pap
uadwgtand nc of differenc lang [4(,{9(/5 ft/(lzé
the \R&MQM each of the pup, O

Lulw\ arn,mﬁ A/ anz/tx@lgk




5.1f your answer to question 4 was yes: Which languages would you include and why?

/l,[/u__ ([i/l@ 146('9115 Ehgt Gt Spoken b y
The @,@,\V,g S.

: o
See Qugpren 14 2] weskon A

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, {axi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. @ O O O O

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. C] ®) @) @) @)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M} N ’\ NIA \9 AN YA &8




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san
4  si

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

shisi: |4

Ershiwu: AL(;

Sanshisan: __7)_3

Try to write down the following numbers in Chinese

Example: 13: shisan

15 S h,k WA

24 ershhs,




PERSONAL QUESTIONS

1. Gender:
Male

[]
Female E‘
[]

Self-identified

2. What is/are your first language/s?

[UD (Weg Qan

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

#]

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language | UG Ia N @ O O
Language 2 M ® O o
Language 3 _5[,&,‘. ﬁfdlS\"\ o O 0
Language 4 }’\[\Cj,l} Th ® O O
O @

Language 5 ‘S#ﬂf’kMSh ©




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list

them in their order of importance,

Language 1 FC{(M,\{\H(
Language 2 \/{ ‘
Ay fhothes
M\}} ‘(Ci‘tL\ﬁf
Language 4 . < 5 ' N
SC,\’\-OOK, (o\m»\\; Pt ovelung, v ;N x
Language 5 2 ~
T teve\ung [ \ntornec

Language 3

6. Would you like to learn any additional languages?

E Yes
|:] No

7.1f your answer to question 6 was yes: which languages and why?

ltaboen | Vs O sty lenguoge and |\
e L \‘t&lfaﬂ (ultwre .
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel fiee to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.

1. Please explain what “multilingualism” is.

TS

b 4 Uf%'j (,’LLL"P(E‘ JfL i‘('x( k Al “CL L K,Ké’réf‘t‘t Lx—..L

WOVE | “&\ NEN ONT (u L 'Mj( (C?&/j( |

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Ki Yes
D No

Why/Why not?




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

E Yes
|:| No

Why/Why not?

v R %4“7 st

4. Would you include languages other than English in the English classroom?

Yes
[I No

Why/Why not?

\\’\cd«v\@ Q}w\m% AtV Q// W}C
Qﬂnm{a,m'LwS A~ ((f/z'tlj[ //aygugjgg

can comtnbuke N9 L cfcff’f

C»(J-V'LJ i S {tﬁ\.;bm@l L Ly’ 5’% /C/C g C—(CM/ & S
(N gqu ez |

-

——




5.1f your answer to question 4 was yes: Which languages would you include and why?

T
= |

\ \) C o x\(}( L 5'(/(,% e lecein /( =
\H,\( C (5(,42 S

'/\'ﬂ)m”){z U'L\u‘\ 1 Hoeim st cuuges

T - WO or— vy
il

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree
...know that certain “loan words™ have spread across a
' , g o o o o
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages ﬁ\
in order to learn languages.

...can use knowledge and skills acquired in one language to %\
learn another.

...know that each language has its own sound system. b\ O 0 O O
...can identify one’s own reading strategies in the first ; o o o &
language (L1) and apply them to the second language (L.2). GE\

...can compare sentence structures in different languages. % O O @] O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
£ the jaguar have seen

En baka betsiaki I have seen the fish

£ the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: 1\/\ |\ I\ W bt% l((,k |




2. Here are a few numbers in Chinese:

O O N S

10
11
12

20
23

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: ‘ l .
Ershiwu: ’ll']

~

Sanshisan: 77 D)

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

S

ok ENESS |




PERSONAL QUESTIONS

1. Gender:
Male

X
Female [
[]

Self-identified

2. What is/are your first language/s?

Nbl”\,\’/c’(;j\a %

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

=

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language | ]\ O C/) p 9 © © ©

Language 2 t hl@\l[ﬁl ! A o o o o

Language 3 {QCU/ \tgl A @ o © G ‘q

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 HQ\,/\/\f ’ /\) L_TC.*«’K.{S / ,'/)( LIC (')(
) <.

Language 2 ke ) Y / "
(O WV U refeevnes "ﬂ%@? ,# needs s S k LLC,~c.,=(
L 3 \ . 7
et C) g B (\
Language 4

i

Language 5 H K

6. Would you like to learn any additional languages?

‘& Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?

_,gPCU A | {;\ X'a

\ \\CCj l\(j\— v\ O k \tstk [{1 t 9 '(_7_ L\ L O 1e

L H/ C - a2 hee (




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

A
W)

Q
=
N

fleccspeelq. Kan  wce  onenfar €1 pe

it

(’/J " €4 A J =,,-/r,!* e .

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Yes
|:| No

Why/Why not?




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

|:| Yes
|___| No

Why/Why not?

4. Would you include languages other than English in the English classroom?

Yes
|:| No

Why/Why not?




5.1f your answer to question 4 was yes: Which languages would you include and why?

Al Pl \.‘r'.

L el

)
s
“,
o
-

A\ . < \ ’ \’;f'-‘-‘.’" wh
Ancc ¢ N/ Al

. ~ L -
S0 ( , OVl ScATC GSL).

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages

in order to learn languages. @ % = e =

...can use knowledge and skills acquired in one language to
learn another. :

...know that each language has its own sound system. ® O (@] O 0

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. o] O @) @] 0]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
7S the jaguar have seen

En baka betsiaki [ have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

i
You have seen the jaguar: MO bebsiclel  1nwn




2.Here are a few numbers in Chinese:

[ IR N B S R
w
-]
o

10 shi

11 shiyi

12 shier

20  ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: |4

Ershiwu: 2.5

Sanshisan: L\ ™Y

Try to write down the following numbers in Chinese

Example: 13: shisan

15:  SpawAL

24 D5




PERSONAL QUESTIONS

1. Gender:

Male I:l
Female
Self-identified [_]

2. What is/are your first language/s?

| S\en b fs(-"

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) b

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language I |S\cne Sl O O O O
Language 2 M O(Sa ® O O O O
Language 3 __ /0 e) el }KJ/ O O O O

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1

-r(;. PN \-()\
Language 2 _ > N ‘ _ T A

N Sclhool C[enes, TU A pleant”
Language 3 | ‘ \ . ’ -

TN S V'a(}()\. ‘ { . oM C "\\f*(/\ , TS L ‘oA A
Language 4 '\ !
Language 5

6. Would you like to learn any additional languages?

E Yes
D No

7.1f your answer to question 6 was yes: which languages and why?

" ) "' SG VY 2N : ' -
Mok suce YA | but nevd Y ewed )




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

h term aescmﬁm'na A et of mulhpe /(w"ywyw,

houn Correl w‘f’tﬂ.‘j b & Uzom@; ot {/;_7

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Yes
|:| No

Why/Why not?

Ak’ (“\e_ loow< el %(yd o LC-«AUUU &JUO

lnquagey  ons ek s SUbSEwnhel [

VA ‘ ;
cut /17 Lot {}/\Ulh P[Q-




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
D No

Why/Why not?

To #hae extet | Qe l—,t/—" L\CWV\CJ how fo
Aﬁ‘w’ﬁ‘\ /(UV\CJUJI?Q _4_;\) o jf?.,b-/{' /‘«.,L(_'-\S[Cv{/l

bt ok prepaces o e DO 7ro~.£‘/t_

VAN Mu,j 7@& o Aeon = M/(W/U%

4. Would you include languages other than English in the English classroom?

Yes
|:| No

Why/Why not?
L\M Othes Suduts  oc m%/s«wé Use  oHua—
fwt(j\)o?,q ’hc,tf'r/ly the Classorom, hdes Omrpor
fU e dt,(/r)‘:/- lew el O’f- /Qn(juc ShT SM Ot
CCM gf‘u('[/(/l/\h Conan, C()W o e (YC)./V\
[l

O A\ [

sl C’ /j)d o M
?L“j Jt -./17 t/)/loh‘uc‘,h\(}/\




5.1f your answer to question 4 was yes: Which languages would you include and why?

The lonquaged  Shdemhs  Speake ok flom,

| - N e > ;
WeW. b Arcloc f Yy remen, [Susy; e ek :

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. a o0 O @) (@]

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. @) @) d o O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki 1 have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: ™ WL bk oM




2. Here are a few numbers in Chinese:

B =

10
11
12

20
23

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: [L!
Ershiwu: 75

Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

\\/L"\ W\

24:  EcInad




PERSONAL QUESTIONS

1. Gender:
Male
Female D

Self-identified [_]

2. What is/are your first language/s?

EAWIA’ ond N g Lan

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) L

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language | M()(WEE\}LO\(\ ® © © O

Language 2 E’LW 2 ® O O O O

Language 3 A r(fu\OI. [

Language 4 1 I‘Q/\.u\/\

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1
;ﬁr% \(\O VA
Language 2
Ao oo
Language 3
Setd  teveahk. bowws  wwd Duoldlday O ~App
Language 4 _ ‘ s '
Sk (’WJU\‘M“ RQuoks ond Db lincg @ —Apy
Language 5 # I

6. Would you like to learn any additional languages?

E Yes
L] No

7.1f your answer to question 6 was yes: which languages and why?

C\onenrce  one SwWemi\s -
(honere S0 4 COW ewed mert, Sucsdaa

o wort Mo L A‘Emc.o\




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

Flers proLK&LCJ

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

Yes
|:| No

Why/Why not?

Helped cod it o lere flere Spradc enn morsmale t
vart,




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
[ ] No

Why/Why not?

Veok a {orkta € ey v Id’(é) éprcua ex 09

gere de apen Jor a (wre {lere /DJ’CJ
enn e GVNLEJ dle

4. Would you include languages other than English in the English classroom?

[] Yes
&I No

Why/Why not?

fow 47 llasse tior jeg dle hewr nak el

o folcerce f)a et U{NCU& oM \\C)Cbﬂﬂﬂﬂ




5.1f your answer to question 4 was yes: Which languages would you include and why?

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O @ O O o)

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. O @) @ O (@]




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
I the jaguar have seen

En baka betsiaki I have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M (1 balea betld f' OUlA




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san

4 si

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23  ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: |4

—_—

Ershiwu: b

Sanshisan: ?7*5

Try to write down the following numbers in Chinese

Example: 13: shisan

15 O WIA

24: GFDW DJ




PERSONAL QUESTIONS

1. Gender:
Male

[]
Female [Zl
Self-identified [_|

2. What is/are your first language/s?

Nevs

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

o

4. Which languages are these and how would you rate your overall confidence in these

languages?
Very Not at all
confident confident
Language | B@(é\@\j}\)@ ® O 0
Language 2 » ?Obn,b/l’L o O O
)
Language 3 O O o)
Language 4 o O O
O @) @)

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 c
Scheol
Language 2 ‘
Sclno o (
Language 3
Language 4
Language 5

6. Would you like to learn any additional languages?

/&] Yes
I:l No

7.1f your answer to question 6 was yes: which languages and why?




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with,

1. Please explain what “multilingualism?” is.

Milblagualisny” i bgﬁnﬁ able 7‘@ COmmun il
n 6/ erm‘L[ &Q\K)U%%,ﬁﬁ»@w

2.According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

m Yes
D No

Why/Why not?

’ ’éaméc’/ 4 /0% 0]( én ZS//I 4:{ éd?wé', £
WAS ﬂ% N arena w\?um / 6% 50 S[Jfad c\é

ﬂnc’/ ,_/Om’ic 1l¢. ?(‘Oﬁd[/ﬂé'/‘n i

/ &A%Jaﬁ/ cl Zﬁ/gm“ dv el 4/15/ ﬁg{mz.§ AS
(}V% Ayz//mmr @M/ é@ S}Dé’/l/l af’%ébh ([Ur?n@

A 5&\[\(\1_ oc  rmovies




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

M Yes
[ ] No

Why/Why not?

Lm L On f(/ ém()&z DWCQWr [&7[ (m‘;é) m(/
ﬂwm ‘éﬂ /é/@tm oL moce [{Mﬂw’%

4. Would you include languages other than English in the English classroom?

m Yes
|:| No

Why/Why not?

| wold (ot o ;%4%& the
(/1/) vagtsS SOme o Lw ¢ Z\S

g7 P
z‘géuf‘m g/lz A@;’V\-{




5.1f your answer to question 4 was yes: Which languages would you include and why?

\ ZU’ OnLs {/wé ace 7@” bl Lo é"U"C‘
()UP' /5 and ﬂ\/LﬂO &Cr/vm/l, 5:acCc 7[ LWLS

e é(xmm&m Wa 7 \5/ o

/%(W(@zm T hie W L/mﬁ "LLULMWH ,ﬁ&/y

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree
...know that certain “loan words” have spread across a g
P o o o o

number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages d
in order to learn languages.

...can use knowledge and skills acquired in one language to g
learn another.

...know that each language has its own sound system. ‘Qg @) ) @) '®)

...can identify one’s own reading strategies in the first

language (L1) and apply them to the second language (L2). ¢ M @ o ©

...can compare sentence structures in different languages. 0 @) @g O O

Y
Srac& !

//er Sure



TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki [ have seen the jaguar
I the jaguar have seen

En baka betsiaki [ have seen the fish

I the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: / %ﬂ Y b &’!6’ A Lf.




2. Here are a few numbers in Chinese:

B W —

20
23

yi

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: i

Ershiwu: 26

Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

15: 6[/)[[,&/&

2% L shio




PERSONAL QUESTIONS

1. Gender:
Male

[]
Female m
]

Self-identified

2. What is/are your first language/s?

./l/orwaw,n
v,

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language | %(‘ e o N da/ © © © ©
)
Language 2 /’716 LbLI € ¥ o ® =
{ t

Language 3 /ﬁ?g fn—~a n:

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 QF . I
[ Ao, \,
HATRBERS 6&“ OOI/ ﬂé’imlf\fﬁl 7L’r_ftl/tf’[["‘r‘ i mﬁw‘ﬁs’ ‘Gtm: LJ

Language 3 6(,/%00 L '

Language 4

Language 5

6. Would you like to learn any additional languages?

@ Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?

U‘//ffl/f&f /éZw é} bdf \/75(7/55( Lw‘o% 65"7"/1/‘




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! 1 am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

U5 QiR reny Lo\ ~<,‘;¥7> O 4ol to oY People,

L

O Y9 lov ‘L3’)-L‘-j§)&'3

2. According to the Norwegian National Curriculum (LK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[X] Yes
|:| No

Why/Why not?

En C)L\'s\r\ (5 & lengiong LhaA i People [n the Worg

J (

\\C\,\,)-c_ W Coumi = N (RS e cdant




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

Yes
El No

Why/Why not?

Mow\\ox;, e C\ﬁ’\"’c_v\;\% »\LL.HLH_LS S lenoodtany Ao
\‘C_L\\‘d\ \L/ L{_\\v\u'\ \,\.\\\r\ (/\\'\ 5) i‘«)‘ ﬂ/\( ;wb)}twt%

O VOX MoKk \Lu\c,.)um_}k;, X R ence L\‘

4. Would you include languages other than English in the English classroom?

[] Yes
IE] No

Why/Why not?

— e
\ onWwy lonow O Ldle ik ot Spewisn




5.1f your answer to question 4 was yes: Which languages would you include and why?

\\jL'\Uu ‘i‘)\ﬁ'w\ v} V\V\L',LL\\}L \LK "\\\\IL'. \DLJ P\s Come. OF Wik W

MOV A L O™ *'\'\’\"E“’“ oo\ <y -ljk < \.47/(:

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
P

number of languages (for example, faxi, computer, hotel). 2 O © 2 &

...know that one can build on similarities between languages

in order to learn languages. & Q 0 0 0

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O cd O O O

...can identify one’s own reading strategies in the first ¢
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. Q. O o 0 ®




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
! the jaguar have seen

En baka betsiaki 1 have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

‘ ;" CASI\G ' v /
You have seen the jaguar: M\ﬂ IDEASNAKA \ NV




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san

4 s

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23  ershisan

Using this list, try to write the following numbers:
Example: shisan: 13

Shisi: L

Ershiwu: oL >

. n
Sanshisan: ) )

Try to write down the following numbers in Chinese

Example: 13: shisan

15:_ SV

24: QFS\/\/:/D\




PERSONAL QUESTIONS

1. Gender:
Male

]
Female bl
[]

Self-identified

2. What is/are your first language/s?

NOCwrai 0N

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

.

N

S

4. Which languages are these and how would you rate your overall confidence in these

languages?

Very Not at all

confident confident
Language 1 AN t'cs} LW @ O O O
Language 2 [ r' \Q')\;LS\'\ p S O @) @)
Language 3 SO0 SN o & O O
Language 4 O O O )
O @] O O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language | \ ‘ :
B k\‘k;m\:'w\\o) A AC\CCDS
Language 2 ‘ ‘ B o
SONOO\ |, VORCOOLONN | An\eraesy
Language 3 . \
SONOO\ ; T CoweMin ©\
Language 4
Language 5

6. Would you like to learn any additional languages?

Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?

| VOOVNL Uke Yo \carn MO SPOIIW Gadh
(pecaise. 415 e OK- W et

'\\\CU_S(S‘Q (,r\f'\,\'\i-.'})i ‘
™~ ‘\\:\.{._J (L BY R \\(_,\\
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

vou are most comfortable with.,

1. Please explain what “multilingualism” is.

£

= 'b,) A ey Y
lersprat ) .

2. According to the Norwegian National Curriculum (LIK06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

m Yes
|:| No

Why/Why not?
(o
e Letver onacelsk. Now  w -
& waA D™ e CRLV - | ] v e, L S ¥ b EAATY
,"\)[)‘--‘1 adkals i B
; ! \ 4 0 0n A a P !
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

‘g] Yes
I:I No

Why/Why not?

{4’{ Ay (‘Q*f (i ¢ pall f a n€icl "Q( (;? Lﬁ'ff “1‘?\“@
deves  sprak ROMpLTon St

4. Would you include languages other than English in the English classroom?

Yes
[] No

Why/Why not?

LAY s .~ 4 't oam Nl N o £ _ 4 A F
1 o WA £ A I\ W v pc O\ ¢ i _ﬁ_\ij v INGMWVSA
()

1,_\\,31 ﬁ‘- DM N o C\LVA T




S.If your answer to question 4 was yes: Which languages would you include and why?

A & ML A eNgeLs K eq
L“‘f {:
. 3 4 . ol i Va2 bal, -
W 72 ; Ik 4 Wa A S A » T BT AV, YTl o =
wl 7\ ?." :,g.:' i (” .Jr‘ 1" .' WS A "'r, s { !’] I !}, { B Y L ' \ l I.’
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6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree
...know that certain “loan words™ have spread across a
¥ o o o o

number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O O @ O (@]

...can identify one’s own reading strategies in the first wp
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. ®) 0 o




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
1 the jaguar have seen

En baka betsiaki I have seen the fish

/ the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: IM\ N invw \né & f.sif"%.“\*\z' \




2. Here are a few numbers in Chinese:

1 yi

2 er

3 san

4 si

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23 ershisan

Using this list, try to write the following numbers:
Example: shisan: 13
Shisi: ‘*"b.‘

; o
Ershiwu: f}-b

Sanshisan: b \'5

Try to write down the following numbers in Chinese

Example: 13: shisan

15: S ha WY

24: € CSWA DN




PERSONAL QUESTIONS

1. Gender:

Male [ ]
Female
Self-identified [_]

2. What is/are your first language/s?

Y e e
\) GCS%

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) ; %
C

ez

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
) P, O
Language 1 I\} QTSR W o o o o
Language 2 0o e LK o @ o o o

Language 3 O DOOUNG K

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 X §
“\ el £ 1 avl
Language 2 . , ; |
oole | rease | vl 4
Language 3 , ' :
% P D 1 4 3 Y| N 1 )
.-._J)('/\B\‘?; ' Do \  Spre amenNiEad s% Lt el et
I T i
Language 4
Language 5

6. Would you like to learn any additional languages?

Iﬁ Yes
[ ] No

7.1f your answer to question 6 was yes: which languages and why?

(.»! , \g. A 5 ) po 1 N ) _-: A i — \ \‘\
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

M\d M’»dem%ad\dmﬁ ot Wiunauwﬁm iy et semeone
is somewheat Plunt ©n Meny Langua gy, Mot SW‘C%
[ lbcheve & S mere than  fwe languagls. bn Seme capeq

| oo leeieve 't can e connecked to  thw diftemnt
U'Rr&des, oaweld, in the osorwe thodt lcmgua?% we wye
on e inknet and 5‘[049 con e viewd as 1) owy,

!a/ﬂguoﬁ‘--

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

@ Yes
D No

Why/Why not?

B \naer:-j EV\SUS\/\ we will loe e\ 1O be sormawhg t

U ¥
Auent 10" ancihac longuogts and be ol Mo e it
L oo ML G schooks do & Faxr job ot Finss.




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

|X| Yes
|:| No

Why/Why not?

H’ e v\S o« WA ‘n o W thedd= maolep p
me w?::io ot omlmguﬁfﬁf\ﬂw mal e thum
see simdlecties  ond differcnes  betwenn tham, |
\pelient % will e mec Wigely o perous ot
LWM&W ng well —* and  succeed.

4. Would you include languages other than English in the English classroom?

m Yes
I:l No

Why/Why not?

V' Hunle V' would defini connect Eﬂﬁtﬁsh P
other | of stnuloe orig!N - heun Uagd WKe
M\%me S'milen Hies ?n Wﬁ(Jdg 2
exampL.  —7 Ineateat M°'F‘Lcogmh'\ft frinking,




5. If your answer to question 4 was yes: Which languages would you include and why?

e mentiontd Prcﬂfauo\,d | would of Loot inlblude
ﬁ?a/u"é\m, ot see o Urutatlony 17 atoo W@
oo,

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O O @ O O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (L2).

...can compare sentence structures in different languages. @] O ® O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
/ the jaguar have seen

En baka betsiaki I have seen the fish

i the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: Min  inw  be¥siaky.




2. Here are a few numbers in Chinese:

(O S IS

20
23

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: |4
Ershiwa: 25
Sanshisan: ‘_@1

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

24:

Shwwa,

L EWS




PERSONAL QUESTIONS

1. Gender:
Male |:|
Female

Self-identified [_]

2. What is/are your first language/s?

\\\orwe@\'@n-

3.1In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) 2

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

@ O O O O

Language | Eﬂs\j\.&\r\

Language 2 5M6V\

Language 3

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

Language 1 bc}f\t;g\ v CTCLA:T\S i ‘.V\\“‘eff\.zi‘, T\Ji (lfie,“cls F "\"w

Language2 |Schoel, fronvel

Language 3

Language 4

Language 5

6. Would you like to learn any additional languages?

Yes
|:| No

7.1If your answer to question 6 was yes: which languages and why?

I rtuM{j work 1o oen  (herman and  Frenda,
[ juor dliet Pupe tvvo lcungug.gméowu rnkeant
and wWouwld bewyehu, to  howe some knowlddge ako




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.,

1. Please explain what “multilingualism” is.

Plo ces, vamns, peaple etc. can be

V%(/HHM@%C«/(. — Sovaedluing et
has  sevegad {a/v\jukages_ May b2 envén
the depimbion o 4 [ccrguase /'
Nariexe .

1

(
J

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

ﬁ Yes

|:|No

Why/Why not?
Novwesen s e an~—~uag Knglish
Wil be  srudecats Wt §eve, |

"(&/1/\9ng€5— AL M e .




2

3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

|:| Yes

E}No

Why/Why not?

[ Want & Bot | dont€é Cloinle

|6(/(_/f' {r_é {"5 =4 Gﬂrlea,m /

| Wil mm'%m det, 1o b Lot

4. Would you include languages other than English in the English classroom?

ﬁ Yes

|:|N0

Why/Why not?

(£ | have stutects that Sprad
§ ey (et ua 55, [.L{/i[/ A(%/) (g

ee  JilchoeAer befWeen Hlipn -
ikl - Wﬁ%e coA gﬂjlzré‘h{f"
hetp lrhewn [earn. Also, (T
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5.1f your answer to question 4 was yes: Which languages would you include and why?

Novrweg fever A gite,~ v (e~
v g ues {o OS¢ S[m(mfﬁes.

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a 5 . o &5

number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages X{‘ 5 o o o

in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. ®)

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

AV aVar:

...can compare sentence structures in different languages. O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki [ have seen the jaguar
! the jaguar have seen

En baka betsiaki I have seen the fish

! the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: ‘ ‘ : WA

Win AU petSiak)



2. Here are a few numbers in Chinese:

1 yi

2 er

3  san

4  si

5 wu
10 shi
11  shiyi
12 shier
20 ershi

23 ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: [(:l
Ershiwu: (7’6

Sanshisan: 33

Try to write down the following numbers in Chinese

Example: 13: shisan

15: St WA

e € CONIS!




PERSONAL QUESTIONS

1. Gender:

Male [ ]
Female E

Self-identified [_]

2. What is/are your first language/s?

Naors ik

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation)

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident

Language 1 MO\FS‘L@ \K o o O O

Language 2 Z; 5 (S I

LanguageSj‘ZCfVVh AN CL g o d W \Q\I @

Language 4 FV-&V\ Cl O O o O \

Language 5 BU\J‘C’MJMJ pw{jh O o O \ o -




5. Where did you learn these languages? Example: in school, family, travelling abroad,

TV, internet etc. If you learned these languages in several different contexts, please list

them in their order of importance.

Language 1 M W\Q/( l ?L/(, N
Language 2 SC L/LQCQ /T\/
’Poul/tm/f {‘—(
Sctsl (Ungeoms,/ v g5 )
K2 5‘1“4:7/ TV

Language 3

Language 4

Language 5

6. Would you like to learn any additional languages?

(WXL Yes

|:|N0

7.1f your answer to question 6 was yes: which languages and why?

Mov=. Rovcinicon, becawse ot feetd

PV% - bea tifel avd Sexy las

g age




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! [ am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the

sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

E\/\_ - ( t‘W'L}'!\' oelue o L (‘, Ve :“‘\’ T \&. /

I 09, 4 \ -« i 0\ f"{\j ) !T b1 ARG Ry ' e -
Wired.  Gene 0 wanaws hacoes  Leg g @‘25 il
S AR Ay W LA\ 8 AL AL s\ I

e e ; FERVMVITERVVIAT S

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

% Yes

|:|N0

Why/Why not?
'(\,'\ r.-" { )y W lf & L%y i ":'l"_.g,_ ll,r ;LA? i () \( V\/“\')i.‘!-“‘l 3
VRN br—  ctnad€ / o et
< A
L #
Y
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1 “,/\::"\. WAL P ) ¥ | 2 A { 44
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

]Zl Yes

|:|N0

Why/Why not?

J&x TYOY AN, CALAN DAL ii(.-,g; TV e el '
) " } 4
ey, | . ~l > L e d
&?/{ 0," A WAL (L (l./"‘»—'v:-f LYt ( '\ AV < fed
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/| ik
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4. Would you include languages other than English in the English classroom?

: Yes
D No

Why/Why not?
J‘.‘- ( [ VAN C AN "—‘ LY VA AN | (A d YAALE t
:-i
NN LY A ) LN /
"~ \ ) | ) A 2
'(() \{ } ) Wi A A | L ] \ . éf
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5.If your answer to question 4 was yes: Which languages would you include and why?

pRECT Ry

A4 }»:’*', tupsile [ SPAMBNL | CONS(E oM
J \

y g ] %

) WO W i@ v {"-?' \.f»\.f\‘.r;.\j\/\("}\(){ LOINEL = WA,

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. @ O O o] O

...can identify one’s own reading strategies in the first
language (L1) and apply them to the second language (1.2).

...can compare sentence structures in different languages. (4, @ @] O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki I have seen the jaguar
{ the jaguar have seen

En baka betsiaki I have seen the fish

! the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: H[(\ LV\L,L \ne {;}; A\




2.Here are a few numbers in Chinese:

18 B e O R S

20
23

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: !l:\
Ershiwu: a,f'ﬁ\_?}
Sanshisan: ;“J)‘FCQE)

Try to write down the following numbers in Chinese

Example: 13: shisan

15;

24

SNL W

CYoNALSL




PERSONAL QUESTIONS

1. Gender:
Male |:|
Female | X

Self-identified [_]

2. What is/are your first language/s?

3.In how many languages are you able to carry out a conversation? (Anything from
ordering something at a restaurant to having an academic conversation) ;2;

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all

confident confident
Language | ;“ |‘:\(°“'., ® O O O O
Language 2 By ;:}7)(“\ N o ® o o o
Language 3 © o o O O
Language 4 O o o o O©O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1 \'—)\’;l" Yl { .;\l; e “"‘{ 0¥ T B e Iy ::‘;\ v, A gyl iad y \
\‘“ e muaelie A\l See
Language2 | ¢¥¢nlo ™\ T \ LAREC gtk
Language 3
Language 4
Language 5
6. Would you like to learn any additional languages?
E Yes
] No
7.1f your answer to question 6 was yes: which langnages and why?
\A{ | \ | ] .I\\; 5 A : A / 'J:l, | 4 ..'_ J'- _;.EL : : o g .-\ '
L \\. ) ¢ { o A € .,




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian. whichever

you are most comfortable with.

1. Please explain what “multilingualism” is

71

!\' (U! él(/w“\ Cf'\) ’C\(‘-'CD""'ﬁ \S UJ Uin G t) o 1% ¥ ‘/U(—*';"Jt 1N
NoyyY 1[ Gy O § o, ;1/(’& C/{B (\([) A Ca 5; Ouin j{_

™

I N\ 7 10— 3
[he Froon g txfso rrounded oy bol “Y e

!

N ond oursde 5([1@(,.(‘

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes
E No

Why/Why not?

(thif”\ Q (CCHML/\J CHL/
PNC U\(,f yg& OUre (‘ uty\l' %\ JU 1,7 L.‘dﬂ %JQU AL e,
o # |

not t‘"’\ﬁd th G 350¢ L*Af vulmm bing {c\:h S s0ulin

(AS) N %(,/Woot /2% zm// f

o "x Lde SC Z\QQ ( -




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

@ Yes
[ ] No

Why/Why not?

e | '
Bec e 6#\/0(45} (ﬂf‘imyuc ‘G 1S o COm Ly neto,
a\‘«i oH\m/ /(«m JCLJ@ Seel q/ qu Vel {m)'\pj

bel e tm/cﬁx /'1 — ond Uo e togwid
P *‘FEPCW'{’ ' hi &}MJIZL‘\/_S ’Qr c%CLV'V\,[L/\Jc U}“/’\ﬁ"l/
( ( f\j U'ijfs-

4. Would you include languages other than English in the English classroom?

E Yes
[ ] No

Why/Why not?

(Pf‘u!)(,,)(t Lje> l Lu(,ulc\ {DDL (/»L Sim, l(w, j,é\j

)”)ohu@(m Wardg 1N é’m /ié/\ ond C’“[K“ %/q"

OL \or C’l{ GICa
ﬁg ..S/”@ (e~ r A ,/V‘\j C/CAX}// g Y o




5.If your answer to question 4 was yes: Which languages would you include and why?

‘ﬁ/) U ( ‘("‘ 17’ U \,‘\;}é S u\f l‘ AFe ':‘J"b’/\ ¢ / /L'/.')f /S e J/l £
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6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a o X o o o

number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages

R S . @] O @] O

in order to learn languages. :

...can use knowledge and skills acquired in one language to

learn another. /\@ O Q o O

...know that each language has its own sound system. O O B0 '®)

...can identify one’s own reading strategies in the first
language (L 1) and apply them to the second language (L2).

...can compare sentence structures in different languages. O R 9] e) O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
I the jaguar have seen

En baka betsiaki 1 have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: H I o Hckg! (1 A




2.Here are a few numbers in Chinese:

1 yi

2 er

3  san

4 si

5 wu
10 shi
11 shiyi
12 shier
20 ershi

23 ershisan

Using this list, try to write the following numbers:

Example: shisan: 13

Shisi: ]‘—{
Ershiwu: 15

v

= /72)
Sanshisan: />~

Try to write down the following numbers in Chinese

Example: 13: shisan

15; Szm O

24: ugrg!m\'\




PERSONAL QUESTIONS

1. Gender:
Male

[ ]
Female IE
]

Self-identified

2. What is/are your first language/s?

L’L‘zr‘ WG hy) N Dute !’\
</

3.In how many languages are you able to carry out a conversation? (Anything from
ordering something at a restaurant to having an academic conversation) C'//

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
! ~
Language 1 ,L’ Orwegan B O O @] O
Language 2 Dui--( L'\ e O @) O O

Language 3 E 7 -;z\ { '\)‘)
v

Language 4 d (‘j(_,. S N O O @) @ O

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance,

Language 1

%{J f\_(;‘;.u(__[ l'_‘,, }’\C& e"‘r-(j( Ay f”t" V‘\/‘ “967/&_. r‘([/y e [n fi/&

Language 2 > (
1‘ (nn (,.)

L e 3 o B +
SRAEE ta mily , & h 00< [ {_V"t’ﬂrU{V/ C( tng o )3 rocq.

Language 4 - {
Sehool

Language 5

6. Would you like to learn any additional languages?

E Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?
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MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

Be al\e 1o speak Bagldh andh {or €xdwmgple Noaeqin

be o AAutat SpeakKen WA SCARANTAL Qtwu;juoud,e/)

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

]z] Yes
|:| No

Why/Why not?

Boda ln scod  aunde \oy '\.uc.drt’,uf(/\cj tu-wemwen €
W\owes  Q eadn Ny woos \ becawe Houent

{L\%ugﬂp an weh an  ANAWTYIRUA




3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

E Yes
I:I No

Why/Why not?

In S gpende ey cnll Sreek teaing e

'}'\/\Afc.k \QV\CJUCLC&Q( M ‘.\‘ \L\.. ?\MPW W\Fu\"\/(&
vt iferovcen L enslenhied in e Za%aﬁe
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luill wro we gl Lowmguages Hak (e piguls speas
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4. Would you include languages other than English in the English classroom?

¥Yes
I:l No

Why/Why not?

Lﬂw\gu- a%g_'\pcm,ﬂ/{f\cj s A QOSess, and e ek
e languaeye  Can be Eagain [ Spansin_ [ Froch /
bonen, Hey JO Huorghs Sonesded He save_
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5. If your answer to question 4 was yes: Which languages would you include and why?

\ ‘W’Xw"{ shate o AL SP am iy pand ( xaal
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6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, faxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another.

...know that each language has its own sound system. O ®] @ (@] O

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. @) @) @) ‘ﬁ (%)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
1 the jaguar have seen

En baka betsiaki 1 have seen the fish

1 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language:

You have seen the jaguar: M Iinu betsiake




2.Here are a few numbers in Chinese:

yi

er

Sam w4
si

wu

L S R S

10 shi ¢
11 shiyi
12 shier

20  ershi
23 ershisan
0 +5=43
— 2% 1045
Using this list, try to write the following numbers: O +\0f 3 _
’ ' 200+10+5

Example: shisan: 13
Shisi: |4
Ershiwu: lqi
Sanshisan: Q)i

Try to write down the following numbers in Chinese

Example: 13: shisan

15 Shiwi

24 6’['(5}1;' )




PERSONAL QUESTIONS

1. Gender:
Male D
Female z,
[]

Self-identified

2. What is/are your first language/s?

NOR W EG, \AMN

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) Cg
N

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all

confident confident
Language | NOCUWEONTAA ® O O O o
Language 2 %v%&.b\ 8 O O O O
Language 3 Spm:>\r\ O o @ O 0
Language 4 Savedusia O @ O O O

a~ -
Language 5 L ous s\n o @ O 0O O




5. Where did you learn these languages? Example: in school, family, travelling abroad,

TV, internet etc. If you learned these languages in several different contexts, please list

them in their order of importance.

NCA,

Language 1 ; ; . q R s
s Home ; Sonool ,b COKS | \nRTaer ¢ oy
L 2 : ; .
TEHEE S U, 8o o), home ,rouciing cdovoacA
L 3 : : o ; '
ERE Scnhool \unci.mr\.cﬂ alaad | \ntemex ( DuoL(n@)
Language 4 ) . ,
\\o e Sdnoacl, ‘Wa,uddm-'wl Lo vtfcur\ —
Language 5 ] R : Bk T
home [ sdnool L eudlding adovoadh “swmled \o Naway

6. Would you like to learn any additional languages?

E' Yes
|:| No

7.1f your answer to question 6 was yes: which languages and why?

ﬂ't\r\c,\/\- beécouun?_ \wrmftok (aove (o e in
U 5 38
Magiogoe far unes ey specke gassish” anl Frewele .

[ heeot fo (et SPAUSIN eveun Wetta an Lueel & Hao X

| can une oF mere & peimepe Corfrcle K




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! I am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering,. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

L.\/\L‘k‘&\\m&jm bsn ™ e N wen ken \@xe woe e~
Qexe 5{/( rA D U O ok »QQ@(‘(" ?Q (Pt = bie b{ ket
4 o \ere \port.

e bé":€“r’( ok paor \con -Q\-Q.J' ¢ Si\)“{u

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

|z] Yes
[:I No

Why/Why not?

W, ek A (e g,nﬁ.éﬂfzﬁr ble  @ng eAgkLe; (.f!\k:‘fj‘ het e
b Q&K@ slafic e\ LN Lile E“WM,L}‘JMI‘#“"? e X ‘




3. Think about your future job as an English teacher: Would you teach in a way that

also prepares your pupils for learning languages other than English?

m Yes
No

Why/Why not?

H’V\”S ()\c:)‘\ A l(‘\\wwk,»:f} xc)? b 3 ZWas  deA <

ondye gﬁat—z)ﬁzc_ .

e wmgde Zom T bede ber  Lor 51;'13{,&;(-? “ &

@.A

7

4. Would you include languages other than English in the English classroom?

Iz’ Yes
|:| No

Why/Why not?

ML & A . PR P o
Sﬁu ) (5)“5 \(\W@-/”ﬁj}-{_.\ﬁ‘c\ N ?t us € e bygﬂ ‘3(&;?'

ek om \‘\'\‘(«4\ pe evene med e facge




5.If your answer to question 4 was yes: Which languages would you include and why?

] 7 : = - dek @ ' sy "EJ
Usdeor, Ae  Sow egaer seg 4l det qedte Brmalgr

6.Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words™ have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages %
in order to learn languages.

...can use knowledge and skills acquired in one language to S

learn another, ’
...know that each language has its own sound system. 0,8 O O O (@]
identify one’ reading strategies in the first

can identify one’s own reading strategies in the firs - & 5 0 5

language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. O B, O O O




TASKS

Following are two language tasks. Please read the instructions carefully
and fill in your answers. If you are not completely sure about an answer,
just write down what you believe to be correct.

1. Here are three sentences in an unfamiliar language and their English translations:

En inu betsiaki 1 have seen the jaguar
/ the jaguar have seen

En baka betsiaki 1 have seen the fish

74 the fish have seen

Min baka betsiaki You have seen the fish
You the fish have seen

Look carefully at how the sentences are structured, and try to translate the following
sentence into this language: '

A A : :
You have seen the jaguar: f\\_/ [EVAY A b{p Vl. ‘:gg.\’:«\




2. Here are a few numbers in Chinese:

L B W N =

10
11
12

20
23

yi
er
san
si
wu

shi
shiyi
shier

ershi
ershisan

Using this list, try to write the following numbers:

Example: shisan: 13
Shisi: )¢/
Ershiwu: ?_5

Sanshisan: 373

Try to write down the following numbers in Chinese

Example: 13: shisan

15:

24:

INiwy

ersiha s




PERSONAL QUESTIONS

1. Gender:
Male

[]
Female @
]

Self-identified

2. What is/are your first language/s?

N O

3.In how many languages are you able to carry out a conversation? (Anything from

ordering something at a restaurant to having an academic conversation) =
9,

4. Which languages are these and how would you rate your overall confidence in these
languages?

Very Not at all
confident confident
Language 1 ]\\ Ol Ctﬁ\ O O O O

Language 2 ?—ﬂfs‘d‘}b\

Language 3 7\!5k» O © O ﬁ O

Language 4

Language 5




5. Where did you learn these languages? Example: in school, family, travelling abroad,
TV, internet etc. If you learned these languages in several different contexts, please list
them in their order of importance.

6. Would you like to learn any additional languages?

|:| Yes
EL No

7.1f your answer to question 6 was yes: which languages and why?

fs)

Language 1 *\' sl e, Sicol€ |, puer oA

Language2 | “\eole , \dvekesan, T /, sk, whtnet, bale.
Language 3 Skole

Language 4

Language 5




MULTILINGUALISM

Thank you for taking part in this study for my master thesis! Please answer the questions as detailed
and honestly as possible — there are no right or wrong answers! [ am simply interested in your thoughts
and reflections on the topic. Should you need more space to write, feel free to write on the back of the
sheet with the question you are answering. In which case, please indicate which question you are

answering with its corresponding number. You may answer in either English or Norwegian, whichever

you are most comfortable with.

1. Please explain what “multilingualism” is.

k\ﬂlu\ms Seeel k\ﬂ,ﬁv’(‘{!}?«b W o0 CU\QUJc/ xa%rt)
For example Shdoks who speak dibleok Vppages
N ohe closscaom,.

2. According to the Norwegian National Curriculum (LKO06): “Learning English will
contribute to multilingualism.” Thinking back to your own school experience, do you
agree?

[] Yes

B No
Why/Why not?
o€ ande webna, were e pon Jocos dmvg
MS ducodson e~ wers \?Hlé ¥ YYNe. csmk
Qn@\;\g}) N d&ﬁb/ o o of the %eaah?ﬂﬁ was

n Ao/ 2N
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3. Think about your future job as an English teacher: Would you teach in a way that
also prepares your pupils for learning languages other than English?

M Yes
|:| No

Why/Why not?

Leama & new \Owgmge 2 a set ol &yl
Wed Wereftks Hhe gopils, fr 4 1Y 0l i dhe
v \f\ﬁ}@ Hhem \esamn 24N \af\guc%e/
E@LB% o oFhess.

4. Would you include languages other than English in the English classroom?

] Yes

[:IND

Why/Why not? :

he Moy clessrooms dedee, are molicdwed,
& ooy Nadual o ntoele ol \%U@es

soken. W oll Yo pudls ore Mbrwenen, anck
2?9 e{gxak or We@@ﬁf?‘r 15 il%m&caf
Of\l&) we il do  exopse Pum o Several

\O\“éljl/c‘»tﬁe_s




5.1f your answer to queétion 4 was yes: Which languages would you include and why?

71\% \ocgeaps w{@@)@\;ﬂ 1\?@}\\ g;ﬁcjm

{; Oraw confortsens

’L‘ e

@%MZ;UV KS e &Déﬂl& B%\‘?ﬂ'\/ French fi{@ba/
Notweesery [Gesppun ek % on.

6. Following are a number of statements about knowledge and skills related to language
and language learning. To which extent do you agree that the English classroom
should contribute to developing these? Please indicate the extent of your agreement/
disagreement in the table below.

It is important that pupils... Strongly Strongly
agree disagree

...know that certain “loan words” have spread across a
number of languages (for example, taxi, computer, hotel).

...know that one can build on similarities between languages
in order to learn languages.

...can use knowledge and skills acquired in one language to
learn another,

...know that each language has its own sound system. O ® O O O

...can identify one’s own reading strategies in the first
language (L.1) and apply them to the second language (L2).

...can compare sentence structures in different languages. e @) O O @)




TASKS

Following are two language tasks. Please read the instructions carefully
and fill i